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STATE OF NORTH CAROLINA
OFFICE OF THE GOVERNOR
20301 MAIL SERVICE CENTER
RALEIGH, NC 27699-0301

MICHAEL F. EASLEY
GOVERNOR

January 2002
Dear Friends:

Across the nation, North Carolina is seen as a leader in educational reform and progress. We have been recognized
as a leader in school accountability and in teacher quality. Our state made the greatest gains in the nation over the past
decade on national assessments in mathematics. North Carolina’s university system is regarded as a national leader in
research and teaching, our community college system is one of the most comprehensive in the country and nationally
recognized for the quality of its workforce development programs, and our 36 independent colleges and universities
offer high-quality learning opportunities throughout the state.

But that is not enough. In North Carolina, we are working towards a system of schooling that will lead the nation.
We are working to ensure that all children have opportunities to come to kindergarten prepared. We are reducing class
sizes in the early grades. We are focused on recruiting and retaining high quality teachers. Our goal is to prepare all
North Carolinians for the new economy.

In this spirit, we are pleased to send you the 2001 First in America Progress Report, the second annual report on
North Carolina’s goal of becoming First in America by the year 2010. The report details North Carolina’s performance
and our progress since 2000 in the following key areas:

* High Student Performance

* Every Child Ready to Learn

» Safe, Orderly, and Caring Schools

» Quality Teachers and Administrators

» Strong Family, Business, and Community Support
This year’s Progress Report shows that we are indeed making progress, but that much remains to be done.

As the Education Cabinet, we are committed to achieving this goal. With your support and action, we can lead the
nation in education by 2010.

Sincerely,

it foly ity § ia q. %MMMZ

Michael F. Easley Phillip J. Kirk, Jr. Michael E. Ward
Governor Chairman, State Board of Education Superintendent, NC Department
of Public Instruction

b Lecd Oy Fona Wbun

)

E ﬂc‘lartin Lancaster Molly Corbett Broad A. Hope Williams

wmm ident, NC Community President, The University President, NC Independent
College Svstem ’ of North Carolina A’ Colleces & Universities



4 FIRST IN AMERICA

Q

E

Aruitoxt provided by Eic:

RIC

a2 0 0

®

A Godl for
2001 Report Card

Norib Caroling's Schools

P ——
@HIGH STUDENT PERFORMANCE

|| QUALITY TEACHERS AND

EVERY STUDENT IN SCHOOL AND MAKING STRONG PROGRESS
umst e 75%

)

PRIOR NC

EVERY GRADUATE READY FOR COLLEGE AND WORK
urest e 84%

]

PRIOR NC

EVERY SCHOOL ACCOUNTABLE FOR STUDENT LEARNING
ures e 74%

]

PRIOR NC

ADMINISTRATORS

EVERY TEACHER COMPETENT, CARING, AND QUALIFIED
LATEST NC 87%

PRIOR NC

EVERY PRINCIPAL A LEADER
LATEST NC 84%

!

PRIOR NC

EVERY SCHOOL A GOOD PLACE TO WORK AND LEARN
umest e 78%

PRIOR NC

ST
@ EVERY CHILD READY TO LEARN

EVERY CHILD WITH ACCESS TO QUALITY CHILD CARE
uest xe 89%

PRIOR NC

EVERY PARENT A GOOD FIRST TEACHER
LATEST NC 69%

PRIOR NC

EVERY CHILD READY TO BEGIN SCHOOL
urest ve /8%

PRIOR NC

STRONG FAMILY, BUSINESS,
AND COMMUNITY SUPPORT

EVERY FAMILY INVOLVED IN THEIR CHILD'S LEARNING
umstie 93%

PRIOR NC

EVERY COMMUNITY INVOLVED IN CHILDREN'S LEARNING
umsr e 81%

—

PRIOR NC

EVERY CHILD WITH ACCESS TO QUALITY HEALTH CARE
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/

PRIOR NC

( SAFE, ORDERLY, AND CARING
| SCHOOLS
EVERY SCHOOL FREE OF DRUGS, WEAPONS, AND DISRUPTIONS

usst ve /8%

LEGEND

Prior NC: This is the average score for North Caroling taken from the preceding data collection.

Latest NC: This is the average score for North Carolina taken from the most

PRIOR NC
EVERY SCHOOL WITH ADEQUATE FACILITIES AND MATERIALS
vt e 63%

recent data collection available. Most recent data collection dates range from 1993 to 2001.
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A copy of the First in America Reports may also be requested by phorie 919.843.8127,

PRIOR NC

EVERY STUDENT KNOWN AND CARED FOR
LATEST NC 93%

by email fia@northcarolina.edu, or by mail:
North Carolina Education Research Council
Post Office Box 2688
Chapel Hill, North Carolina 27515-2688

]

PRIOR NC
EVERY FAMILY WELCOMED
LATEST NC 91%
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For More Information

For additional information on the First in America project, visit our website
at wwwiirstinamerica.northcarolina.edu. The following documents are available:

THE HISTORY OF THE FIRST IN AMERICA PROJECT
Development of the First in America Reports and Selection of the Data
Computation of the First in America Grades
How to Read the First in America Reports

THE 2001 FIRST IN AMERICA REPORTS
! 2001 Progress Report
2001 Data Report
2001 Report Card
Data Sources and Notes for the 2001 Progress Report

THE 2001 FIRST IN AMERICA SPECIAL REPORTS
Eliminating the Black-White Achievement Gap
¢ Full Research Summary
o Bibliography
The Lessons of Class Size Reduction
Designing a High Quality Pre-Kindergarten Program

—

Additional copies of the First in America Reports
may also be requested

by phone
919.843.8127,

by email
fia@northcarolina.edu,

| or by mail:

North Carolina Education Research Council
| Post Office Box 2688

1 Chapel Hill, North Carolina 27515-2688
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Executive Summary

ver the past year, North Carolina’s education system continued the steady climb that made the state num-
@ ber one in educational progress during the 1990s. Though the gains were modest, the advance was nearly

unbroken across many different indicators of system performance, and the improvements were large
enough to raise the grades on three of the five First in America goals (see below).

FIRST IN AMERICA GOALS 2000 GRADES 2001 GRADES
HIGH STUDENT PERFORMANCE C  (74%) C+ (78%)
EVERY CHILD READY TO LEARN C+ (79%) C+ (78%)
SAFE, ORDERLY, AND CARING SCHOOLS C+ (78%) B- (81%)
QUALITY TEACHERS AND ADMINISTRATORS B (83%) B- (83%)
STRONG FAMILY, BUSINESS, AND COMMUNITY SUPPORT B~ (80%) B (84%)

(For an explanation of how the grades were derived, see The System Behind the Grades:
Goals, Priorities, Indicators, and Targets below)

Changes, Strengths, and Weaknesses in System Performance

HIGH STUDENT PERFORMANCE

By the First in America measures, the performance of North Carolina’s students improved significantly from
2000 to 2001, resulting in a rise in the grade for this goal from a C to a C+. Especially notable was the improvement
in the percentage of students scoring proficient or better on the mathematics examination administered by the
National Assessment of Educational Progress (NAEP). Between 1996 and 2000, the percentage of 4th graders scoring
proficient or better rose from 21 percent to 28 percent. This 7-point improvement placed North Carolina 4th graders in
a tie for 8th place among the 41 states tested. Eighth graders improved even more — frorm 2( |

percent to 30 percent, a 10-point gain. There were also modest improvements in scores on FIRST IN AMERICA GRADES
the state.'s own End-of-Grade (EOG) and End-of-Course (EOC) examinations for most grades 2000 2001
and subjects.

In addition to good performance on NAEP and state assessments, the state is also per- HIGH STUDENT PERFORMANCE c c+
forming well on measures of Advanced Placement (AP) examination performance, and on Every Student in School and 73% 75%
national ratings of the quality of our accountability standards for schools. Making Strong Progress

While North Carolina continues to outperform most other states on the percentage of Every Graduate Ready for 80%  84%
students taking advanced courses in mathematics and science, a disturbing trend is emerg- College and Work
ing. The percentage of 8th graders taking Algebra I, a gateway to higher mathematics and Every School Accountable for 70%  74%
thus to advanced science, has declined from 30 percent in 1997-98 to 27 percent in 1998-99 Student Leaming
to 25 percent in 2000-01. Though the state still ranks 5th on this measure, we are clearly

moving in the wrong direction.

The grade of C+ for High Student Performance reflects an overall balance between these strengths and a small-
er number of major weaknesses in this goal area. The factors that pull the grade down are a persistently large minority
achievernent gap, a high dropout rate, and an improved but still-low percentage of schools that earn the highest desig-
nations in the ABCs accountability system — School of Excellence and School of Distinction.
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Every Child Ready to Learn
FIRST IN AMERICA GRADES
2000 2001 There was no change in the First in America measures for the Fvery Child

Ready to Learn goal, or for the priorities within it. As last year, the grade of C+
EVERY CHILD READY TO LEARN C+ C+ reflects the strengths of relatively high levels of preparation among child care
Every Child with Access to Quality 89%  89% teachers, family involvement in Smart Start counties, and the percentage of child
Child Care care centers that have earned between three and five stars on the state’s five-star
Every Parent a Good First Teacher 69%  69% rating system. Pulling the grade down are high rates of television watching by stu-
Every Child Ready to Begin School 78% 78% dents and low rates of adult enrollment in postsecondary education, a measure of

lifelong learning included here on the premise that better educated adults are bet-

ter able to support and participate in their children’s learning,

In general, the state is doing a good job of providing children with access to quality child care, but poorly on our
measures of parents’ support for children’s learning. The targets for children’s readiness were raised by the Education
Cabinet, but the higher target levels were applied to both years in order to make scores for the two years comparable,
and this resulted in no net change from last year to this year.

-] Safe, Orderly, and Caring SChOOlS

FIRST IN AMERICA GRADES
There were improvements in three of the four priorities within this goal area,
2000 2001 and the fourth (Bvery School Free of Drugs, Weapons, and Disruptions)
SAFE, ORDERLY, AND CARING SCHOOLS C+ B- remained unchanged simply because no new data became available between last
Every School Free Of Drugs, 78% 78% year and this year. The most notable improvements were in the climate of schools
Weapons, and Disruption for students and their parents. The net result of the improvements was an increase
Every School with Adequate 56%  63% in the grade from a C+ in 2000 to a B- in 2001.
Facilities and Materials While there was improvement in teachers’ ratings of the facilities, equipment,
Every Student Known and Cared For 90% 93% and materials available to them, the figures remain dismally low, with only about
Every Family Welcomed 89% 91% 50 percent indicating that they are adequate. The state’s progress in technology for
student use (Students per Internet-connected computer) looked impressive at
first blush (25 students per computer to 11 students per computer), but other states

also made rapid progress, so our ranking rose very little (from 48th to 45th). A similar pattern emerged in technology
use by teachers. While the level of use increased in North Carolina, other states improved at an even more rapid pace.
Thus, North Carolina’s ranking slid from 22nd to 28th.

By our measures, North Carolina schools are warm and welcoming places for both students and their parents,
and are becoming more so. More parents say that their child is known and cared about by the school, and chronic
absenteeism declined (though other states made even more progress, and our ranking slipped from 9th to 11th). Our
"parental welcome index,” composed of responses to several separate questions, remains high.

[ —— ()13 ity Teachers and Administrators
FIRST IN AMERICA GRADES

2000 200 The grade for Quality Teachers and Administrators remains a B-. This
year's data confirms what last year's showed: North Carolina benefits from a com-

QUALITY TEACHERS AND ADMINISTRATORS B B- plement of fine teachers and sound administrators. But some aspects of the work
Every Teacher Competent, Caring, 87% 87% environment we put them in need improvement. Partly as  result, the state is los-
and Qualified ing too many teachers, which we can ill afford in a time of teacher shortage. About
Every Principal a Leader 85%  84% 14 percent of North Carolina’s teachers left positions in their school district last
Every School a Good Place to Work 78%  78% year, up from 13 percent in the previous year.

and Leam Both teachers and principals do well on national examinations, a high per-

centage of the state’s teachers are fully licensed, and North Carolina continues to
L lead the nation in the number of teachers with certification by the National Board for Professional Teaching

0
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Standards. (Board certification goes only to teachers who pass a rigorous assessment designed to identify highly
accomplished teaching.) One concern in this area is that by the tough standard we set, only a little more than half of
the state’s teachers (51 percent) rate their principal as an effective leader (agree or strongly agree with 12 of 14 positive
statements about their principal’s performance). Yet about three quarters (72 percent) of the parents we surveyed con-
tinue to express satisfaction with their principals.

Neither the professional development teachers are getting nor the work environment for teachers and principals
rate highly. Only about six in ten teachers (59 percent) say the professional development they got last year was of high
quality. And only #hree in ten (30 percent) rated their work environment positively, down by 8 percentage points from
last year. Teachers were most concerned about their compensation, recognition and support, paperwork, and lack of
opportunities for professional development and advancement. As was true last year, teachers felt underpaid, undersup-
plied, and underappreciated. Almost six in ten principals (57 percent) gave their work environment a positive rating,
unchanged from last year and higher than for teachers, but still disturbingly low.

FIRST IN AMERICA GRADES
North Carolina’s children enjoy good support from their families. And the sup-

port they receive from businesses and the community is getting stronger. The First 2000 2001
in America grade for this goal rose from a B- last year to a B on the 2007 Report STRONG FAMILY, BUSINESS, AND B- B
Card, and all priority areas saw from slight to very significant improvement. COMMUNITY SUPPORT

The First in America scores for parent involvement include both measures of Every Family Involved in 92%  93%

what teachers do to promote involvement and what parents do to support their Their Child's Leaning

children’s learning at home and in school. The scores are good on both counts. Every Community Involved 72% 81%
According to their own reports, teachers are making stronger efforts to communi- in Children’s Learning

cate with parents — up by nine percentage points from last year (from 70 to 79 per- Every Child with Access to 76%  78%
cent). The increased communication has not yet resulted in increased participation Quality Health Care

in either school or home activities, but the figure for involvement in children’s

learning at home remained impressive (89 percent).

According to parents’ reports, the percentage of employers that offer special opportunities to support children’s
learning has improved sharply from last year — from 40 percent to 55 percent. Included here are opportunities such as
maternity or paternity leave, family leave, flex-time, child care assistance, and time off for mentoring, tutoring, or
other volunteer work in schools. Despite the improvement, however, the state remains well short of the goal that 9 of
10 employers will offer such opportunities.

In the final priority area, Every Child with Access to Quality Health Care, scores have improved only slightly.
The state’s historically high infant mortality rate has declined over the past two years, but according to the most recent
cross-state data (1998), North Carolina ranked 46th in the nation. Even with the recent improvements, we undoubted-
ly remain far from our target. By contrast, our rate for on-time immunization against many childhood diseases has
improved by 6 percentage points and is well into the top ten. The percentage of children covered by health insurance
has also risen modestly (2 points), thanks largely to increases in insurance provided by employers.

The System Behind the Grades: Goals, Priorities, Indicators, and Targets

Abit of background on the First in America goals and grading system may help place the results in context.

In his final State of the State Address, then-Governor Jim Hunt took note of the fact that North Carolina had been
first in educational progress over the decade of the 90s and challenged the state to become first in actual performance
by 2010, the end of the next decade. He then worked with the Education Cabinet to establish five broad goals (see
2001 Report Card). (Convened by the Governor, the Education Cabinet also includes the Chair of the State Board of
Education, the Superintendent of Public Instruction, the President of the North Carolina Community College System,
the President of The University of North Carolina, and the President of the North Carolina Independent Colleges and

© rities.) The Education Cabinet also spelled out priorities within each goal area, chose several indicators of per-
l: MC ance for each priority, and set a specific target to be reached on each indicator by 2010.

FullTxt rovided by ERIC
Ry
o
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FIRST IN AMERICA
GRADING SCALE
100 = A+

94-99 = A
90-93 = A-
88-89 = B+
84-87 = B

- 80-83 = B-
78-79 = C+
74-77 = C
70-73 = C-
68-69 = D+
64-67 = D
60-63 = D-
below 60 = F

The targets for each indicator are presented in the First in America 2001 Data Report, along with information
on the state’s current and prior performance on the indicator. The bar graphs on the Report Card show where our edu-
cation system stands, on average, on the indicators of performance for each priority. For example, for the priority
Euvery Student in School and Making Strong Progress, the state is now 75 percent of the way to the targets set by the
Education Cabinet. All of the percentages reflected in the bar graphs and in the grades are computed in the same way.
First we compute the percentage for each indicator (current performance as a percentage of the target performance).
Then we take the average of these percentages to develop a score for the priority. The average of the scores for the pri-
orities within each goal becomes the basis for the grade for the goal. So the grades that we award are derived objective-
ly from the targets, data on current performance, and a constant grade scale (at left).

Changes to the 2001 First in America Reports

From last year to this year, a few important changes were made in the system of targets and indicators. In each
instance, we wanted to be sure that any changes in the scores and grades reflected actual changes in the education sys-
tem’s performance — not just changes in our system for measuring it. So we went back and recomputed the scores for
last year, using this year’s indicators and targets. In other words, the question was, "If the scoring system were exactly
the same from one year to the next, how would the scores and grades look in each of the two years?” While we are
aware that this may cause some initial confusion, we decided that including the full range of available data and
allowing for accurate year-to-year comparisons was important enough to justify taking that risk.

The first change implemented by the Education Cabinet was an increase in the target scores for the indicators of
children’s readiness for school. Statewide data on North Carolina children’s school readiness had never been collected
before the initial First in America reports, issued in December of 2000. In light of North Carolina’s historically high
rates of poverty and low rates of adult literacy, early childhood experts predicted that it would be difficult for the state
to reach the national average on measures of children’s readiness for school. Yet when results from the first-ever readi-
ness survey were in, North Carolina’s children scored very close to the national average. So this year, the Education
Cabinet raised the targets to a more ambitious level. As the 2001 reports reflect, this change resulted in a lower grade
for the goal Every Child Ready to Learn than the grade we awarded last year on the basis of the lower targets. Last
year, we awarded a B-. But if we had been using the new, higher targets, we would have awarded a C+.

A change was also made in the indicator used to track North Carolina’s college enrollment rate. In the 2000
report, we used an indicator that is based on the number of high schiool graduates in one year and the number of stu-
dents enrolled in two and four-year colleges the next year. But on this indicator, solid current data that permit compar-
ison of North Carolina’s rate with the rates for other states are no longer available. So we shifted to another indicator
for which good current data are available. The new indicator reflects the percentage of traditionally college-age students
(18-24 years old) who are either enrolled in two- or four-year colleges or have graduated from them.

Finally, several new indicators were added to this year’s reports. These indicators were either previously unavail-
able or have been substituted for indicators that are no longer available for inclusion in the First in America reports.

11
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 NAEP Grade 4 Science: In 2000, NAEP conducted the first state-level science assessment for 4th grade students. So
this year is the first year when 4th grade science scores have been available to include in our reports. Though we
do include the 4th grade NAEP science scores in the reports, we have not included them in calculating the grade
for High Student Performance. Including the NAEP scores would have improved the grade, but would have also
given the impression that North Carolina students are performing better this year than they were performing last
year. Actually, no data exist to show how well they were performing on NAEP last year. Thus, to make sure that
improvements in grades reflect actual improvements in performance rather than changes in the indicators we are

using, we did not include the NAEP 4th grade science scores in computing this year's grade. NAEP 4th grade sci-
ence scores will, however, be included in future First i1 America grade calculations.

o Percentage of students promoled having met state grade level standards in reading and mathematics: The
First in America reports include the percentage of tested Sth grade students promoted having met state grade level
standards in reading and mathematics during the 2000-01 school year. This is the first year in which the 5th grade
gateway standard based on state ABCs assessments has been implemented. Thus, for reasons analogous to those
given for the NAEP 4th grade science scores, the promotion rate was not included in computing this year's grade
for High Student Performance. Fifth grade promotion percentages will, however, be included in future First in
America grade calculations.

* Percentage of 25-t0-44 year old high school graduates enrolled full- or part-time in higher education: The
First in America reports now include data on the percentage of 25-to-44 year olds currently enrolled in any post-
secondary education. This measure is based on the 12-month Current Population Survey (CPS) maintained by
the United States Bureau of Labor Statistics. Because of small sample sizes, the state-level completion data are cal-
culated using three-year averages. The Bureau of Labor Statistics supplied the latest available score for North
Carolina based on responses from their 1996 to 1998 surveys and a prior score based on responses to their 1995 to
1997 surveys. In this case, it was possible to include data on the newly-adopted indicator in calculating this year's
grade and yet to preserve true comparability between the 2000 grade and the 2001 grade by recomputing the 2000

grade with the use of data from the new indicator. We have done so.

* Average size of classes in kindergarten through 3rd grade: The average size of classes in North Carolina kinder-
garten through third grade has been included in the First in America reports. The North Carolina Department of
Public Instruction provided current class size data from the 2001-02 school year and prior data from the 2000-01
school year. Therefore, data on the average K-3 class size have been included in the grades for both 2000 and 2001.

* Infant Mortality Rate: State infant mortality rates have been included in the First i America reports. The
Centers for Disease Control and Prevention report the latest available cross-data from 1998 and prior data from
1997. Infant mortality rates have been substituted for a related indicator for which data are no longer available.
The situation on infant mortality data is analogous to the situation on K-3 class size. It was possible to recompute
a score for last year that includes the new indicator and drops the old one. Thus, we were able to include the infant
mortality rate in computing the grades without distorting the year-to-year comparison.

More information on the
First in America Grading System
is available on the
First in America website at

www firstinamerica.northcarolina.edu
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HIGH STUDENT PERFORMANCE

13

High Student Performance

this goal, a C (75 percent) would be awarded for Every Student in School and Making Strong Progress,
a B (84 percent) would be awarded for Every Graduate Ready for College and Work, and a C (74 per-
cent) would be assigned to Every School Accountable for Student Learning.
North Carolina’s performance improved in each priority area within this goal. The state’s success on National
Assessment of Educational Progress (NAEP) assessments and North Carolina End-of-Grade (EOG) and End-of-Course
(EOC) exams, and improvements in high school graduation rates and program completion rates for exceptional stu-

@ verall, North Carolina earned a C+ (78 percent) in this area. If we assigned grades for the priorities within

dents account for the progress.
FIRST IN AMERICA GRADES
2000 2001
HIGH STUDENT PERFORMANCE C C+
Every Student in School and Making Strong Progress 73% 75%
Every Graduate Ready for College and Work 80% 84%
Every School Accountable for Student Learning 70% 74%
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TARGETS

HIGH STUDENT PERFORMANCE

INDICATORS

SCORES, CHANGE, AND RANK

Changes: 4 North Carofing’s score wos significantly better. /@ North Caroling’s score wos Sgrificantly worse. / 4 Interpret North Caroing’s score with caution — change ws nat significant. / * On this indicator o lower score is better, o higher scare is worse.

EVERY STUDENT IN SCHOOL AND MAKING STRONG PROGRESS

 NC will be one of the top 10 states on

o Percentage of students scoring

GRADE 4 READING:

National Assessment of Educational proficient or higher on NAEP LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:

Progress (NAEP) assessments. assessments 28% 30% L Tied for 22nd 31% 34% 46%(CT)
GRADE 4 MATH:

" LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST

28% 21% 2+ Tied for 8th 25% 28% 34%(MN)
GRADE 4 SCIENCE:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST
24% NA NA Tied for 27th 28% 32% 43%(MA)
GRADE 8 READING:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST.
31% NA NA Tied for 12th 31% 34% 42%(CT ME)
GRADE 8 WRITING:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
27% NA NA Tied for 6th 27% 27% 44%(CT)
GRADE 8 MATH:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST
30% 20% E 13th 26% 32% 40%(MN)
GRADE 8 SCIENCE:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
27% 24% 3 23rd 30% 35% 46%(MT)

* Nine out of 10 NC students will

© Percentage of students scoring at

NC EOG: % OF STUDENTS IN GRADES 3-8 SCORING AT OR ABOVE LEVEL Il / CHANGE

(PRIOR NC SCORE IN PARENTHESES)

E

score at or above grade level on End- or above grade level on NC’s EOG Reading Mathematics Both
of-Grade (EOG) and End-of-Course and EOC examinations 77% (75%) ¢ 82% (80%) 4 2% (70%) ¢
(EOC) examinations. NC EOC: % SCORING AT OR ABOVE LEVEL HI / CHANGE (PRIOR NC SCORE IN PARENTHESES)
Algebra I: Algebra II: Geometry: Physical Science: Biology:
76% (69%) 4 73% (63%) ¢ 64% (60%) 4 60% (57%) 4 61% (58%) ¢
Chemistry: Physics: ELPS: English I: US History:
66% (62%) ¢ 74% (73%) ¢ 70% (67%) ¢ 68% (68%) 4 51% (47%) ¢
 NC will eliminate the minority o Gap in percent proficient on NAEP BLACK/WHITE GAP HISPANIC/WHITE GAP AMERICAN INDIAN/WHITE GAP (IN PERGENTAGE POINTS)
achievement gap. and percent at or above grade level NAEP 30 24 19
on NC EOG and EOC examinations *  EOG & EOC 31 21 23
o Nine out of 10 North Carolina stu- o Percentage of students promoted GRADE 5:
dents will be promoted to the next having met state grade level stan- LATEST NC SCORE: PRIOR NC SCORE: CHANGE:
grade having met state standards. dards in reading and mathematics 92% NA NA
 NC will be 1st in the nation in o Percentage of students taking % OF 8TH GRADERS TAKING ALGEBRA:
the percentage of students taking advanced courses in math LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK! US AVERAGE: TARGET SCORE: FIRST:
advanced courses. and science 25% 27% ¥ 5th 20% 53% 53%(UT)
% OF HIGH SCHOOL STUDENTS TAKING UPPER LEVEL MATH COURSES:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
61% 59% tst 46% 61% 61%(NC)
% OF HIGH SCHOOL STUDENTS TAKING UPPER LEVEL SCIENCE COURSES:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
30% 31% s Tied for 13th 28% 42% 42%(MS)
* 95 percent of NC's students will finish ~ © Percentage of students completing LATEST NC SCORE: PRIOR NC SCORE: CIIANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
high school. high school or GED 86% 85% 3 Tied for 33rd 86% 95% 95%(ME,ND)
* NC will be one of the top 10 states o Percentage of exceptional students LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
in program completion rates for age 14 or older who successfully 46% 48% ¥ Tied for 22nd 48% 53% 87%(TX)
exceptional students. complete their special education
program
* NC will be among the 10 states with o Percentage of teens age 16 to 19 LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
the lowest high school dropout rate. who are high school dropouts * 11% 12% - Tied for 36th 9% 7% 5%(HI,ND,WI)
New or updated data are provided for this indicator and are di. d in the subseq section.

*

Latest NC Score:

Prior NC Score:
Change:

NC Rank:
US Average:
Target Score:

First:
Q

RIC

Aruitoxt provided by Eic:

On this indicator a lower score is better, a higher score is worse.

This is the average score for North Carolina taken from the most recent data collection available. Most recent
data collection dates range from 1990 to 2000.

This is the average score for North Carolina taken from the preceding data collection.

Change arrows show North Carolina’s progress from the last data collection to the most recent data collection.

* North Carolina’s score is significantly better.
¥ North Carolina’s score is significantly worse.
- Interpret North Carolina’s score with caution — change is not significant.

North Carolina’s rank among states for which data are available. States are ranked from best to worst.
This is the average score for the United States taken from the most recent data collection available.
This is the score North Carolina currently needs to achieve to reach the First in America target.

The score and state abbreviation is listed for the state receiving the best reported score.
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EVERY STUDENT IN SCHOOL AND MAKING STRONG PROGRESS
LATEST NC 75%

]

PRIOR NC

n this section, we report on North Carolina’s performance on a number of assessments, both national and North
ﬂ Carolina based. These assessments allow us to compare our outcomes to the performance of other students across
the nation. Overall, the state is 75 percent of the way toward achieving its targets on this priority. While scores on sever-
al assessments are improving, we are still short of the goal of being among the top ten states on many of these meas-
ures. A principal reason for the shortfall is the still-large achievement gap between the scores of white students and stu-
dents of other racial and ethnic groups. Yet it appears that, with effort, many of the targets in this area can be achieved
within the next 10 years.

UPDATED OR NEW DATA FOR 2001:

O PERCENTAGE OF STUDENTS SCORING PROFICIENT OR HIGHER ON
NAEP ASSESSMENTS

O PERCENTAGE OF STUDENTS SCORING AT OR ABOVE GRADE LEVEL
ON NC'S EOG AND EOC EXAMINATIONS

O GAP IN PERCENT PROFICIENT ON NAEP AND PERCENT AT OR
ABOVE GRADE LEVEL ON NC EOG AND EOC EXAMINATIONS*

O PERCENTAGE OF STUDENTS PROMOTED HAVING MET STATE LEVEL
STANDARDS IN READING AND MATHEMATICS

O PERCENTAGE OF STUDENTS TAKING ADVANCED COURSES IN MATH
AND SCIENCE

O PERCENTAGE OF STUDENTS COMPLETING HIGH SCHOOL OR GED

O PERCENTAGE OF EXCEPTIONAL STUDENTS AGE 14 OR OLDER WHO
SUCCESSFULLY COMPLETE THEIR SPECIAL EDUCATION PROGRAM

O PERCENTAGE OF TEENS AGE 16 TO 19 WHO ARE HIGH SCHOOL
DROPOUTS*

NC will be one of the top 10 states on National Assessment of Educational
Progress (NAEP) assessments.

PERCENTAGE OF STUDENTS SCORING PROFICIENT OR HIGHER ON
NAEP ASSESSMENTS

The National Assessment of Educational Progress (NAEP) collects information about the performance of students
in reading, writing, mathematics, science, social studies and cultural arts. Every two years, NAEP assesses students in
grades 4, 8, and 12, although not every grade is tested in every subject each year. In 2000, students were tested in
mathematics and science.

NAEP reports results as the percent of students scoring at the basic, proficient, and advanced levels of achieve-
ment. Students scoring at "proficient” or higher have demonstrated competence in challenging subject matter, includ-
ing subject knowledge, application of this knowledge to real world situations, and analytical skills appropriate to this
subject matter. Because the Education Cabinet wants every child peforming at a high level, we concentrate on the per-
centage of students performing at the "proficient” and "advanced” levels.

ERIC 16

IToxt Provided by ERI
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Mathematics

The NAEP mathematics assessment presents multiple-choice and short-answer questions on five math topics:
numbers, measurement, geometry, data analysis, and algebra. In 2000, 41 states participated in the 4th grade math
assessment and 40 states participated in the 8th grade assessment.

Between 1996 and 2000, North Carolina’s 4th graders improved their performance by 7 percentage points, from
21 percent to 28 percent scoring at proficient or higher. Since the first state-level NAEP mathematics assessment in
1992, North Carolina’s 4th graders have improved their scores by 15 percentage points — more than any other state in
the nation. This improvement places North Carolina in a tie for 8th place among participating states. North Carolina
has achieved the First in America target on this indicator.

From 1996 to 2000 there was an even greater increase in the percentage of 8th graders scoring at proficient or
higher — from 20 percent to 30 percent. North Carolina’s 8th graders lead the nation in mathematics improvement.
Since the initial assessment of 8th graders in 1990, North Carolina’s scores have improved by 21 percentage points.
Despite this impressive progress, the percentage of 8th graders scoring at proficient or higher must increase by an addi-
tional 3 percentage points to reach the First in America target and move into the top ten in the nation.

It is important to note that in 2000, North Carolina excluded or “exempted” a substantially higher percentage of
students from the NAEP assessment than we did in 1996. Our exemption rate is also substantially higher than the
average exemption rate nationally. Because many of the students who are exempted are special education students,
excluding more of them tends to raise the state’s average scores. Our analysis suggests that some — but not all — of
NC's gain on NAEP mathematics scores from 1996 to 2000 is probably attributable to the elevated exemption rate. (For
amore complete explanation, see Data Sources and Notes for the 2001 Progress Report on the First in America
website at www irstinamerica.northcarolina.edu.)

Science

The NAEP science assessment asks multiple-choice and constructed-response questions in three branches of sci-
ence: physical, earth, and life science. The questions focus on conceptual understanding of scientific facts, scientific
investigation, practical reasoning, the nature of science, and the organizing themes of science. In 2000, 39 states par-
ticipated in the 4th grade assessment, and 38 states participated in the 8th grade assessment.

In 2000, NAEP conducted the first state-level assessment of 4th graders in science. Twenty-four percent (24 per-
cent) of North Carolina’s 4th graders achieved proficiency. This compares with 28 percent nationally, placing the state
in a tie for 27th place. To reach the First in America target, North Carolina’s 4th grade students must gain at least 8
percentage points, and perhaps more, since other states will also be working to improve their performance.

North Carolina’s 8th graders fared slightly better with 27 percent receiving scores of proficient or higher. This
score places North Carolina at 23rd in the nation. While the state improved its performance by 3 percentage points
since the initial assessment conducted in 1996, 8th grade scores remained 3 percentage points below the national
average and 8 percentage points below the current First in America target.

The target calls for North Carolina to be among the top ten states in NAEP assessments. While the state achieved
this goal in grade 4 mathematics, we will need to continue our current rate of progress if we are to outpace other states
and reach the First in America targets in grade 8 mathematics and grades 4 and 8 science by 2010.

Nine out of 10 NC students will score at or above grade level
on End-of-Grade (EOG) and End-of-Course (EOC) examinations.

PERCENTAGE OF STUDENTS SCORING AT OR ABOVE GRADE LEVEL
ON NC'S EOG AND EOC EXAMINATIONS

Every year since 1992-93, North Carolina students in grades 3 through 8 have been tested in reading and mathe-
matics through the End-of-Grade (EOG) testing program administered by the North Carolina Department of Public
Instruction (DPI). Similarly, students enrolled in 10 high school courses have taken state-created End-of-Course (EOC)
tests. Students receive scores in one of four achievement levels, with levels I11 and IV representing work that is at or above
grade level. The First in America target for this indicator is for nine out of 10 students to score at or above grade level.

4 pog
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During the 2000-01 school vear, a larger percentage of students scored at or above grade level on the EOG read-
ing and mathematics exams in grades 3, 4, 5, 6, and 8 than in the prior year. When the scores of 3rd through 8th
graders are combined, 77 percent of students were at or above grade level in reading and 82 percent of students were at
or above grade level in mathematics. The percentage of students receiving passing scores on both exams improved by 2
percentage points to 72 percent. Since the first EOG examinations were conducted in 1992-93, scores in both reading
and mathematics have improved by 19 percentage points. Given the pace of improvemnent on EOG exams, it seems
possible that the First in America target can be achieved by 2010.

Between 1999-2000 and 2000-01, the percentage of students earning scores of level III or above increased on nine
of the ten high school EOC exams conducted — Algebra [, Algebra II, geometry, physical science, biology, chemistry,
physics, ELPS, and US History. There was no change in student scores on the English I exam. While there are clear
improvement trends on most EOC exams, student performance has not reached 90 percent in any of the tested areas.

NC will eliminate the minority achievement gap.

GAP IN PERCENT PROFICIENT ON NAEP AND PERCENT AT OR ABOVE
GRADE LEVEL ON NC EOG AND EOC EXAMINATIONS*

Disaggregated test scores reveal a persistent and alarming gap between white and minority group scores on NAEP
assessments and the North Carolina End-of-Grade (EOG) and End-of-Course (EOC) exams. As the aggressive First in
America target for this indicator demonstrates, the Education Cabinet is committed to eliminating this achievement gap.

On NAEP assessments, the gap between white and minority students did not change significantly between 2000
and 2001. The gap between white and black performance is 30 percentage points, the gap between white and Hispanic
performance is 24 percentage points, and the gap between white and American Indian performance is 19 percentage
points. On average across all assessments, 40 percent of white students received scores of proficient or higher, compared
with 10 percent of black students, 16 percent of Hispanic students, and 21 percent of American Indian students. These

differences remain large and troubling.

A similar picture emerged on the 2000-01 North Carolina EOG and EOC exams. The gap between white and black
performance is 31 percentage points, the gap between white and Hispanic performance is 21 percentage points, and the
gap between white and American Indian performance is 23 percentage points. We find that on average across all exams,
79 percent of white students scored at or above grade level, compared with 38 percent of black students, 57 percent of
Hispanic students, and 55 percent of American Indian students. While a considerable amount of progress remains to be
made, the gap in black and American Indian student scores did narrow significantly between 2000 and 2001.

The gap in achievement will be closed only if the rate of improvement in scores for minority students outpaces
the rate of improvement for white students. While the achievement gap has narrowed over the last nine years, the tar-
get of eliminating the gap will not be achieved in the next 10 years without significant additional effort.

Nine of 10 NC students will be promoted to the next grade
having met state standards.

PERCENTAGE OF STUDENTS PROMOTED HAVING MET STATE GRADE LEVEL
STANDARDS IN READING AND MATHEMATICS

In April 1999, the State Board of Education adopted Student Accountability Standards designed to eliminate
social promotion. Social promotion is the practice of promoting students to the next grade regardless of whether they
have mastered the appropriate material and are academically prepared to work at the next level.

The Student Accountability Standards establish four gatewéy grades — 3, 5, 8, and 12. At grades 3, 5, and 8, stu-
dents will be required to score at or above grade level, or level II1, on the North Carolina EOG assessments. Twelfth
grade students will be required to pass the North Carolina High School Exit Exam currently under development.
Students failing to achieve at grade level may be promoted only if their principal or school district determines that they

Q repared to meet the requirements of the next grade or if they are exempted from the gateway requirements as a
C It of limited English proficiency or a disability. The 5th grade Student Accountability Standards took effect during

1Q
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 ———————— | the 2000-01 school year The 3rd and 8th grade standards will be imple-

2000-01 5TH GRADE STUDENT ACCOUNTABILITY STANDARDS mented during the 2001-02 school year, and the 12th grade standards will
be in effect for the graduating class of 2005.

The implementation of the Student Accountability Standards pro-
vides new and important information about the progress of North

CATEGORY # OF STUDENTS % OF TESTED STUDENTS

Students Promoted:

Standards Met 91,830 92.2% .
Standards Not Met 5406 5.4% Carolina’s students. For this reason, the percentage of students promoted
TOTAL 97'23 6 97.6% having met state grade level standards in reading and mathematics has

been added as a First in America indicator. The First in America target is

Students Retained: for nine of 10 students to be promoted to the next grade having met state

0,
itan:ar:s mei Met | ; <|3§ gg; standards. Available data on 5th grade students is included in the 2001
TténT :If s otTe 2' 407 2'4; reports. Data on 3rd, 8th, and 12th grade students will be included as their
v . (]

standards take effect.

During the 2000-01 school year, 99,643 fifth grade students participat-
ed in the EOG assessments in reading and mathematics. Of these students, 91,830 or 92 percent were promoted having
met state standards. North Carolina’s 5th graders exceeded the First in America target on this measure.

Itis also important to track the percentage of students promoted without having met state standards and the per-
centage of students retained in their current grade. As the chart indicates, an additional 5,406 students — or 5 percent
— were promoted at the recommendation of their principal or school district without having met established state stan-
dards. Slightly fewer than 2.5 percent of all tested 5th graders were retained in their current grade. The majority of
these retained students — 2 percent or 1,995 students — did not meet state assessment standards. The remaining 412
students were retained as a result of a local school district requirement or at their principal’s recommendation that
they had not made adequate progress in their current grade.

NC will be Ist in the nation in the percentage of students taking
advanced courses.

PERCENTAGE OF STUDENTS TAKING ADVANCED COURSES IN MATH AND SCIENCE

The First in America reports monitor three indicators of advanced science and mathematics coursetaking — the
percentage of 8th grade students taking Algebra I (normally thought of as a high school course), the percentage of high
school students taking advanced mathematic courses (geometry, Algebra 11, trigonometry, pre-calculus, and calculus),
and the percentage of high school students taking advanced science courses (chemistry, physics, and advanced science).

In 2000-01, one-fourth (25 percent) of North Carolina’s 8th graders were enrolled in Algebra 1. Only four states
reported higher enrollment rates. Of concern, North Carolina’s enrollment rate continued a gradual decline from 30
percent in 1997-98 to 27 percent in 1998-99 and finally to 25 percent in 2000-01. North Carolina will not achieve the
aggressive First in America target of being the top state in the nation unless this pattern is reversed.

Between 1998-99 and 2000-01, the percentage of North Carolina high school students enrolled in advanced
mathematics courses increased by 2 percentage points — from 59 to 61 percent. North Carolina leads the nation on
this measure with a score 15 percentage points above the national average.

The percentage of students taking advanced science courses in North Carolina high schools fell by one percent-
age point between 1998-99 and 2000-01. Currently 30 percent of the state’s high school students are enrolled in
advanced science classes. This places North Carolina in a tie for 13th in the nation. North Carolina will need to
increase its enrollment rate by 12 percentage points in order to reach first in the nation.

95 percent of NC'’s students will finish high school.

PERCENTAGE OF STUDENTS COMPLETING HIGH SCHOOL OR GED

To estimate each state’s high school completion rate, the US Department of Commerce’s Bureau of the Census
Q conducts an annual survey in which they determine the percentage of 18-t0-24 year olds who are not currently
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enrolled in high school and who hold a high school credential (a diploma, Certificate of Completion, or GED). To boost
the reliability of the Bureau’s results, state-level completion data are calculated using three-year averages.

In the report for 1998-2000, 86 percent of North Carolina’s 18-t0-24 year olds reported having completed high
school or their GED. This percentage is up slightly from the 85 percent registered from 1996 to 1998, but the difference
is not statistically significant. The First in America reports establish an aggressive target of 95 percent for high school
completion. While North Carolina’s current score is only 9 percentage points below this target, the state’s completion
rates have improved by only 3 percentage points since 1989. Without a concerted effort, this target will be difficult to
achieve by 2010.

NC will be one of the top |0 states in program completion rates
for exceptional students.

PERCENTAGE OF EXCEPTIONAL STUDENTS AGE 14 OR OLDER WHO
SUCCESSFULLY COMPLETE THEIR SPECIAL EDUCATION PROGRAM

The US Department of Education’s Office of Special Education Programs collects information annually on the
number and percentage of students who successfully complete special education, either by graduating from high school
or by completing their Individual Education Program (IEP). For the most part, exceptional students are expected to com-
plete the same course of study as other students in order to qualify for a high school diploma. The IEP is a plan that
takes into account the adaptations and supports that an exceptional student will need to complete his or her education.

In 1997-98, North Carolina’s performarice on this measure declined by 2 percentage points. Forty-six percent (46
percent) of North Carolina’s exceptional students aged 14 or older successfully completed their program and/or gradu-
ated. This puts North Carolina just below the national average of 48 percent and in 4 tie for 22nd place on this meas-
ure. North Carolina must improve its performance by 7 percentage points in order to achieve the First in America tar-
get of being among the top ten states. '

NC wiil be among the 10 states with the lowest high school dropout rate.

PERCENTAGE OF TEENS AGE 16-TO-19 WHO ARE HIGH SCHOOL DROPOUT §*

The First in America reports include dropout data as reported by the Annie E. Casey Foundation. Casey
Foundation researchers use special tabulations of the Current Population Survey database prepared by the U.S.
Bureau of Labor Statistics. They report the percentage of 16-to-19 year olds who are school dropouts. To increase statisti-
cal reliability, they report 3-year averages.

In 2001, the Foundation reported that 11 percent of North Carolina’s 16-to-19 year olds are high school dropouts.
This percentage did not change significantly since the 2000 report. North Carolina is tied for 36th in the nation. The
state must improve its current score by 2 percentage points to reach the national average and 4 percentage points to
reach the current First in America target of being among the top ten states in the nation. While this target does not
appear out of reach, it will be quite a challenge. No state has improved its dropout rate by more than 4 percentage
points over the past five years.
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TARGETS

INDICATORS

SCORES, CHANGE, AND RANK

Changes: 40 North Caroling’s score was significantly better. / 3 North Carolina’s score was significantly worse. / @ Interpret North Carofina’s score with caution — change was nat significant. / * On this indicator @ lower score is better, @ higher score is worse.

EVERY GRADUATE READY FOR COLLEGE AND WORK

* Nine out of 10 NC students will pass a tough
high school exit exam.

Percentage of students passing an exit
examination

Available Fall 2004.

 NC will be one of the top 10 states in SAT

O Average SAT scores and adjusted SAT scores for

AVERAGE SAT SCORES:

scores. NC students LATEST NC SCORE:  PRIOR NCSCORE:  CHANGE:  NCRANK: US AVERAGE:  TARGET SCORE: FIRST:
992 988 4+ Tied for 47th 1020 1133 1196(14)
SAT SCORES ADJUSTED FOR PARTICIPATION RATES:
LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:  NC RANK: US AVERAGE: ~ TARGET SCORE:  FIRST:
1035 1029 4+ 32nd 1049 1080 1111(A)
 NC will be among the top 5 states in the © Number of AP exams scored at or above level 3 TATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:  NC RANK: US AVERAGE:  TARGET SCORE: FIRST:
number of Advanced Placement (AP) exams for every 1,000 11th and 12th graders 150 135 * 11th 121 195 416(DC)
scored at or above level 3. ’
 NC will be one of the top 10 states in the O Percentage of 18-t0-24 year olds enrolled in two- LATEST NCSCORE:  PRIOR NC SCORE:  CHANGE:  NC RANK: US AVERAGE:  TARGET SCORE: FIRST:
percentage of 18-t0-24 year olds attending and four-year programs of higher education 31% 27% o Tied for 28th 33% 36% 42%(CT)ND)
college.
« Nine out of 10 NC students who complete a O Percentage of vocational graduates ranked above LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:
vocational course of study will be highly rated average when compared to other new employees 2% 71% 4+

by their employer.

EVERY GRADUATE READY FOR COLLEGE AND WORK

LATEST NC 84%

]

PRIOR NC
”n this section, we consider measures specifically related to students’ preparation for college and work. If a letter

grade were given for the priority, North Carolina would earn a B or 84 percent — a 4 percentage point gain since
2000. In order to achieve the targets within this priority, North Carolina must continue to increase student participa-
tion and performance on Advanced Placement examinations, boost college attendance rates, and improve the on-the-
job performance of vocational education graduates.

UPDATED OR NEW DATA FOR 2001:

O AVERAGE SAT SCORES AND ADJUSTED SAT SCORES FOR NC STUDENTS

O NUMBER OF AP EXAMS SCORED AT OR ABOVE LEVEL 3 FOR EVERY 1,000
I1'TH AND 12TH GRADERS

O PERCENTAGE OF 18-TO-24 YEAR OLDS ENROLLED IN TWO- AND FOUR-YEAR
PROGRAMS OF HIGHER EDUCATION

O PERCENTAGE OF VOCATIONAL GRADUATES RANKED ABOVE AVERAGE
WHEN COMPARED TO OTHER NEW EMPLOYEES

NC will be one of the top 10 states in SAT scores.
AVERAGE SAT SCORES AND ADJUSTED SAT SCORES FOR NC STUDENTS

Because SAT scores tell us something about whether students who want to attend college are well prepared to do
50, they are used by many colleges and universities, including the institutions of the University of North Carolina, as
part of the admissions process. For this reason, SAT scores are included in the First in America reports as an indicator
" of the preparation of North Carolina’s students for the rigors of college.

Average SAT score

While North Carolina has made consistent gains on the SAT, so have other states. The result is that the state’s
scores have improved, but our ranking has not changed. Despite a gain of 4 points between 2000 and 2001, from 988
10 992, the state remained 47th in the nation. North Carolina’s performance remains well below both the national
average of 1020 and the current Firsf #n America target of 1133.
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SAT scores adjusted for participation rate

While SAT scores are viewed by many members of the press and the public as important indicators of quality, they
generally represent a very poor measure of a state school system’s performance. Eighty percent (80 percent) of the
state-to-state variance in scores simply reflects the percentage of students who take the test in each state (Powell and
Steelman, 1996). If the percentage of students who take the test is small and elite enough, a state can do well even if
its public school system is poor. Among the ten states with the highest SAT scores, none had a participation rate greater
than 12 percent. By contrast, among the 10 lowest performing states, all had participation rates greater than 53 percent.

It is possible to adjust state SAT scores to account for the effect of participation rates. This allows for a compari-
son of scores from all states, treating them as if each state had the same participation rate. As the 2001 Data Report
reveals, this procedure increases North Carolina’s average score to 1035 — a 6 point gain since 2000. The state’s rank
also improves somewhat — to 32nd in the nation. Even with the adjustment for participation, however, North Carolina
does not approach the target of 1080 required to be among the top ten states on the SAT.

NC will be among the top 5 states in the number of Advanced Placement
(AP) exams scored at or above level 3.

NUMBER OF AP EXAMS SCORED AT OR ABOVE LEVEL 3 FOR EVERY 1,000
II'TH AND 12TH GRADERS

The Advanced Placement (AP) Program of the College Board allows students the opportunity to gain college
credit while still in high school. In North Carolina, more than 87 percent of public high schools offer AP courses.
Students in these courses may take AP exams offered by the Educational Testing Service. The exams are graded on a
scale of 1 to 5 with most colleges awarding credit to students scoring a 3 or better.

The First in America reports include data on the number of AP exams receiving a grade of 3 or above for every
1,000 11th and 12th graders enrolled in North Carolina high schools. This statistic has the benefit of providing infor-
mation about both the extent of AP coursetaking and the success of students on AP exams.

In 2000, there were 135 AP exams with acceptable scores per 1,000 students enrolled in grades 11 and 12. In
2001, North Carolina’s score improved to 150 per 1,000. This places the state at 11th in the nation on this measure,
well above the national average of 121. North Carolina has not yet reached the aggressive First in America target of
being among the top 5 states in the nation. However, if the current improvement trend continues, the goal can be
achieved by 2010.

NC will be one of the top 10 states in the percentage of |18-to-24 year olds
attending college.

PERCENTAGE OF 18-TO-24 YEAR OLDS ENROLLED IN TWO- AND FOUR-YEAR
PROGRAMS OF HIGHER EDUCATION

The 2000 First in America reports included data on higher education enrollment obtained from the National
Education Goals Panel. Because the Panel is no longer providing this information, the 2001 and subsequent First in
America reports will include data on the enrollment status of 18-10-24 year olds in each state based on the Current
Population Survey of the Bureau of Labor Statistics. Because of small sample sizes, state-level completion data are
calculated using three-year averages. The Bureau of Labor Statistics supplied the latest available score for North
Carolina based on responses to their 1996 to 1998 surveys and a prior score based on responses to their 1995 to 1997
surveys.

On this measure, the target is for North Carolina to be among the top ten states in the nation. The most recent
Current Population Surveys reveal that 31 percent of North Carolina’s 18-to-24 year olds are enrolled in two- or four-
year programs of higher education. The percentage is up 4 points from the previous score, but because sample sizes

q” <mall, the difference is not statistically significant. North Carolina is currently in a tie for 28th in the nation and 5
E MC *ntage points below the First in America target.
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Related Information and Perspectives

The University of North Carolina (UNC) also calculates higher education enrollment data and reports that, in
2000, as many as 65 percent of North Carolina high school graduates from the prior June were enrolled in higher edu-
cation. The state’s college-going rate (excluding students enrolled in business and trade schools) was just above the
national average of 63 percent for 2000.

Nine out of 10 NC students who complete a vocational course of study
will be highly rated by their employer.

PERCENTAGE OF VOCATIONAL GRADUATES RANKED ABOVE AVERAGE WHEN
COMPARED TO OTHER NEW EMPLOYEES

The North Carolina Department of Public Instruction (DPI) offers high school students the opportunity to partici-
pate in a vocational education program designed to provide them with the skills required for particular fields of employ-
ment. To track the success of their vocational education program, the Department of Public Instruction surveys more
than 13,000 employers, asking them to assess the level of preparedness for work of students who have completed the
North Carolina vocational education program. Employers are asked to compare vocational graduates to other new
employees of about the same age. In 2000, the DPI reported that 72 percent of vocational education completers were
rated above average, up slightly from 71 percent reported in 1999. This score remains significantly below the First in
America target of 90 percent.

TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: 4 North Carolina’s score was significantly better. / § North Carolina’s score ws significantly worse. / 4y Interpret North Carofina’s score with caution — change was not significant. / * On this indicator o lower score is better, a higher score is warse.

EVERY SCHOOL ACCOUNTABLE FOR STUDENT LEARNING

® NC's system of standards, assessments, and OExternal evaluations of standards, LATEST NC SCORE:  PRIOR NC SCORE:  CIANGE:  NC RANK: US AVERAGE: TARGET SCORE:  FIRST:
accountability will be consistently ranked assessments, and accountability systems B/83% B+/87% $ Tied for 16th N/A B+ /88% A/ 98%(MD)
amonyg the best in the nation. (Education Week eval standards, and accountability systems.)
LATEST NC SCORE:  PRIOR NCSCORE:  CHANGE:  NC RANK: US AVERAGE: TARGET SCORE: ~ FIRST:
B-/2.86m C/2.0cPA +* TiedforSth  C-/172¢ha  C+/24cra  A-/3.66m(CA)
(Fordham Foundation ratings are based on an assessment of state standards.)
e Nine of 10 NC schools will be recognized as oNumber and percentage of schools receiving LATEST NC SCORE: PRIOR NC SCORE:  CHANGE:
Schools of Excellence or Schools of Distinction each ABCs designation SCHOOLS OF EXCELLENCE 171 (8%) 73 (4%) *
by the ABCs program. SCHOOLS OF DISTINCTION 640 (30%) 510 (24%) ¢
LOW PERFORMING SCHOOLS™ 31 (1%) 45 (2%) +

EVERY SCHOOL ACCOUNTABLE FOR STUDENT LEARNING
LATEST NC 74%

]

PRIOR NC

ver the last ten years, North Carolina has built a system of education standards, assessments, and accountability.

In this section, we detail how others view the state’s system and how well North Carolina’s schools are doing as
measured by the system. This year, the state is 74 percent of the way to its targets in this priority area —- an increase of 4
percentage points since 2000. North Carolina receives relatively high marks on external evaluations of the accountabili-
ty system. However, the priority score is depressed by school performance on the state ABCs system. Improvement in this
priority area will require more schools to be designated as Schools of Excellence or Schools of Distinction.

UPDATED OR NEW DATA FOR 2001:

O EXTERNAL EVALUATIONS OF STANDARDS, ASSESSMENTS, AND ACCOUNTABILITY
SYSTEMS

EMC O NUMBER AND PERCENTAGE OF SCHOOLS RECEIVING EACH ABCS DESIGNATION
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o S S+ SV ST
NC'’s system of standards, assessments, and accountability

will be consistently ranked among the best in the nation. THE NORTH CAROLINA ABCS
ACCOUNTABILITY SYSTEM

EXTERNAL EVALUATIONS OF STANDARDS, ASSESSMENTS, AND In 1996-97, North Carolina faunched the ABCs of Public

ACCOUNTABILITY SYSTEMS Education. This program evaluates elementary, middle, and high

i i . school performance on the basis of two standards.
Education Week’s annual report on the status of education in the nation, Quality

Counts, includes an assessment of state accountability systems. Education Week bases its eval-
uation on the clarity and specificity of state standards, the use of public accountability reports,

The actual growth of students’ skills in reading, mathematics and
writing is measured and compared with a prediction based on
past performance. The prediction formula, developed by the

rewards for schools and districts, and support for low-performing schools. Department of Public Instruction, calculates for students in each
In 2001, Bducation Week gave North Carolina a score of 87 percent, a B+, for its stan- grade and each school a unique growth target based on their own

dards, assessments, and accountability system. In 2002, North Carolina’s score declined to 83 performance in the prior year as compared with the performance

percent, a B, North Carolina’s rank slipped from 6th to 16th in the nation in 2002. The state is of other students in that grade throughout the state.

now 5 percentage points from achieving the First #n America target of being among the top The absolute performance of a school is calculated by figuring the

ten states in the nation. percent of students whose End-of-Grade or End-of-Course tests

indicate that they are performing at or above grade level. The two
standards are then combined and schools are designated as meet-

Nine of 10 NC schools will be recognized as Schools ing or exceeding growth expectations or failing to achieve the
of Excellence or Schools of Distinction by the ABCs growth standard.
program.

NUMBER AND PERCENTAGE OF SCHOOLS RECEIVING EACH ABCS DESIGNATION

During the 2000-01 school year, 2,157 public schools participated in the North Carolina ABC assessment system.
Participating schools could be recognized as Schools of Excellence, Schools of Distinction, or Low Performing Schools,
based on their performance on state assessments. Schools of Excellence have more than 90 percent of students working
at or above grade level and have met their growth expectations, while Schools of Distinction have 80 percent to 90 per-
cent of students working at or above grade level. Low Performing Schools have less than 50 percent of students work-
ing at or above grade level and fail to achieve their predicted academic growth for the year. The target in this area is
for 90 percent of North Carolina schools to be designated as either Schools of Excellence or Distinction.

In 2000-01, 171 schools were recognized as Schools of Excellence, up from 73 schools in the prior year. Six hun-
dred forty schools were awarded the School of Distinction designation, up from 510 the year before. Thus, 38 percent of
all schools in the state are either Schools of Distinction or Schools of Excellence, up from 28 percent in 1999-2000.
While it may be difficult to maintain this rapid rate of improvement, if the current trend continues, the First in
America \arget could be achieved in this decade.

The percentage of Low Performing schools declined last year. In 1999-2000, 45 schools, or 2 percent of partici-
pating schools, were designated as low performing, In 2000-01, only 31 schools, or 1.4 percent, were low performing,

' % 4 Ryan Bodenhammer, First Grade,
A o= Brassfield Elementary School, Raleigh, NC
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Every Child Ready to Learn

within the goal, North Carolina would earn a B+ (89 percent) for its efforts to provide quality child care, a D+ (69
percent) on measures of parental support for children’s learning, and a C+ (78 percent) on measures of children’s
readiness to begin school and schools’ readiness to serve them.

More than ten years ago, the National Education Goals Panel focused the nation’s attention on the importance
of ensuring that every child begin school ready to learn (National Education Goals Panel, 1997). Today, a growing
body of research recognizes the vital, long-term effects of building a strong foundation in early childhood on later
development and school success.

Guaranteeing that every child has access to quality child care is one of the first and most important steps to
ensuring that all of North Carolina’s children are ready to learn. But high quality child care alone will not ensure that
all children arrive ready to succeed in school. How ready children are to succeed in school also depends on support
from their families (University of North Carolina, Frank Porter Graham Child Development Center, Smart Start
Evaluation Team, 1997). All parents must be their child’s first teacher and educational role model by providing access
1o literacy materials in their home and improving their own knowledge and skills. Armed with a high quality early
education and support from their families, all of North Carolina’s children can arrive ready to succeed in school.

J ust as in 2000, North Carolina received a grade of C+ on this goal area. If we assigned grades for the priorities

I
FIRST IN AMERICA GRADES

2000 2001
EVERY CHILD READY TO LEARN C+ C+
Every Child with Access to Quality Child Care 89% 89%
Every Parent a Good First Teacher 69% 69%

Every Child Ready to Begin School 78% 78%
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EVERY CHILD READY TO LEARN

TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: ¢ North Coraling's score was significonty bester, /) North Carolina’s score wos significantly worse. / 4 _Interpret North Carotin’s score with caution — change was rot significant / * On this indieator o Jower scare is better, o higher score s worse.

EVERY CHILD WITH ACCESS TO QUALITY CHILD CARE

« NC will provide high quality child care, Smart Start indicators (19 Pioneer Counties) CHILD-TO-TEACHER RATIOS:*
encourage family support for children’s learn- Child care improvements LATEST NC SCORE: PRIOR NC SCORE: CHANGE:
ing, and facilitate access to health resources ENFANTS 4-10-1 4-10-1 L2
for all children. TODDLERS 6-10-1 6-10-1 - 3
PRE-SCHOOLERS 9-10-1 9-10-1 o
CHILD CARE TEACHERS WITH SOME COLLEGE OR COMMUNITY COLLEGE COURSEWORK:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE:
7% 59% 4
Family support for children’s learning % OF FAMILIES WHO ENGAGED IN EDUCATIONALLY IMPORTANT ACTIVITIES WITH THEIR CHILD:
LATEST NC SCORE: US AVERAGE:
READ TO A CHILD 91% 90%
TOLD A STORY 79% 75%
TAUGHT LETTERS, WORDS, NUMBERS 82% 88%
Health resources provided % OF CHILD CARE CENTERS PROVIDING HEALTH SCREENINGS:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE:
74% 59% 4
o Child care teachers’ average salaries LATEST NC SCORE: PRIOR NC SCORE:  CHANGE:  NC RANK: 1IS AVERAGE: TARGET SCORE:  FIRST:
$6.95/hr $6.77/hr 4 Tied for 30th $7.42/hr $7.86/hr $10.62/hr(DC)
©O Ratings of child care programs in NC % OF LICENSED DAY CARE CENTERS RECEIVING EACH STAR RATING:
Yrir 6% wirdr 52% e et 30% W Trtetr 12%  TOTAL AT 3-5 STaRS: 94%
O New or updated data are provided for this indicator and are di d in the subsequent section.

*  On this indicator a lower score is better, a bigher score is worse.
Latest NC Score:  This is the average score for North Carolina taken from the most recent data collection available. Most recent
data collection dates range from 1990 to 2000.
Prior NC Score:  This is the average score for North Carolina taken from the preceding data collection.
Change:  Change arrows show North Carolina’s progress from the last data collection to the most recent data collection.

4+ North Carolina’s score is significantly hetter.
¥ North Carolina’s score is significantly worse.
L3 Interpret North Carolina’s score with caution — change is not significant.

NCRank:  North Carolina’s rank among states for which data are available. States are ranked from best to worst.
US Average:  This is the average score for the United States taken from the most recent data collection available.
Target Score:  This is the score North Carolina currently needs to achieve to reach the First in America target.
First:  The score and slate abbreviation is listed for the state receiving the best reported score.

EVERY CHILD WITH ACCESS TO QUALITY CHILD CARE
LATEST NC 89%

PRIOR NC

orth Carolina is doing a good job of providing access to quality child care. In 2001, the state remained 89 per-
N cent of the way to its targets for this priority. Boosting the priority score are the contributions of Smart Start to
improving child care, encouraging family involvement, and providing access to health screenings, as well as the
high quality of child care programs participating in the state’s rated license system. High child-to-teacher ratios in
child care programs and uncompetitive child care teacher salaries bring it down.

Research confirms that the quality of child care children receive affects their health and development while they
are in child care and their readiness for school in the future. Children who attend higher quality child care centers
perform better on measures of cognitive skills (for example, math and reading) and social skills (for example, cooper-
ating with teachers and peers) in child care and in the early grades of school (University of North Carolina, Frank
Porter Graham Child Development Center, Cost, Quality, and Qutcomes Study Team, 1999).

High quality child care programs are characterized by: (1) low ratios of children to teachers, (2) well-trained
teachers who receive the continual development and support necessary to provide an engaging and appropriate cur-
riculum, (3) involved and supportive parents, (4) attention to the health and development of children, and (5) low
rates of teacher turnover (Frede, 1995). We use measures of these characteristics in order to evaluate whether North
Carolina’s children have access to high quality child care.

Q
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UPDATED OR NEW DATA FOR 2001:

O CHILD CARE TEACHERS' AVERAGE SALARIES

O RATINGS OF CHILD CARE PROGRAMS IN NC

NC will provide high quality child care, encourage family support for
children’s learning, and facilitate access to health resources for all children.

CHILD CARE TEACHERS' AVERAGE SALARIES

The average child care teacher nationwide earns $7.42 an hour or $15,430 per year — $2,220 below the federal
poverty level for a family of four. North Carolina’s child care teachers currently earn an average annual salary of
$14,460 — well below this national average. With an hourly rate of $6.95, North Carolina ranks 30th in the nation, tied
with Florida. North Carolina’s salary rate is significantly lower than the national leader, Washington, D.C., where the
hourly rate is $10.62.

Despite North Carolina’s substantial investments in scholarships to child care teachers seeking additional educa-
tion and training, in incentives to child care programs employing better trained caregivers, and in efforts to attract and
retain high quality caregivers, our progress in increasing average child care teacher salaries is being outpaced by the
progress of other states. While the average salary rate in North Carolina increased by §.18 per hour from 1998 to 1999,
the average rate of increase in the 50 states and Washington, D.C. was $.23 per hour. As a result, North Carolina
slipped from 26th to 30th in the national rankings. The state also slipped farther from the First in America goal of
being among the top ten states in the nation. In 1998, North Carolina needed to increase its average salary rate by $.78
to reach the top ten. Currently, the state needs to increase its average salary rate by $.91 per hour to achieve this goal.

Related Information and Perspectives

Because child care teacher salaries included in the First & America report are not adjusted for cost-of-living dif-
ferences, state-to-state comparisons are imprecise (Nelson, 1991). Adjusted salary figures allow us to equate salaries in
different states because they take into account the relative purchasing power of a dollar in each state. For instance, the
adjusted hourly rate in Washington, D.C. is $8.13 per hour (down from an unadjusted rate of $10.62 per hour),
reflecting the higher costs of rent, food, and other basic costs of living in the area. When adjusted, North Carolina’s
average salary rate rises to $7.51 (from an unadjusted rate of $6.95 per hour), reflecting our lower costs. When cost-of-
living adjustments are applied, North Carolina ranks 16th in the nation and just $.13 below an adjusted target of
$7.64 per hour (American Federation of Teachers, AFL-CIO, Research Information and Services Department, 2000).

Though North Carolina’s national ranking improves when cost of living is taken into account, salaries across the
nation are too low to retain good teachers. A report issued by the Center for the Child Care [ —
Workforce showed that 75 percent of teachers and 40 percent of directors employed in the nation’s |  THE NORTH CAROLINA 5-STAR RATING SYSTEM
child care centers in 1996 were no longer employed in the profession in 2000 (Whitebook, Howes, EVALUATES CHILD CARE PROGRAMS
and Phillips, 1998). The report attributes this high rate of turnover to the lack of employment IN THREE AREAS:

benefits, few opportunities for leadership and professional advancement, and most importantly, Program standards measures

*» The care & treatment provided by caregivers

low salaries. High staff turnover rates reduce the likelihood that children will develop close and + The activities & meals offered
trusting relationships with their caregivers and force programs to hire teachers with less educa- * The toys & supplies made available
. . . * The cleanliness & comfort of the facilities
tion and experience. » The health practices employed by staff members
Education standards measures
RATINGS OF CHILD CARE PROGRAMS IN NC *» The education & training of the program director & staff
* Providing staff members additional opportunities to gain
In 1999, the North Carolina Department of Health and Human Services adopted a new five- their Early Childhood Certification
star child care rating system for all regulated child care facilities (North Carolina Department of Compliance history measures
Health and Human Services, Division of Child Development, 2000). The five-star system informs * The program’s history of compliance with North
- . o R X X X Carolina child care regulations, including staff age &
famnilies about the quality of their child care program, the experience and education of their chil- education requirements, maximum child-to-teacher
dren’s teachers, and their program’s compliance with the law. One star indicates only that the ratios, health & safety measures, & discipline procedures

©  yram meets the minimum state health and safety requirements. Licenses with 2-5 stars

E119
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represent higher levels of quality, with five stars signaling to parents that the center offers the highest quality of care
available.

The First in America target on this measure is to have 90 percent of applicants receive between 3 and 5 stars. In
November of 2000, 1,640 programs had applied for rated licenses and 94 percent of the applicants had met this stan-
dard. In the 2000 Progress Report we questioned whether the percentage of 3-to-5 star programs might decline as
more programs applied for rated licenses. Fortunately, while the number of participating programs has more than
doubled in the last year, 94 percent of applicants, or 3,267 programs, received between 3 and 5 stars.

TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: 4 North Carolina’s score was significantly better. / § North Carolin’s score was significontly worse. / @ Interpret North Carolina’s score with coution — change was not significant. /* On this indicator o fower score is better, o higher score is worse.

EVERY PARENT A GOOD FIRST TEACHER

» NC will be one of the nation’s top 10 states © Home environment support for literacy % OF 4TH GRADERS REPORTING PRESENCE OF LITERACY MATERIALS AT HOME:
in home support for literacy. LATEST NC SCORE: ~ PRIOR NC SCORE:  CHANGE: NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
' 67% 72% Iy Tied for 20th _ 67% 71% 75%(ND)
% OF 8TH GRADERS REPORTING PRESENCE OF LITERACY MATERIALS AT HOME:
LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE: NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
81% 81% «» Tied for 13th  78% 83% 86%(MN,ND,VT)
% OF 4TH GRADERS SPENDING 5 OR MORE HOURS WATCHING TV DAILY:*
LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE: NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
25% 28% 4 Tied for 24th  25% 16% 12%(MN)
% OF 8TH GRADERS SPENDING 5 OR MORE HOURS WATCHING TV DAILY:*
LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE: NC RANK: US AVERAGE:  TARGET SCORE:  FIRST.
23% 24% L3 Tied for 27th  19% 13% 9% (MT)
 NC will rank among the top 10 states in the o Percentage of 25-t0-44 year olds currently LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE: NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
percentage of working age adults continuing to enrolled in any post-secondary education 3% 3% < Tied for 35th 3% 5% 6%(DC,MD,NM,RI)
pursue their education.

EVERY PARENT A GOOD FIRST TEACHER
LATEST NC 69%

PRIOR NC

hildren rely on their families to read to and with them, to make books and reading materials available to them
Cin their home, and to limit their television viewing, They also rely on their parents to model the importance of
lifelong learning, In this environment, children begin to develop the skills that will prepare them for their own suc-
cesses in school and in life.

North Carolina is 69 percent of the way to its targets for this priority. If we assigned grades for performance on
the priorities, North Carolina would receive a D+ on these measures of (a) family support for children's learning and
(b) parents’ involvernent in lifelong learning. North Carolina’s families get high marks for providing their children
with access to a variety of literacy materials in their homes. But in order to improve its performance on this priority
and the overall goal, North Carolina must reduce the amount of time children spend watching television and increase
adults’ participation in continuing education.

UPDATED OR NEW DATA FOR 2001:

O ADULT LITERACY RATE
O HOME ENVIRONMENT SUPPORT FOR LITERACY

O PERCENTAGE OF 25-TO-44 YEAR OLDS CURRENTLY ENROLLED IN ANY
POST-SECONDARY EDUCATION
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ADULT LITERACY RATE

The 2000 First in America reports included data on the percentage of North Carolinians who demonstrated ade-
quate proficiency on a 1992 literacy assessment conducted by the United States Department of Education. At the time,
it appeared that North Carolina would participate in a repeat of this assessment to be conducted in 2001. The new
assessment would have provided updated state-level data on the literacy skills of North Carolina’s adult population. But
the new assessment has since been delayed and a majority of states, including North Carolina, have indicated that they
cannot afford the costly new assessment (as much as $750,000 for North Carolina) (U.S. Department of Education,
National Center for Education Statistics, National Assessment of Adult Literacy, 2001). Because updated, cross-state
data will no longer be available, the adult literacy indicator has been removed from the First #n America reports.

NC will be one of the nation’s top |10 states in home support for literacy.

HOME ENVIRONMENT SUPPORT FOR LITERACY

Research confirms that by making reading materials available to children in their homes and limiting the time
that children spend watching television, parents can improve their children’s preparation for and learning in school
(Anderson, 1985).

In each of their last four assessments, the National Assessment of Educational Progress (NAEP) has tested the
relationship between students’ access to home literacy materials — magazines, newspapers, encyclopedias, and at least
25 books — and their reading achievement. Across the nation, students who reported having more types of literacy
materials in their homes also had higher average scores on NAEP reading assessments (U.S. Department of Education,
National Center for Educational Statistics, National Assessment of Educational Progress, 1996).

Prior data on North Carolina’s 4th and 8th graders was obtained in 1998. Since that time, North Carolina’s rank
improved slightly even though our students’ scores changed very little. In 2000, 67 percent of North Carolina’s 4th
graders and 81 percent of the state’s 8th graders reported having access to several types of literacy materials in their
homes. North Carolina’s 4th graders tied for 20th in the nation — up from 22nd in 1998 — and the state’s eighth
graders tied with seven other states for 13th in the nation — up from 18th in 1998. North Carolina must increase access
to literacy materials by 4 percentage points for 4th graders and 2 percentage points for 8th graders to reach the current
First in America targets.

Many studies have indicated an inverse relationship between excessive television viewing and reading achieve-
ment (Beentjes and Van der Voort, 1998). Students who reported watching at least 4 hours of television daily scored
lower on NAEP assessments than students who watched less television (U.S. Department of Education, National Center
for Educational Statistics, National Assessment of Educational Progress, 1996). Similarly, the North Carolina
Department of Public Instruction has found that students who watch only 2 hours of television per day outscore all
other students on the North Carolina End-of-Grade exams.

In 1998, 28 percent of North Carolina’s 4th graders reported watching 5 or more hours of television daily. Fourth
graders improved to 25 percent in 2000. Although this was not a statistically significant change, the national ranking
of the state’s 4th graders did rise from 30th to 24th. Yet the state must make considerable strides if it is to reach the
current First in America target of 16 percent.

Eighth graders also failed to improve by a statistically significant amount. Twenty-three percent (23 percent) of
North Carolina’s 8th grade students reported watching more than five hours-of television daily, as compared with 24
percent in 1998. The current percentage is ten points worse than the First in America target of 13 percent. Montana
led the nation with only 9 percent of 8th grade students in the state watching 5 or more hours of television daily.

30
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NC will rank among the top 10 states in the percentage of working age
adults continuing to pursue their education.

PERCENTAGE OF 25-TO-44 YEAR OLDS CURRENTLY ENROLLED IN ANY
POST-SECONDARY EDUCATION

In an effort to gauge the ability of parents to support and foster the academic skills of their children, the
Education Cabinet has added a new measure to this year's First in America reports. The reports now include data on
the percentage of 25-to-44 year olds currently enrolled in any post-secondary education. The Education Cabinet has
set a target of ranking among the top ten states on this measure of lifelong learning. Well-educated parents are better
able to fulfill their role as their child's first and most important teacher.

In addition, many studies have shown that, generally, the higher the parents’ level of education, the better their
children perform in school. This has been true for NAEP assessments in all subject areas — students who reported
higher levels of parental education have demonstrated higher performance on all assessments. Researchers offer sever-
al explanations for the effect of parental education on children’s school performance:
¢ Increased parental education typically results in higher family income. Among those over 25 years old who failed

to complete high school or receive a GED, 55 percent reported no earnings in the 1999 Current Population
Survey of the U.S. Bureau of the Census compared to 25 percent of those with at least a high school degree or
GED. For respondents reporting any earnings, the median income for those without a high school diploma or GED
is $15,334 compared to $29,294 for people with at least a high school degree or GED (Greene, 2001). In turn,
higher income enables parents to improve children’s educational opportunities.

e According to a study by the National Commission on Reading, reading aloud to children is the single most impor-
tant intervention that parents can undertake to help children develop their literacy skills (1985). Yet the National
Survey of America’s Families found that children from families with low education and income levels were half
as likely to be read to three times per week. Often their families reported that they lacked the resources to buy books
or to access libraries and bookstores (High, 1999).

e Low-income families more often lack the literacy and language skills required to make a meaningful contribution
to their children's literacy development. Through verbal interactions with their parents, children increase their
own language skills, vocabulary, and knowledge about the world. Parents help to build literacy skills by asking
questions of their children, providing positive feedback in response to children's comments, and engaging children
in language play such as word games, rhymes, and songs (McConnell and Rabe, 1999).

o As the level of family education increases, so too does the level of reported parental participation in their children’s
education at home and school. Low-income families more often report that inflexible job schedules and child care
arrangements and a lack of transportation and free time limit their ability to play an active role in their children’s
education (Step-by-Step, 1993).

From 1996-98, 3 percent of North Carolina’s 25-to-44 year olds were enrolled in post-secondary education. The
state is ranked 35th, tied with 10 other states and the national average. While North Carolina is close to achieving its
current target of 5 percent, state participation rates regularly cluster between 6 and 2 percent. Thus, it may take more
effort than it would appear for the state to move out of the pack and reach its target.
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TARGETS INDICATORS SCORES, CHANGE, AND RANK

Changes: 4¢ North Carolina’s score was significantly better. / § North Carolino’s score was significontly worse. / 4 Interpret North Carolina’s score with caution — change was not significant. / * On this indicator o lower score is better, a higher score is worse.

EVERY CHILD READY TO BEGIN SCHOOL

 NC kindergartners will arrive ready to succeed O NC kindergartners’ readiness scores LATEST NG SCORE: US AVERAGE: TARGET SCORE:

in school and NC schools will be ready to meet HEALTH STATUS 85% 83% 90%

their needs. SOCIAL DEVELOPMENT 98 100 110
APPROACHES TOWARD LEARNING 81% 83% 90%
LANGUAGE DEVELOPMENT 97 100 110
MATH DEVELOPMENT 95 100 110

© NC schools’ readiness for kindergartners LATEST NG SCORE: TARGET SCORE:

AVERAGE KINDERGARTEN CLASS SIZE® 20 18
KINDERGARTEN TEACHERS 5% 90%

WITH EARLY CHILDHOOD LICENSURE

EVERY CHILD READY TO BEGIN SCHOOL
LATEST NC 78%

PRIOR NC

hildren’s success in school hinges on a range of factors, including their health and physical development, their

social and emotional development, their approaches to learning, their language and communication skills, and
their general knowledge. In this section, we report selected results from the Fall 2000 North Carolina School
Readiness Assessment conducted by the Frank Porter Graham Child Development Center at the University of North
Carolina at Chapel Hill. The Assessment measures kindergartners’ readiness to succeed in school and North Carolina
schools’ readiness to meet their needs. If we awarded a grade in this priority area, North Carolina would earn a C+ or
78 percent for its efforts to ensure that Every Child is Ready to Begin School.

UPDATED OR NEW DATA FOR 2001:

O NC KINDERGARTNERS' READINESS SCORES

O NC SCHOOLS' READINESS FOR KINDERGARTNERS

NC kindergartners will arrive ready to succeed in school and NC schools
will be ready to meet their needs.

NC KINDERGARTNERS’ READINESS SCORES

In the fall of 2000, a research team from the Frank Porter Graham Child Development Center at the University of
North Carolina conducted the initial test of the North Carolina School Readiness Assessment. The results from an
initial subset of the children assessed were presented in the 2000 First in America reports. This year's report includes
the full results from a larger statewide sample of 1,034 kindergartners and 189 public schools. The School Readiness
Assessment measures five aspects of the condition of children as they enter school — health status, social development,
approaches toward learning, language development, and math development.

Data from other states are not available on the readiness measures included in the assessment. Only an average
from a national sample is available for purposes of comparison. Therefore, the 2000 First in America reports set the
target for North Carolina kindergartners to score at or above the national average on each measure. The initial 2000
results revealed that North Carolina’s kindergartners were close to meeting or exceeding the national average on each
measure. Based on these positive findings, the Education Cabinet has decided to boost the current First in America
targets for each of the components of the School Readiness Assessment. This reflects their belief that it is important to
set goals that stretch the capacities and sharply raise expectations for the state.

On the two components that are measured in percentages — health status and approaches toward learning — the
targets were increased from the national average to a goal of 90 percent. The three remaining components — social,
language, and math development — are measured on a scale that runs from 40 to 160 points. The original target for

each component was to reach the national average of 100. The Cabinet has increased each target to 110.
Q
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Health status

The First in America reports include parents’ ratings of the health status of their kindergartners. A sample of
North Carolina parents was asked to rate their child’s health as poor, fair, good, very good, or excellent. Eighty five per-
cent of North Carolina kindergartners were rated as having very good or excellent health. North Carolina is 5 percent-

— age points from achieving the First in America target of 90 percent on this measure.

FIVE COMPONENTS OF THE
NC SCHOOL READINESS ASSESSMENT

* Health status includes children's overall
health, as well as their physical development
and abilities.

*» Social development includes children's feel-
ings about themselves and others, ability to
form positive relationships with adults and chil-
dren, ability to understand the perspective and
feelings of others, and skills needed to get along
well in a group setting,

» Approaches toward learning include
curiosity, enjoyment of leaming, confidence,
creativity, and attention to task, reflection,
and interests,

* Language development includes verbal
and nonverbal skills to convey and understand
others’ meaning as well as early literacy skills.

+ Math development measures early math
and basic problem-solving skills.

Of particular concern, a significantly lower percentage of low-income North Carolina
kindergartners — only 76 percent — were in very good or excellent health. These children were
also less likely to exhibit age-appropriate motor skills (able to write and draw rather than scribble
and to walk without tripping, stumbling, or falling easily). In addition, they were less likely to
have health insurance.

Social development

The social and emotional maturity evidenced by children is an important part of their
development and preparation for school. The School Readiness Assessment asked kindergarten
teachers to rate their students’ social skills and problem behaviors. North Carolina kindergartners
received an average score of 98 on ratings of their social development. This is just below the
national average of 100 on this measure and 12 points below the First in America target of 110,
Scores on this scale can range from 40 to 160, with most scores falling between 70 and 130. In
North Carolina, the scores for individual children ranged from 63 to 123,

As on measures of health status, low-income North Carolina kindergartners received ratings
significantly below the state average. Low-income students were reported by their teachers to
exhibit significantly fewer positive social skills and more problem behaviors.

Approaches toward learning

Children’s school success depends not simply on academic skills but also on motivation,
learning styles, and attitudes. The parent survey conducted as a part of the Schoo! Readliness
Assessment asked parents to assess to what degree their children are eager to learn new things,
creative in their work or play, and able to persist at tasks. The First i America reports give the
average percentage of kindergartners whose parents responded that they often or very often exhibit

these approaches toward learning.

On average, 81 percent of North Carolina’s kindergartners — compared with 83 percent of the nation’s kinder-
gartners — met this standard. In order to achieve the First in America target of 90 percent, North Carolina must
improve its current performance by 9 percentage points. Most of this progress will need to come in the area of persist-
ence at tasks. On this measure, only 63 percent of students received high ratings. North Carolina’s children received
much higher ratings for their eagerness (91 percent) and creativity (91 percent).

Language development

Communication skills help children to learn about and understand the world around them and to begin to
develop the early Literacy skills that will be an essential part of their early school success. As part of the School
Readiness Assessment, North Carolina kindergartners completed a language evaluation designed to test their under-
standing of words. On average, they received a score of 97, compared to a national average score of 100. The scores for
individual children ranged from 47 to 137.

Compared to national norms, more North Carolina kindergartners had very low scores (28 percent in North
Carolina versus 16 percent nationally) and fewer North Carolina kindergartners had very high scores (4 percent in
North Carolina versus 16 percent nationally). Also of concern, the language and communication skills of children
from lower-income families were significantly lower than those of children from higher-income families.

In order to achieve the First i1 America target, scores must improve by 13 points. While this difference may
sound slight and the performance of North Carolina’s students is promising, this task may be more difficult than it

would appear. A significant effort is required to increase average performance by even one point, and an even greater
effort will be needed to improve the skills of low-achieving and low-income North Carolina kindergartners.
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Math development

The early math skills component of the School Readiness Assessment measures children’s ability to do simple
mathematical tasks, such as counting and identifying parts and wholes. North Carolina kindergartners received an
average score of 95 on this measure.

Their performance was lower than the national average of 100 and 15 points below the target score of 110.
Scores on this scale can range from 40 to 160, with most scores falling between 70 and 130. In North Carolina, the
scores for individual children ranged from 46 to 143. Achieving this First in America target will take a significant and
determined effort.

NC SCHOOLS' READINESS FOR KINDERGARTNERS

Strengthening achievement requires not only getting children ready for school, but also getting schools ready for
the particular children they serve. The Readly Schools component of the North Carolina School Readiness Assessment
monitors the capacity of North Carolina’s schools to educate all children entering kindergarten. Information about the
readiness of North Carolina’s schools was gathered by the North Carolina Department of Public Instruction. Two meas-
ures are included in the First in America reports — average kindergarten class size and the percentage of kindergarten
teachers with early childhood certification.

Average kindergarten class size*

Especially in the early grades, small class sizes can have an important and long-term impact on a child’s
achievement in school. (For more information on kindergarten class size, see Safe, Orderly, and Caring Schools,
Every Student Known and Cared For) The National Association for the Education of Young Children (NAEYC) rec-
ommends kindergarten classes of 18 or fewer students. Accordingly, the First i America reports adopt 18 as the target
score for kindergarten class size.

For the 2001-02 school year, North Carolina has an average kindergarten class size of 20 students. The average
size for kindergarten is likely to decrease during the school year as a result of the 2001-03 state budget, which imple-
ments the first stage of a class size reduction initiative by providing funds to reduce kindergarten class size to 19 stu-
dents in the 2001-02 school year and to 18 students in the 2002-03 school vear. This policy represents an important
first step in achieving the First in America target. However, meeting this First in America target will remain a chal-
lenge for the state. North Carolina will need several hundred additional qualified teachers and expanded classroom
facilities to accommodate the current kindergarten enrollment in classes of 18.

Percentage of kindergarten teachers with early childhood licensure

The North Carolina Department of Public Instruction offers several types of licensure for kindergarten teachers —
including birth to kindergarten (BK), pre-school add-on (an additional training component available for teachers
already licensed in early childhood, elementary, or elementary special education), early childhood (covering grades
kindergarten through 4th), and elementary (for grades kindergarten through 6). While 95 percent of North Carolina’s
kindergarten teachers have been awarded one of these certifications and are fully licensed to teach kindergarten, only
those teachers with BK and pre-school add-on licensure have received extensive training on the distinctive develop-
mental and educational characteristics of children from birth through age 6. For this reason, the First in America tar-
get on this measure is for 90 percent of kindergarten teachers to receive BK or pre-school add-on licensure. Currently,
only 5 percent of North Carolina’s kindergarten teachers meet this rigorous standard — a decline of 4 percentage points
since 2000. Officials at the North Carolina Department of Public Instruction attribute this decline to an increase in the
total number of kindergarten teachers employed in the state. More teachers were needed to serve the state’s growing
population of kindergartners and to lead the classes created as a result of the class size reduction initiative currently
being implemented across the state. .

One reason this percentage is so low is that pre-school add-on licensure was established only recently and few
teachers have had a chance to eam it. From this standpoint, the score is artificially depressed. Yet specific preparation
to teach kindergarten children is important to track, and over the next few years, we expect that this indicator will

ore accurately reflect the extent to which kindergarten teachers are well-prepared to teach children during their first

Q
C d pivotal year of schooling,
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Safe, Orderly, and Caring Schools

f North Carolina’s schools are to be First in America, they must be safe, free from disruption, adequately
H equipped and supplied, and welcoming to students and families. Since the release of the 2000 First in America
Progress Report, North Carolina improved its performance on the goal of providing students, teachers, and fami-
lies with safe, orderly, and caring schools from a grade of 78 percent, a C+, to a grade of 81 percent, a B-. The state
showed improvement in several of the priority areas within this goal.

North Carolina’s schools continue to perform best on making students feel known and cared about and making
families feel welcomed in their children’s schools. If grades were awarded in the priority areas, North Carolina would

“eamn an A- for knowing and caring about individual students (93 percent) and an A- for making families feel wel-
come (91 percent). The strong performance in these areas partly masks the state’s dismal performance in providing
every school with adequate facilities, equipment, and materials. If a grade were given in this priority area, North
Carolina would receive a D- (63 percent). North Carolina cannot be First 17 America without addressing the serious
deficits in materials, techhology, equipment, and facilities reported by the state’s teachers and principals.

Why is it important to be First in America in school safety, order, and caring? Safety and order are the top pri-
ority of parents and an essential precondition to high levels of teaching and learning (Education Week, 1999). No
one can learn to his or her full potential in a chaotic classroom. Nor can teachers or students do their best work in a
rundown, poorly equipped, or poorly supplied school. Effective educators also know that students stay in school and
learn better when they feel that they belong there — feel that the principal and teachers know who they are and care
about them as individuals. Families do more to support their children’s schools and learning when they too feel

known and welcomed.

FIRST IN AMERICA GRADES
2000 2001
SAFE, ORDERLY, AND CARING SCHOOLS C+ B-
Every School Free of Drugs, Weapons, and Disruption, 78% 78%
Every School with Adequate Facilities and Materials 56% 63%
Every Student Known and Cared For 90% 93%
Every Family Welcomed 89% 91%
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SAFE, ORDERLY, AND CARING SCHOOLS

TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: @ North Carofina’s score was significantly betzer. / § North Caroting’s score was significontly worse. / ¢ Intespret North Carofing’s score with caution — change was nat significant. / * On this indicator @ lower score is betier, a higher score is worse.

EVERY SCHOOL FREE OF DRUGS, WEAPONS, AND DISRUPTION

* NC will be among the top § states in freedom Incidence of drugs, weapons, and violence in % OF STUDENTS OFFERED, SOLD, OR GIVEN AN ILLEGAL DRUG ON SCHOOL PROPERTY LAST YEAR*
from drugs, weapons, violence, and teacher NC's schools* LATEST NC SOORE:  PRIOR NCSCORE:  CHANGE:  NC RANK: US AVERAGE: TARGET SCORE:  FIRST:
victimization by students. 30% 29% - Tied for 9th  32% 24% 20%(MS)
% OF STUDENTS CARRYING A WEAPON ON SCHOOL PROPERTY DURING THE LAST 30 DAYs:*
LATEST NC SCORE:  PRIOR NCSCORE:  CHANGE:  NC RANK: US AVERAGE: TARGET SCORE:  FIRST.
9% 14% 4 Tiedfor3rd  10% 8% 8% (HI,MS)
% OF STUDENTS THREATENED OR INJURED AT SCHOOL DURING THE LAST YEAR*
LATEST NC SCORE:  PRIOR NCSCORE:  CHANGE:  NC RANK: US AVERAGE: TARGET SCORE:  FIRST:
8% 10% - Tied for 11th 8% 6% 5% (HI)
% OF STUDENTS INVOLVED IN A PHYSICAL FIGHT ON SCHOOL PROPERTY DURING THE LAST YEAR*
LATEST NC SCORE:  PRIOR NCSCORE:  CHANGE: NG RANK: US AVERAGE: TARGET SCORE:  FIRST:
12% 15% - Tied for kst 16% 12% 12%(NC,ND)
% OF TEACHERS WHO REPORT BEING THREATENED OR ATTACKED IN THEIR SCHOOL*
LATEST NC SCORE:  PRIOR NCSCORE:  CHANGE: NG RANK: US AVERAGE: TARGET SCORE:  FIRST.
19% NA NA Tied for 45th  15% 9% 8%(ND, SD)

LESEND

O New or updated data are provided for this indicator and are di d in the subsequent section.
*  On this indicator a lower score is better, a higher score is worse.
Latest NC Score:  This és the average score for North Carolina taken from the most recent data collection available. Most recent
data collection dates range from 1990 to 2000. '
Prior NC Score:  This is the average score for North Carolina taken from the preceding data collection.
Change:  Change arrows show North Carolina’s progress from the last data collection to the most recent data collection.

+ North Carolina’s score is significantly better.
¥ North Carolina’s score is significantly worse.
o Interpret North Carolina’s score with caution — change is not significant.

NCRank:  North Carolina’s rank among states for which data are available. Siates are ranked from best to worst.
US Average:  This is the average score for the Uniled States taken from the most recent data collection available.
Target Score:  This is the score North Carolina currently needs to achieve to reach the First in America target.
First:  The score and state abbreviation is listed for the state receiving the best reported score.

EVERY SCHOOL FREE OF DRUGS, WEAPONS, AND DISRUPTION
LATEST NC 78%

PRIOR NC

ecause new cross-state information on student offenses will not be available until the summer of 2002, we can-
not report on North Carolina’s progress in becoming one of the nation’s top five states in freedom from drugs,
weapons, and disruption over the past year. However, data collected within North Carolina does shed some light on
the state’s recent performance on this priority.

North Carolina data are collected by the Department of Public Instruction and published in the Annual Report
on School Crime and Violence (Public Schools of North Carolina, Division of School Improvement, Alternative and
Safe Schools/Instructional Support Section, 2001). As in prior reports, the most frequently reported offenses in the
2000-01 school year were possession of a weapon, possession of a controlled substance, and assault on school person-
nel. The 2000-01 report revealed a 4 percentage point increase in weapon possessions and 4 12 percentage point
increase in possessions of a controlled substarice. Over the same 1-year period, the number of staff victims decreased
by more than 6 percent and the number of student victims declined by almost 9 percent.

O
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TARGETS INDICATORS SCORES, CHANGE, AND RANK

Changes: 4 North Carolina’s score wos significantly better. /) North Carolina’s score was significantly worse. / 4 Interpret North Carolina’s score with caution — change was not significant. / * On this indicator o lower Score is better, o higher score is worse.

EVERY SCHOOL WITH ADEQUATE FACILITIES AND MATERIALS

« Nine of 10 NC teachers will report that o Percentage of teachers reporting that facilities, LAYEST NC SCORE: PRIOR NC SCORE:  CHANGE:
facilities, equipment, and materials are equipment, and materials are adequate for 48% 40% +
adequate for instructional purposes. instructional purposes
 NC schools will rank among the top 10 states O Students per Internet-connected computer* LATEST NC SCORE: PRIOR NC SCORE:  CHANGE: NC RANK! US AVERAGE:  TARGET SCORE:  FIRST.
in access to technology. 11 25 * Tied for 45th 8 5 (AK,DENE,
OH,SD,WV)
© Percentage of schools where at least half of LATEST NC SCORE: PRIOR NC SCORE:  CHANGE: NC RANK: US AVERAGE:  TARGET SCORE:  FIRST.
teachers use a computer daily for planning 76% 2% * Tied for 28th 76% 84% 92%(AK)
and/ or teaching

EVERY SCHOOL WITH ADEQUATE FACILITIES AND MATERIALS
LATEST NC 63%

]

PRIOR NC

s in 2000, the state’s performance on this priority is the lowest in the First in America reports. North Carolina’s
Ascores improved only slightly, from a failing grade of 56 percent in 2000 to a D- or 63 percent in 2001, There
are two clear weaknesses in this priority area: the adequacy of facilities, equipment, and materials as rated by teach-
ers in the state and the ratio of students per Internet-connected computer. The 2000-01 Statewide School Facilities
Needs Survey recently issued by the North Carolina Department of Public Instruction confirms teachers’ ratings.
There are $6.2 billion in construction needs facing schools over the next five years (Public Schools of North Carolina,
Financial and Business Services, School Support, School Planning Section, 2001). Without an ambitious plan to
meet these pressing needs, North Carolina will not achieve its First in America targels.

UPDATED OR NEW DATA FOR 2001:

O PERCENTAGE OF TEACHERS REPORTING THAT FACILITIES, EQUIPMENT,
AND MATERIALS ARE ADEQUATE FOR INSTRUCTIONAL PURPOSES

O STUDENTS PER INTERNET-CONNECTED COMPUTER*

O PERCENTAGE OF SCHOOLS WHERE AT LEAST HALF OF THE TEACHERS
USE A COMPUTER DAILY FOR PLANNING AND/OR TEACHING

Nine of 10 NC teachers will report that facilities, equipment, and materials
are adequate for instructional purposes.

PERCENTAGE OF TEACHERS REPORTING THAT FACILITIES, EQUIPMENT,
AND MATERIALS ARE ADEQUATE FOR INSTRUCTIONAL PURPOSES

North Carolina has made substantial improvement in providing adequate facilities and materials, but still has
a long way to go to reach the First in America target. The percentage of teachers who reported that facilities, equip-
ment, and materials are adequate increased from 40 percent in 2000 to 48 percent in 2001. A higher percentage of
teachers, 56 percent, agreed or strongly agreed with the summary statement, "Overall, this school has adequate
materials, equipment, classrooms, and other facilities for me to do a good job teaching students.” Yet even this figure
is far from the target of 90 percent.

Teachers’ satisfaction with particular elements of the equipment and materials in their schools varied consider-
ably. At the highest end of the spectrum, 75 percent agreed or strongly agreed that their "school has computers, VCRs,
and other instructional equipment available as needed by the staff.” Teachers were least satisfied with equipment for
student use, with only 21 percent satisfied with science labs and only 23 percent reporting that they had an adequate
supply of classroom computers.
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THE FIRST IN AMERICA 2001 SURVEYS

Related Information and Perspectives

In the spring of 2000, we commissioned The Georgia State Principals shared the concerns of teachers about the adequacy of facilities, equipment, and
Applied Research Center to conduct 2 series of statewide materials in their schools. Only 53 percent agreed or strongly agreed that these were adequate in their
surveys of representative samples of parents, the public, schools. In addition, only 23 percent reported that their science labs were adequate, and only 26 per-
teachers, and principals. In 2001 we asked Georgia State cent believed that they had an adequate supply of classroom computers. The only notable difference
to repeat the surveys with comparable samples of parents, | in principal and teacher responses involved the availability of materials. While three-fourths of prin-

teachers, and principals. With two years of data, we are cipals (75 percent) believed materials to be adequate, only about half of teachers (53 percent) agreed.
able to track changes in the perceptions of each of these

stakeholders about important issues facing North

Carolina’s schools. NC schools will rank among the top |0 states in access to
More information on the First in America surveys is avail- technology.

able on the First in America website at

wwwifirstinamerica.northcarofina.edu. STUDENTS PER INTERNET-CONNECTED COMPUTER*

Since 1999, North Carolina has substantially reduced the number of students per Internet-connected computer
— from 25 to 11 students. While North Carolina has improved its performance rather dramatically, it has been diffi-
cult to keep pace with the progress of other states. North Carolina’s rank has improved only slightly from 48th to
45th. To become one of the top ten states, North Carolina would currently need to reduce its ratio to 6 students per
Internet-connected computer. If the current rate of national progress continues, this ratio is likely to be even lower by
2010. Alaska, Delaware, Nebraska, Ohio, South Dakota, and Wyoming continue to lead the way with 5 students per
computer.

PERCENTAGE OF SCHOOLS WHERE AT LEAST HALF OF THE TEACHERS
USE A COMPUTER DAILY FOR PLANNING AND/OR TEACHING

Rates of teacher computer use in North Carolina remained steady between 2000 and 2001, yet the state’s
national ranking declined from 22nd to 28th as other states continued to make significant progress. The percentage
of North Carolina schools where at least half of the teachers reported using a computer daily increased from 72 per-
cent to 76 percent, but this increase was not statistically significant. To reach its current target, North Carolina must
increase teacher computer usage by 8 percentage points. However, this target has continued to rise steadily and even
higher use rates are likely to be required to be among the top ten states in 2010.

Dramatic improvement on this indicator — though not on our ranking — may be easier than it appears. In two
years, Rhode Island increased its teacher computer usage from 62 percent to 91 percent. lowa made similar gains —
increasing daily usage from 73 to 91 percent.

Related Information and Perspectives

North Carolina’s plan for increasing student and teacher computer access is set forth in the North Carolina
Educational Technology Plan for 2001-2005 (Public Schools of North Carolina, Division of Education
Technologies, 2000). The plan calls for a continuous funding program to provide at least one teacher workstation
and four multimedia computers per classroom. This plan has not yet been fully implemented or fully funded — mak-
ing it difficult for North Carolina to reach the First in America targets.
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TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: 4 North Carolin’s score was significontly better. /8 North Carofinas score was significantly warse. / gl Interpret North Carofina’s score with caution — change was not significant. / * On this indicator o fower score is better, o higher score is worse.

EVERY STUDENT KNOWN AND CARED FOR

« The average size of NC kindergarten through o Average size of classes in kindergarten through KINDERGARTEN: 1ST GRADE: INDGRADE:  3RD GRADE:  TARGET SCORE K-3:
3rd grade classes will not exceed 18 students. 3rd grade* 20 20 20 21 18
« NC will be among the top 10 states in reducing ~ © Percentage of 8th graders missing 3 or more days IATEST NC SCORE:  PRIOR NC SCORE:  CHANGE: NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
chronic absenteeism. of school during the last month* 18% 22% * Tied for 11th 20% 17% 15%(IN,ND)
« Nine of 10 parents will say that their child is o Percentage of parents who report that their child LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:
known and cared about as an individual in is known and cared about as an individual by 85% 79% *
school. his/her teachers and principal

EVERY STUDENT KNOWN AND CARED FOR
waest e 93%

PRIOR NC

ow well students are known and cared for is difficult to measure, but we can look at the size of classes, the
H rates of chronic absenteeism, and parents’ perceptions of their child’s relationship with school staff as indica-
tors. Since 2000, North Carolina improved its already impressive performance on this priority by 3 percentage points
— from 90 percent to 93 percent. The state performed well on each of the three measures used to assess whether its
students feel known and cared for in school.

UPDATED OR NEW DATA FOR 2001:

O AVERAGE SIZE OF CLASSES IN KINDERGARTEN THROUGH 3RD GRADE*

O PERCENTAGE OF 8TH GRADERS MISSING 3 OR MORE DAYS OF SCHOOL
DURING THE LAST MONTH*

O PERCENTAGE OF PARENTS WHO REPORT THAT THEIR CHILD IS KNOWN
AND CARED ABOUT AS AN INDIVIDUAL BY HIS/HER TEACHERS AND PRINCIPAL

The average size of NC kindergarten through third grade classes will not
exceed |8 students.

AVERAGE SIZE OF CLASSES IN KINDERGARTEN THROUGH 3RD GRADE*

The initial First in America reports measured the percentage of 4th and 8th graders in classes of 25 or fewer,
This indicator was selected to take advantage of the only comparative cross-state data available on class size —data
from the National Assessment of Educational Progress (NAEP). NAEP provides these data only for the 4th and 8th
grades. While these comparative data are useful, the research evidence in support of smaller classes is strongest for
grades kindergarten through 3 (Glass & Smith, 1998).

In light of this research evidence and to better track the state’s progress on its newly implemented K-3 class size
reduction initiative, the Education Cabinet has adjusted its class size measure and target. We will now report the average
size of North Carolina classes in kindergarten through 3rd grade. The Education Cabinet has set the target of achieving
an average class size of 18 in kindergarten, 1st, 2nd, and 3rd grades. This target is consistent with a broad body of
research that finds that while there may not be an ideal class size number, only when classes drop-about this low do
large learning benefits appear and last into subsequent grades (Word et al., 1990; Finn, Gerber, Achilles & Boyd-
Zaharias, 2000). Smaller classes also reduce disruptions and the amount of time spent on discipline, promoting a more
orderly classroom leaming environment (Achilles, 1994; Egelson, Harman & Achilles, 1996; Molnar et al., 1999).
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More information on the

is available on the
First in Amenica website at
www.firstinamerica.northcarolina.edu

For the 2001-02 school year, North Carolina has an average class size of 20 students in kindergarten, 1st, and
2nd grades and 21 students in 3rd grade. The current average kindergarten class size may well decrease during the
school year as a result of the class size reduction funds included in the 2001-03 state budget. The budget implements
the first stage of Governor Mike Easley’s class size reduction initiative by providing funds to reduce kindergarten class
size to 19 students in the 2001-02 school year and to 18 students in the 2002-03 school year. This policy represents an
important first step in achieving the First in America target. However, the state’s students will not reap the benefits of
this reduction and the state will not achieve the First in America target if the next phases of the reduction are not
funded to include 1st, 2nd, and 3rd graders. Research is clear that in order to make enduring gains, students must be
in smaller classes for at least 2 years (Finn et al., 2000).

NC will be among the top 10 states in reducing chronic absenteeism.

PERCENTAGE OF 8TH GRADERS MISSING 3 OR MORE DAYS OF SCHOOL
DURING THE LAST MONTH*

The percentage of North Carolina’s 8th graders who were chronically absent from school declined by 4 percent-
age points between 1998 and 2000. In 2000, 18 percent of the state’s 8th graders missed 3 or more days of school dur-
ing the month before the survey was conducted.

Despite this improvement, North Carolina has not kept pace with the progress of other states. The state’s

ranking slipped from 9th to 11th — tied with eight other states. It may take considerable effort for North

200! First in America Principals’ Survey Carolina to move out of the pack to a significantly lower absenteeism rate. State absenteeism rates tend to

cluster between 16 and 20 percent, with 24 of the 40 participating states falling within this range. In fact, the
top performing states in the nation, Indiana and North Dakota, scarcely outperformed this cluster with a rate
of 15 percent. Moving even a few percentage points will be difficult.

Frequent absences from school obviously cut down on a student’s opportunity to learn. But a pattern of

frequent absences may also reflect a child’s feeling of disconnection from school — a sense that no one really knows
the child and wants him or her there. Many future high school dropouts have exhibited a pattern of absenteeism in
the 8th grade (Roderick, 1993).

Nine out of |0 parents will say that their child is known and cared about
as an individual in school.

PERCENTAGE OF PARENTS WHO REPORT THAT THEIR CHILD IS KNOWN
AND CARED ABOUT AS AN INDIVIDUAL BY HIS/HER TEACHERS AND PRINCIPAL

North Carolina has moved very close to reaching its First in America target with 85 percent of parents stating
that their child is known and cared for as an individua! in school — an increase of 6 percentage points since 2000.
Eighty-four percent (84 percent) of parents agreed that teachers in their "child’s school really seem to care about the
students” and that "their child feels cared about in school.” Responses to the third question, "the staff at my child’s
school make my child look forward to going to school,” lagged a bit with 74 percent of parents agreeing or strongly
agreeing. This may simply reflect the difficulty of encouraging any child to look forward to going to school. The lat-
est North Carolina score is based on the responses of 779 parents statewide to the 2001 First in America Parent
Survey. In order to be included in our percentage, parents had to agree or strongly agree with two of the three state-
ments.

No significant differences were detected in the responses of parents from varying income levels, educational
backgrounds, or racial/ethnic groups. By parents’ own reports, North Carolina’s schools are responsive to the needs of
many students and families, regardless of their background.
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TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: 4¢ North Carolina’s score was significantly better. / J North Caroling’s score was significantly worse. / 4alp  Interpret North Carolina’s score with caution — change was not significant. / * On this indicator a lower score is better, a higher score is worse.

EVERY FAMILY WELCOMED

o Nine of 10 families will say they feel welcomed ©O Percentage of families who feel welcomed and LATEST NC SCORE: PRIOR NC SCORE: CHANGE:
and encouraged to participate in their chil- encouraged to participate in their child’s school 82% 80% -
dren’s schools.

EVERY FAMILY WELCOMED

wrestne 91%

]

PRIOR NC

f grades were awarded in each of the priority areas, North Carolina would receive an A- or 91 percent for its efforts
ﬂ to welcome families into their children’s schools. Research has shown that parents’ involvement in their children’s
education can have a considerable effect on their children’s motivation and school performance (Ballen and Moles,
1994). Schools’ efforts to welcome and encourage families can, in turn, have a significant impact on parents’ level of
involvernent. North Carolina is close to achieving the target in this area.

UPDATED OR NEW DATA FOR 2001:

O PERCENTAGE OF FAMILIES WHO FEEL WELCOMED AND ENCOURAGED TO
PARTICIPATE IN THEIR CHILD’S SCHOOL

Nine of 10 families will say they feel welcomed and encouraged to participate
in their children’s schools.

PERCENTAGE OF FAMILIES WHO FEEL WELCOMED AND ENCOURAGED TO
PARTICIPATE IN THEIR CHILD'S SCHOOL

This year, 82 percent of North Carolina’s families responded that they feel welcomed and encouraged to partici-
pate in their child’s school. While this is not a statistically significant increase since the 2000 score of 80 percent, it is
quite close to the nine in 10 target. In order to be included in the reported percentage, parents had to agree or
strongly agree with three of the following four statements: “when I have a concern about my child, I can count on
the school for support;” “I feel comfortable visiting my child’s school;” “if I call the school, I receive courteous serv-
ice;” and, “it’s easy to contact teachers at my child’s school.”

While the state performed well on each of the four questions, responses were slightly lower for two of the state-
ments. About three-fourths of families (77 percent) agreed with the statements, “when I have a concern about my
child, I can count on the school for support” and “it’s easy to contact teachers at my child’s school.” If North
Carolina schools can improve further in these two areas, the state is likely to reach the First in America target.
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Quality Teachers and Administrators

ally unchanged since 2000. Again this year North Carolina has received a grade of B- (83 percent) on this

goal. If we assigned grades for the priorities within the goal, North Carolina would again earn a B (87
percent) for its efforts to recruit and retain competent, caring, and qualified teachers, a B (84 percent) on measures
of the quality of principal leadership in the state, and a C+ (78 percent) for its efforts to provide a supportive working
environment for teachers and administrators in every school.

N orth Carolina’s grade on this goal and its performance on the priority areas within it have remained virtu-

Among the strengths in this goal area are performance on national teacher and principal examinations, the
percentage of teachers attaining licensure, the number of National Board Certified teachers employed in the state,
and on the allocation of education expenditures to support instruction. Yet in order to achieve the First in America
goal of providing high quality teachers and administrators for every student in the state, North Carolina must
increase the percentage of teachers assigned to teach in the field in which they are licensed, teachers’ ratings of the
quality of professional development in which they participate, the percentage of teachers with master’s degrees, teach-
ers’ ratings of the leadership skills of their principals, and teachers’ and principals’ ratings of the working conditions
in their schools.

FIRST IN AMERICA GRADES
2000 2001
QUALITY TEACHERS AND ADMINISTRATORS B- B-
Every Teacher Competent, Caring, and Qualified - 87% 87%
Every Principal a Leader 85% 84%
Every School a Good Place to Work and Leamn 78% 78%

QO
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TARGETS

QUALITY TEACHERS AND ADMINISTRATORS

INDICATORS SCORES, CHANGE, AND RANK

Changes: 4 North Carolina's score wes significantly better. / § North Carolina’s score wes significantly worse. / @ Interpret North Carolino’s score with caution — change was not significant / * On this indicator a fower score is better, @ higher score & warse.

EVERY TEACHER COMPETENT,

CARING, AND QUALIFIED

 NC teachers will score at or above the national o Average examination scores of NC teachers PRAXIS CONTENT KNOWLEDGE EXAMINATIONS:
average on teacher examinations. LATEST NC SCORE: PRIOR NC SCORE: CHANGE: US AVERAGE:
171 167 % 172
PRAXIS PRINCIPLES OF LEARNING AND TEACHING EXAMINATION:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: US AVERAGE:
GRADES K-6 175 174 * 174
GRADES 5-9 172 172 - 172
GRADES 7-12 176 175 * 176
* NC will be among the top 10 states in the Percentage of teachers meeting licensure LATEST NC SCORE: ~ PRIOR NCSCORE:  CHANGE:  NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
percentage of teachers who are fully licensed. requirements 93% 79% * Tied for 26th ~ 92% 96% 99%(KS,WY)
o NC will be one of the top 10 states in the Percentage of secondary teachers teaching LATEST NCSCORE:  PRIOR NC SCORE:  CHANGE:  NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
percentage of teachers teaching in their field. in the field in which they are licensed 66% 68% &)  Tedfor22nd 63% 72% 81%(MN)
* Nine of 10 NC teachers will engage in high o Percentage of teachers who report that they have LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:
quality professional development. participated in high quality professional 59% 57% <«
development
o NC will continue to lead the nation in the o Number of teachers attaining National Board LATEST NC SCORE: ~ PRIOR NC SCORE:  CHANGE:  NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
number of National Board Certified Teachers. Certification 3660 1262 * Ist NA 3660 3660(NC)
 NC will be one of the top 10 states in the Percentage of teachers with master’s degrees LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:  NC RANK: US AVERAGE:  TARGET SCORE:  FIRST:
percentage of teachers with master’s degrees. 36% 37% & 4o 47% 56% 80%(CT)
* 95 percent of NC teachers will remain in their o Percentage of teachers who remain in their LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:
teaching position from one year to the next. teaching position from one year to the next 86% 87% E 3
LEGSEND
O New or updated data are provided for this indicator and are di d in the subseq section.
*  On this indicator a lower score is better, a bigher score is worse.
Latest NC Score:  This és the average score for North Carolina taken from the most recent data collection available. Most recent
data collection dates range from 1990 to 2000.
Prior NC Score:  This is the average score for North Carolina taken from the preceding data collection.
Change:  Change arrows show North Carolina’s progress from the last data collection to the most recent data collection.
* North Carolina’s score is significantly better
L North Carolina’s score is significantly worse.
. Interpret North Carolina’s score with caution — change is not significant.
NC Rank:  North Carolina’s rank among states for which data are available. States are ranked from best to worst.
US Average:  This is the average score for the Uniled States taken from the most recent data collection available.
Target Score:  This is the score North Carolina currently needs to achieve to reach the First in America target.
First:  The score and state abbreviation is listed for tbe state receiving the best reported score.

ERIC
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EVERY TEACHER COMPETENT, CARING, AND QUALIFIED
LATEST NC 87%

PRIOR NC

roviding a competent, caring, and qualified teacher to every student in North Carolina is essential if we are to

achieve the goal of leading the nation in education quality. There is broad consensus among education policy-
makers and researchers that teachers’ knowledge, know-how, and commitment are among the most important fac-
tors in determining how well students learn. In fact, states with the most highly qualified teachers and with a history
of investing in improving teachers’ qualifications frequently lead the nation in student achievement.

Measured by the First in America indicators for competent, caring, and qualified teachers, North Carolina is
performing well. The state is 87 percent of the way to the targets in this priority area. The state’s impressive perform-
ance on the Praxis national teacher examinations, the percentage of teachers attaining licensure, and its top rank in
the number of National Board Certified Teachers account for the high performance on this priority. Continued
improvement will require improvement in teachers’ professional development and in the percentage of teachers with
master's degrees.

UPDATED OR NEW DATA FOR 2001:

O AVERAGE EXAMINATION SCORES OF NC TEACHERS

O PERCENTAGE OF TEACHERS WHO REPORT THAT THEY HAVE PARTICIPATED
IN HIGH QUALITY PROFESSIONAL DEVELOPMENT

O NUMBER OF TEACHERS ATTAINING NATIONAL BOARD CERTIFICATION

O PERCENTAGE OF TEACHERS WHO REMAIN IN THEIR TEACHING POSITION
FROM ONE YEAR TO THE NEXT

NC teachers will score at or above the national average on teacher
examinations.

AVERAGE EXAMINATION SCORES OF NC TEACHERS

A complex mix of Praxis subject matter exams are administered to new teachers seeking licensure in North
Carolina in order to measure how well they know the subject matter that they are trained to teach. Praxis exams
allow state officials to compare the knowledge of prospective North Carolina teachers with other teachers from
around the country.

Here we report the composite results of a dozen selected "content knowledge” examinations in core academic
areas (English, mathematics, sciences, social studies, and Spanish). In 1999-2000, 3,796 prospective North Carolina
teachers took these twelve exams and received a median score of 171 out of 200 points — an increase of 4 points since
1998-99. The North Carolina median was 1 point below the median score of the more than 55,000 teachers who took
these examinations nationwide.

In 1999-2000, North Carolina also required prospective teachers to take the Prawis Principles of Learning and
Teaching (PLT) examination at one of 3 grade levels, K-6, 5-9, or 7-12. This exam is designed to gauge a teachers’
knowledge about teaching and a variety of essential job-related tasks.

The scores for North Carolina test takers are at or slightly above the national median at all 3 grade levels tested.
At the K-6 grade level, the median score of North Carolina teachers was 175 and the United States median score was
174. At grades 5-9, both North Carolina teachers’ median score and the United States median score were 172. Teachers
in North Carolina and the United States received a median score of 176 at grades 7-12. Overall, North Carolina’s
results are only slightly improved from the previous year. The median score of prospective teachers at the K-6 and 7-12

Q e levels rose by one point. At the 5-9 grade level, North Carolina’s scores remained unchanged since 1998-99.
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New North Carolina teachers have achieved or exceeded the First in America target of scoring at or above the
national average on each of the Praxis PLT examinations. The composite score from the content knowledge exams
taken by North Carolina teachers must improve by 1 point to meet the target — the national average — for this indicator

Nine of 10 NC teachers will engage in high quality professional development.

PERCENTAGE OF TEACHERS WHO REPORT THAT THEY HAVE PARTICIPATED
IN HIGH QUALITY PROFESSIONAL DEVELOPMENT

The First in America target is for 90 percent of North Carolina teachers to report that they have participated in
high quality professional development during the previous year. The results from the 2001 First in America
Teachers’ Survey show that the state is far from meeting this standard. By our decision rule, only about 59 percent of
the state’s teachers reported participating in high quality professional development last year. This score represents
only a slight, yet statistically significant, improvement from the 2000 score of 57 percent.

To be counted as reporting that he or she had participated in high quality professional development, our 1162
responding teachers had to say that their professional development experiences showed at least five of seven charac-
teristics of high quality professional development to a moderate or great extent. We asked teachers whether the pro-
fessional development supported by their school:

* was planned according to school needs,

e was aligned with high standards,

« was useful for helping students to achieve high standards,

e was part of an ongoing, integrated professional development program,
e provided strategies to apply in the classroom,

¢ provided follow-up activities, and

« provided networking opportunities.

While the composite results remained as low in 2001 as in 2000, a majority of teachers in both surveys reported
that the professional development supported by their school was planned according to school needs (74 percent),
provided classroom strategies (72 percent), was aligned with high standards (77 percent), and was useful for helping
students achieve high standards (73 percent).

But just as in 2000, responses on the 2001 survey were less promising when teachers were asked whether their
school had an integrated professional development program (65 percent), whether follow-up activities were provided
(52 percent), and where networking opportunities were offered (41 percent). It is in these areas that professional
development in North Carolina continues to need upgrading,

The teacher professional development supported by North Carolina’s schools will have to improve sharply to meet
the First in America target by 2010. Improvement will be needed across all seven features of good learning experiences
for teachers. But the greatest needs are for more coherent, integrated programs that include opportunities to share infor-
mation and ideas and to learn from colleagues within the school as well as from beyond the school and district.

NC will continue to lead the nation in the number of National Board
Certified Teachers.

NUMBER OF TEACHERS ATTAINING NATIONAL BOARD CERTIFICATION

The First in America target on this measure is to lead the nation in the number of teachers with National
Board Certification. Again this year, North Carolina has achieved this target. Between 1999 and 2001, the number of
National Board Certified Teachers in North Carolina increased from 1,262 to 3,660. North Carolina continues to lead
its next closest competitor, Florida, by 1,405 teachers.

The National Board for Professional Teaching Standards (NBPTS) has created an extensive assessment process
based on a combination of research about teaching, the professional judgment of good teachers, and technically
sound measurement procedures. Candidates for certification examine their classroom teaching and the work of their
students and undergo a full-day-assessment of their subject matter knowledge and their knowledge about teaching.
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North Carolina has taken several important steps to encourage teachers to undertake National Board assess-
ment, The state pays the assessment fee, has established a support network for candidates for certification, and pro-
vides a 12 percent salary increase for all teachers who successfully complete the program. As a result almost one-
fourth of all National Board Certified teachers in the nation are teaching in North Carolina.

95 percent of NC teachers will remain in their teaching position from one
year to the next.

PERCENTAGE OF TEACHERS WHO REMAIN IN THEIR TEACHING POSITION
FROM ONE YEAR TO THE NEXT

Keeping good teachers is important for many reasons. North Carolina is facing a severe and worsening teacher
shortage brought about by high teacher attrition rates, an aging population of teachers, and booming student enroll-
ments. The state will be unable to meet its future needs without increasing retention rates. Rapid teacher turnover
tends to depress students’ test scores — particularly in schools serving high percentages of poor and minority students
where turnover is highest. Finally, studies indicate that a teacher’s effectiveness grows steadily throughout his or her
first 10 years of experience. For all of these reasons, a stable teaching force will be essential to achieving the goals of
First in America.

The First in America target is for North Carolina schools to retain 95 percent of their teachers from one year to
the next. From 1999-2000 to 2000-01, only 86 percent of the state’s teachers continued to teach in their school dis-
trict — down from 87 percent in the previous year.

In 2000-01, the 117 school systems in North Carolina reported that 12,610 of the 90,307 teachers employed
during the school year left their systems. District turnover rates ranged from a high of 31 percent to a low of 2 per-
cent. The majority of teachers who left their positions reported that they did so for three reasons:

* Nineteen percent (19 percent) accepted teaching positions in other districts, other states, or in charter or private schools.
* Sixteen percent (16 percent) retired; and

* Fourteen percent (14 percent) resigned due to a family relocation.

48



48 FIRST IN AMERICA

TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: 4 North Caralina’s score was significantly better. /@ Narth Carolina's score wos significantly worse. / qap Interpret North Carolina’s score with caution — change was not significant / * On this indicator @ lower score is better, a higher score is worse.

EVERY PRINCIPAL A LEADER

* NC principats will score at or above the o Average examination scores of NC principals SCHOOL LEADERS LICENSURE ASSESSMENT:
national average on principal examinations. LATEST NC SCORE: PRIOR NC SCORE: CHANGE: US AVERAGE:
177 177 L 3 176
* Nine of 10 teachers and parents will agree that o Teacher and parent perceptions of their LATEST NC SCORE:  PRIOR NC SCORE:  CHANGE:
their principal demonstrates characteristics of principal's leadership TEACHERS 51% 48% L3
effective leadership. PARENTS 2% 74% L 3

EVERY PRINCIPAL A LEADER

MTESTNCS %

L

Principal leadership has long been recognized as a key to school performance. The First in America reports mon-
itor progress in this priority area by examining the performance of principals on the School Leaders Licensure
Assessment, a national examination for aspiring principals, and the judgment of teachers and parents about the per-

PRIOR NC

formance of the principal in their school.

The "scores” are mixed. As in 2000, new North Carolina principals surpass the national average on the test for
beginning principals, and parents consider their principals to be effective leaders. But by the standard we set to count
a teacher as deeming his or her principal effective, teachers gave only about half of their principals (51 percent) a
favorable rating — showing no improvement since 2000. Across these measures, principals’ performance level is at
about 84 percent of the target levels set in the First #n America reports.

UPDATED OR NEW DATA FOR 2001:

O AVERAGE EXAMINATION SCORES OF NC PRINICPALS

O TEACHER AND PARENT PERCEPTIONS OF THEIR PRINCIPAL’'S LEADERSHIP

NC principals will score above the national average on principal examinations.

AVERAGE EXAMINATION SCORES OF NC PRINCIPALS

Beginning principals in North Carolina are required to pass the School Leaders Licensure Assessment (SLLA).
The six-hour assessment requires test-takers to read and respond to vignettes, cases, and documents that focus on
issues involving curriculum and instruction as well as supervision, management, school law, and safety concerns.

The First in America target is for principals to score at or above the national median on the SLLA principal
examination. As in last year's report, North Carolina has met its First in America target. In 1999-2000, prospective
North Carolina principals received a median score of 177 — unchanged since 1998-99. This score surpassed the 1999-
2000 United States median of 176.

Nine of 10 NC teachers and parents will agree that their principal
demonstrates characteristics of effective leadership.

TEACHER AND PARENT PERCEPTIONS OF THEIR PRINCIPAL'S LEADERSHIP

The First in America reports also measure principal leadership by asking teachers and parents their percep-
tions of the principal at the school where they work or which their child attends. Through consultation with an
expert panel of current and former principals, superintendents, teachers, university officials, and non-profit leaders,
we defined fourteen important behaviors and characteristics of principal leadership.

A0
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Respondents to the 2001 First in America Teachers’ Survey had to agree or agree strongly with 12 of 14 state-
ments of these behaviors and characteristics to be counted as saying that his or her principal demonstrates effective
leadership. An effective principal leader:

e Jeads the development of the school’s vision,

o uses the school vision to guide day-to-day decisions,

o treats people fairly, equitably, and with dignity and respect,

o leads the development of programs to meet the needs of all students,

» accurately identifies barriers to student learning,

e promotes professional development that focuses on improving student learning,

e is visible and involved in the school and its activities,

e is accessible to teachers in the school,

e communicates well with a variety of audiences inside and outside of the school,

e solves problems and conflicts effectively,

o recruits and works to keep a high quality work force,

e uses resources (for example, money, materials, and people) where they matter most,

* uses data to identify the strengths and weaknesses of the school’s instructional programs, and

o uses multiple sources of data (for example, student absenteeism, dropout rates, and parental input)
to measure school performance.

We asked parents to comment only on those four behaviors or characteristics that they would be in a position to
observe directly. These included the items about fairness and respect, visibility and involvement, communication with
parents, and problem solving, To be counted as saying that their principal demonstrates effective leadership, parents
had to agree or agree strongly with 3 of the 4 statements,

The target for this indicator is that 9 of 10 teachers and parents will report that their principal demonstrates
effective leadership. North Carolina’s scores were unchanged since 2000 — leaving considerable room for improve-
ment before the state reaches its target. Just over half (51 percent) of teachers agreed or agreed strongly with at least
12 of the 14 statements. Seventy-two percent (72 percent) of parents agreed or agreed strongly with at least 3 of the 4
statemnents about which they were asked. '

Responses to individual items from the 2001 Teachers’ Survey remained largely unchanged since 2000.
Approximately 75 percent of teachers rated their principal favorably on his or her development of the school’s vision,
promotion of professional development that focuses on improving student learning, visibility and involvement in
their school and its activities, accessibility to teachers in this school, and use of data to identify the strengths and
weaknesses of the school’s instructional programs. Principals made the most significant gain on their use of multiple

sources of data to measure school performance. Eighty-six percent (86 percent) of teachers rated their principal
favorably on this measure in 2001, compared with 72 percent in 2000. Responses to all items from the 2001
Parenis’ Survey remained unchanged since 2000,
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TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: 4§ North Carolina’s score was significantly better. / 8 North Caroling’s score wos significantly worse. / ¢a  Interpret North Carofing’s score with caution — change was not significant./ * On this indicator o kower score is better, o higher score is worse.

EVERY SCHOOL A GOOD PLACE TO WORK AND LEARN

« Nine of 10 teachers and administrators will say o Teacher and administrator perceptions of their LATEST NC SCORE: ~ PRIOR NC SCORE:  CHANGE:
that their school is a good place to work and work environment TEACHERS 30% 38% &
learn. PRINCIPALS 57% 57% L3

 NC schools will rank among the top 10 states o Percentage of annual education expenditures LATEST NC SCORE: ~ PRIOR NC SCORE:  CILANGE: NG RANK: US AVERAGE:  TARGET SCORE:  FIRST:
in the percentage of the annual education allocated to instruction 63% 63% & Tied for 11th  62% 64% 68% (NY)
expenditures allocated to instruction.

* NC will rank in the top 10 states in teacher 0 Average salaries of NC's teachers LATEST NC SCORE:  PRIOR NC SCORE:  CILANGE: NC RANK! US AVERAGE:  TARGET SCORE:  FIRST:
compensation. $41,167 $39,220 & 20th $42,917  $47,523 $53,281(N))

EVERY SCHOOL A GOOD PLACE TO WORK AND LEARN
LATEST NC 78%

PRIOR NC

eachers and principals can do their best work only if the state, district, and school provide them with the support
Tthey need to succeed. As in 2000, the 2001 First in America survey revealed teachers’ sharp dissatisfaction with
their work environments. In particular, they expressed concerns about the support, recognition, and compensation
‘they receive, the size of their classes, and the burdens created by excessive paperwork and inappropriate rules. Due to
these concerns, North Carolina’s performance on this priority did not improve between 2000 and 2001. Again this
year, the state is 78 percent of the way to achieving its First in America targets.

UPDATED OR NEW DATA FOR 2001:

O TEACHER AND ADMINISTRATOR PERCEPTIONS OF THEIR WORK
ENVIRONMENT

O PERCENTAGE OF ANNUAL EDUCATION EXPENDITURES ALLOCATED
TO INSTRUCTION

O AVERAGE SALARIES OF NC’S TEACHERS

Nine of 10 teachers and administrators will say that their school is a good
place to work and learn.

TEACHER AND ADMINISTRATOR PERCEPTIONS OF THEIR WORK ENVIRONMENT

To gauge the quality of schools as places to work and learn, we asked a statewide sample of over 1,100 teachers
and 600 principals to respond to a series of 12 statements. These statements questioned whether staff in their school
share beliefs and values and work cooperatively; whether recognition, compensation, and professional autonomy
support good work; whether rules and paperwork get in the way of good work; whether class sizes and parental sup-
port are satisfactory, and whether they have adequate access to professional development and advancement opportu-
nities. We asked principals about a set of similar statements modified to suit their role.

To be counted as saying that her or his school is a good place to work and learn, a teacher or principal had to

- weigh in positively on 8 out of these 12 items. Teachers’ and principals’ responses show that our schools do not come
close to the First in America target — that 9 of 10 teachers and principals will say their school is a good place to
work and learn. By our standard, only 30 percent of North Carolina teachers said their school is a good place to work
and learn — a decline of 8 percentage points since 2000. Principals’ responses remained unchanged, with 57 percent
responding positively to 8 of the 12 items.

The First in America survey found that the areas of greatest concern for teachers were compensation, recogni-
tion and support, paperwork, and a lack of opportunities for professional development and advancement. Despite a
rapid increase in the state average teacher salary, only about 36 percent of the teachers in our sample believed that
their salary has improved substantially. And only about 1 in 10 (11 percent) believe they are paid on a par with oth-

F MC ers in jobs with similar education and work requirements. Teachers expressed a similar level of dissatisfaction with
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the recognition and support they receive from school staff and parents. Only 61 percent responded that teachers are
recognized for a job well done. And fewer than 40 percent believed that they receive a great deal of support from par-

ents for the work they do — a dramatic decline since 2000. Responses also worsened to the question about the e ——

effect of paperwork on their teaching. Ninety-one percent of teachers responded that paperwork interferes with More information on the

their teaching — 4 percentage points worse than in 2000. Just over half of teachers were also dissatisfied with 2001 First in America Principals’ Survey

their opportunities for professional advancement and professional learning or development. is available on the

On the positive side, a much larger percentage of teachers felt they were surrounded by like-minded col- First in America website at

leagues, 86 percent in 2001 compared to 77 percent in 2000. And 83 percent of teachers believed they have the www firstinamericanorthcarolina.edu

autonomy to make good classroom decisions.
Though still far from the target figure of 9 of 10, principals clearly view their work environment in a

more positive light. Nearly three out of five (57 percent) saw their school as a good place to work and learn. But like
teachers, principals do not feel reasonably compensated (only 22 percent agreed) and less than half feel they have
made progress financially (46 percent).

Like teachers, principals responded positively to several statements. Principals felt surrounded by colleagues
who share their beliefs (96 percent) and work cooperatively (91 percent). Nearly 83 percent were satisfied with their
opportunities for professional development. Almost all principals are pleased with their opportunities for professional
advancement (98 percent).

Despite some bright spots, North Carolina will have to make a considerable headway in improving the working
conditions of teachers and principals if the state is to achieve the First in America target.

NC schools will rank among the top |0 states in the percentage of annual
education expenditures allocated to instruction.

PERCENTAGE OF ANNUAL EDUCATION EXPENDITURES ALLOCATED
TO INSTRUCTION

Education expenditures are typically classified into three functions — instruction, support services, and non-
instructional activities. Instructional expenditures include teachers’ salaries and benefits and any supplies that sup-
port instruction (e.g,, textbooks). Because these expenditures are most closely related to student achievement, the
Education Cabinet has committed to a goal of ranking among the top ten states in the percentage of expenditures
allocated to instruction.

North Carolina is close to achieving this goal. In 1998-99, the latest year for which cross-state data is available,
North Carolina devoted 63 percent of its educational expenditures to instruction. While this percentage did not
change since 1997-98, the state improved its ranking from 12th to 11th among the 50 states and the District of
Columbia. On this measure, most states are tightly packed around the national average of 62 percent. In all states,
instruction absorbs the majority of expenditures. Yet even the top state in the nation, New York, devotes no more than
68 percent of its expenditures to instructional costs.

To make it into the current top ten, North Carolina’s percentage would have to reach 64 percent. Though
reaching the top ten seems within sight, getting there will require a significant commitment. North Carolina spent a
total of about $5 billion on public elementary and secondary schools in 1998-99. Assuming total spending remains
constant, a one percent increase in spending on instruction amounts to a $50 million dollar reallocation.

Caitlin McCarl, First Grade,
Brassfield Elementary School,
Raleigh, NC
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SCHOOL YEAR SALARY

NC will rank in the top 10 states in teacher compensation.

AVERAGE SALARIES OF NC'S TEACHERS

Beginning in 1997, North Carolina set its sights on raising teacher salaries to the national average. At the time,
North Carolina ranked 43rd in the nation with an average teacher salary $7,325 below the national average. From
1997 to 2001, the state devoted $1.2 billion in additional teacher salary expenditures to achieve this goal. The 2000
First in America Progress Report set the state’s sights even higher — to rank among the top ten states in the nation
in teacher compensation.

As the chart illustrates, the gap between North Carolina’s average salary and the

national average has shrunk steadily and North Carolina’s ranking has risen sharply
AVERAGE NC AVERAGE NATIONAL

1996-97 $31, 286

1997-98 $33.129

1998-99 $36,898

1999-2000  $39.220

2000-01 $41.167

SALARY NC RANK over the past five years. Based on National Education Association (NEA) figures for the
$38, 61 | 43rd 2000-01 school year, North Carolina has reached the rank of 20th in the nation for
$39.454 38th teacher salaries. Yet North Carolina’s average teacher salary of $41,167 remains just
$40.582 5ot below the United States average of $42,917. North Carolina’s average salary remains

over $6,000 below the present top ten salary of $47,523 and over $12,000 below the
$41.179 Brd average salary of the national leader, New Jersey. Despite the progress, significant addi-
$42917 20th

Source: National Education Association

tional investments will be needed to achieve this First i America target.

Related Information and Perspectives

As indicated above, we used figures from the NEA in computing the state’s current performance on the teacher
compensation target. But the American Federation of Teachers (AFT) also collects and reports figures on teacher
compensation, as well as some useful cost-of-living adjustments. The AFT has developed an index that allows us to
compare what teachers make in each state once the state cost of living is taken into account. Using the cost-of-living
adjustment, in 1999-2000 North Carolina paid its teachers an adjusted salary of $43,012, placing the state at 15th in
the nation. For the first time, the adjusted North Carolina salary surpassed the United States average salary
($41,820). Between 1998-99 and 1999-2000, North Carolina improved its adjusted national ranking by 3 places and
raised its average adjusted teacher salary by nearly §$1,200.
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Strong Family, Business, and Community Support

s important as schools are, they are not the only institutions that affect children’s learning. Children
Aacquire many of the foundational skills, attitudes, and values on which their education is built within their

amilies. Businesses can make it easier for parents to get involved with their children’s schools, and they
can encourage their employees to serve as adult mentors to children who need additional assistance and positive role
models for success. The broader community shapes both the physical and social aspects of children’s growth and
development. The First in America reports include measures of some of the ways that families, businesses, and com-
munities contribute to children’s education in North Carolina. In 2001, the state received a B (84 percent) on these
measuires — an increase of 4 percentage points since 2000.

The First in America measures of family involvement indicate that North Carolina parents have strong rela-
tionships with their children’s schools and are actively involved in their children’s learning. In fact, North Carolina
schools and parents are 93 percent of the way to the First in America targets for family involvement — an increase of
1 percentage point since 2000.

On measures of community involvement in children’s learning, the picture is mixed. The state has already
exceeded the First in America target for adults serving as mentors. Yet despite considerable progress over the past
year, the state remains well short of the target for employers offering opportunities for school involvement. Overall,
the state would rate a B- (81 percent) on these measures of community involvement.

On measures of child health and well-being, the state would receive a grade of C+ (78 percent) — a two per-
centage point improvernent since 2000. The state is making considerable progress in ensuring that children have
access to immunizations, health care, and proper nutrition during the school year. Considerable effort is still needed

to lower our high infant mortality rate, reduce tobacco usage among teens, and improve access to proper nutrition

during the summer.
FIRST IN AMERICA GRADES
2000 2001
STRONG FAMILY, BUSINESS, AND COMMUNITY SUPPORT B- B
Every Family Involved in their Child's Learning 92% 93%
Every Community Involved in Children’s Learning 72% 81%
Every Child with Access to Quality Health Care 76% 78%

Q . . .
tany Smith, First Grade, Brassfield Elementary School, Raleigh, NC
ERIC™ ” :
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TARGETS

STRONG FAMILY, BUSINESS, AND COMMUNITY SUPPORT

INDICATORS SCORES, CHANGE, AND RANK

Changes: 4 Noah Caroling’s score wos significantly beaer. / & North Caroling’s score was significontly worse. / qap Interpres Nosth Carolina’s score with coution — change was not significant. / * On this indicator o lower score & better, @ higher score & worse.

EVERY FAMILY INVOLVED IN THEIR CHILD’S LEARNING

* Nine of 10 NC teachers will engage © percentage of teachers who actively LATEST NC SCORE: PRIOR NC SCORE: CHANGE:
in activities that promote parental promote parental involvement OFFERING OPPORTUNITIES FOR PARENTS TO VOLUNTEER ~ 88% 90% &
involvement. COMMUNICATING WITH PARENTS 79% 70% R

© Percentage of parents who actively LATEST NC SCORE: PRIOR NC SCORE: CHANGE:

* Nine of 10 parents will take steps to support their child’s learning at PARENTAL INVOLVEMENT IN THEIR CHILD'S SCHOOL 62% 64% o
support their child’s learning. school and at home PARENTAL SUPPORT FOR THEIR CHILD'S LEARNING AT HOME 89% 90% o

 NC will be one of the nation’s top 10 © Percentage of students who discuss % OF 4TH GRADERS REPORTING THEY DISCUSSED STUDIES AT HOME DAILY:
states in family support for home- their studies at home daily LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
work. 58% 56% - Tied for 4th 52% 57% 61%(DC)

% OF BTH GRADERS REPORTING THEY DISCUSSED STUDIES AT HOME DAILY:

LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:

42% 40% & Tied for 5th 38% 42% 45%(DC)
©  New or updated data are provided for this indicator and are di: d in the subseq section.

*

Latest NC Score:

Prior NC Score:
Change:

NC Rank:

US Average:
Target Score:
First:

On this indicator a lower score is hetler, a bigher score is worse.

This is the average score for North Carolina taken from the most recent data collection available. Most recent
data collection dates range from 1990 to 2000.

This is the average score for North Carolina taken from the preceding data collection.

Change arrows show North Carolina’s progress from the last data collection to the most recent data collection.

* North Carolina’s score is significantly better.
L 3 North Carolina’s score is significantly worse.
-« Interpret North Carolina’s score with caution — change is not significant.

North Carolina’s rank among states for which data are available. States are ranked from best to worst.
This is the average score for the United States taken from the most recent data collection available.
This is the score North Carolina currently needs to achieve to reach the First in America targel.

The score and state abbreviation ss listed for the siate recesving the best reported score.

EVERY FAMILY INVOLVED IN THEIR CHILD’S LEARNING
wrest e 93%

J

Q
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PRIOR NC
hen schools work together with families to support learning, children tend to succeed not just in school, but
throughout life. In fact, the most accurate predictor of a student’s achievement in school is not income or
social status, but the extent to which that student’s family becomes involved in their children’s education at school
and in the community, is able to create a home environment that encourages learing, and expresses high expecta-
tions for their children’s achievement and future careers (Henderson and Berla, 1994).

Since 2000, the state improved its performance on this priority by 1 percentage point. Currently, North Carolina
is 93 percent of the way to meeting the targets for family involvement. Information provided by teachers, parents,
and students demonstrates that parents are very involved in their child’s learning at home and are offered ample
opportunities to volunteer in their child’s school. To achieve the First in America targets in this priority area, the
state must increase the percentage of parents involved in their child’s school.

UPDATED OR NEW DATA FOR 2001:

O PERCENTAGE OF TEACHERS WHO ACTIVELY PROMOTE PARENTAL
INVOLVEMENT

O PERCENTAGE OF PARENTS WHO ACTIVELY SUPPORT THEIR CHILD’S LEARNING
AT SCHOOL AND AT HOME

O PERCENTAGE OF STUDENTS WHO DISCUSS THEIR STUDIES AT HOME DAILY

=l 4
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Nine of 10 NC teachers will engage in activities that promote parental
involvement.

PERCENTAGE OF TEACHERS WHO ACTIVELY PROMOTE PARENTAL INVOLVEMENT

Offering Opportunities for Parents to Volunteer

Teachers and school administrators set the tone for parental involvement in schools. As in 2000, this year’s sur-
vey of North Carolina teachers revealed that the state is close to achieving its target on this measure. Eighty-eight
percent (88 percent) of teachers offer parents opportunities to get involved in their child’s school through at least two
of the following activities: 1) volunteering in their child’s classroom, 2) volunteering outside of their child’s class-
room, and 3) mentoring students other than their own child.

The vast majority of teachers reported that opportunities were available at their school for parents to volunteer
in the classroom (89 percent) or outside of the classroom (90 percent). Significantly fewer teachers reported opportu-
nities for parents to mentor students other than their own (69 percent).

Communicating with Parents

Because parental involvement is so critical to student learning, the First in America target is that nine of ten
North Carolina teachers will engage in activities that promote parental involvement. To determine what percentage of
North Carolina’s teachers are making an active effort to promote parental involvement, we did not simply ask teach-
ers whether they try to get parents involved in their children’s learning, Rather, we asked how frequently, if at all,
teachers across all grade levels do the following: give parents written interim reports during grading periods, request
that parents sign-off on homework, give parents written information about the school’s overall performance on stan-
dardized tests, give parents positive phone calls or notes when their children’s performance improves at school,
and/or give parents examples of student work that meets high standards. To be counted as making an active effort, 2
teacher had to report that he or she “sometimes,” "frequently,” or "always” communicates with parents in three of
these five ways.

By this standard, 79 percent of North Carolina teachers reported that they made substantial efforts to promote
parent involvement in 2001. North Carolina has made significant progress on this measure since the initial 2000
First in America reports revealed that only 70 percent of teachers regularly made such efforts.

The state must increase its current performance by 11 percentage points in order to achieve the First in
America target on this measure. Particular attention should be paid to increasing the percentage of parents asked to
sign off on homework (currently 76 percent) and to providing parents with information on school performance on
standardized tests (currently 70 percent).

Related Information and Perspectives

A one-size-fits-all approach for communicating with parents will not work. When asked the best way for teach-
ers to communicate with them, parents identified a variety of approaches:

* A majority of parents preferred receiving phone calls in the day (49 percent) or evening (45 percent);
* Twenty-one percent (21 percent) of parents preferred home visits; and
* Twenty-one percent (21 percent) of parents preferred workplace visits.

While almost all teachers said that they make phone calls to parents during the day (94 percent), the percent-
age of teachers who use other methods of communication — evening phone calls, email, home visits, and workplace
visits — dropped significantly,

Nine of 10 parents will take steps to support their child’s learning.

The First in America target is for nine out of ten North Carolina parents to provide active support for their
@ " s learning — not only by participating in his or her school, but also by doing a number of things right at home.

36
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Brassfield Elementary School,
Raleigh, NC

PERCENTAGE OF PARENTS WHO ACTIVELY SUPPORT THEIR CHILD’S LEARNING AT
SCHOOL AND AT HOME

Parental involvement in their child’s school

Through a telephone survey of a representative statewide sample of North Carolina parents, we asked parents
how often they participate in 4 specific school activities. Parents were asked if they attended parent teacher organiza-
tion or association meetings, volunteered in their child’s classroom, volunteered in their child’s school but outside of
their child’s classroom, and/or mentored students other than their own. In order to meet our criteria for involvement,

»ou

parents had to respond that they participated “occasionally,” “monthly,” or “weekly” in at least 2 of these 4 activities.
By this standard, the level of parental involvement in schools did not change significantly from last year. Sixty-
two percent (62 percent) of parents who are offered the opportunity to participate in these school activities reported

" ou

that they are involved "occasionally,” “monthly,” or "weekly.” The number of parents involved in their child’s school

must increase by 28 percentage points in order to meet the First in America target of nine in ten.
Related Information and Perspectives

Meeting this target may be quite difficult. Work schedules and other demands on parents’ time often make it
hard for parents to volunteer during the school day. Schools will need to develop creative strategies and offer multiple
opportunities to involve a wider range of parents.

Parental support for their child’s learning at home

In the same telephone survey, parents were asked whether they supported their child's leaming at home by
ensuring that their child attended school, ensuring that reading material was available for their child, ensuring that
homework assigned to their child was completed, and reading and/or discussing homework with their child. Eighty-
nine percent (89 percent) of parents reported that they support their child’s learning at home through at least 3 of
those 4 activities on a “daily” or "weekly” basis. This figure did not change significantly from 2000 and is very close
to the First in America target of nine out of ten parents supporting their children’s learning at home.

While parental involvement in schools may be limited, parents are quite involved in their child’s education at
home. On a daily basis, 87 percent of the parents surveyed said that they ensured that their child attended school,
and over three-quarters of parents (79 percent) ensured that homework assigned to their child was completed. Also
on a daily basis, almost 8 out of 10 parents (78 percent) ensured that reading material was available for their child
and 68 percent of parents read and/or discussed homework with their children on a daily basis.

NC will be one of the nation’s top 10 states in family support for homework.

PERCENTAGE OF STUDENTS WHO DISCUSS THEIR STUDIES AT HOME DAILY

The National Assessment of Educational Progress (NAEP) gives us another way to gauge how much support for
learning students are getting at home — the students’ own reports. NAEP asks 4th and 8th graders whether their par-
ents discuss their homework with them on a daily basis.

In the most recent questionnaire, administered as a part of the 2000 NAEP mathematics assessment, 58 percent
of North Carolina’s 4th graders reported that they discuss their studies at home daily. This result places North
Carolina in a tie with Virginia for 4th place. While North Carolina’s performance did not improve significantly since
1998, the state did achieve its target ranking, ) )

On the figures for 8th graders, North Carolina has also achieved the current First in America target. Forty-two
percent (42 percent) of the state’s 8th graders reported that they discuss their studies at home daily. The state is tied
for 5th in the nation with four other states — California, Kentucky, Maryland, and New York — and has exceeded the
national average of 38 percent on this measure.

5%
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TARGETS INDICATORS SCORES, CHANGE, AND RANK
Changes: 4 North Caroling’s score was significantly better. 7§ North Carolina’s score was significantly worse. / &2 Interpret North Carelina’s score with caution — change was not significant. / * On this indicator o lower score is better, o higher score is worse.

EVERY COMMUNITY INVOLVED IN CHILDREN'S LEARNING

» Nine out of 10 parents will report that their o Percentage of parents who report that their LATEST NC SCORE: PRIOR NC SCORE: CHANGE:
employers offer opportunities for school employer offers opportunities for school 55% 40% o
involvement. involvement

* 40,000 mentors will be supporting children’s Number of people serving as mentors LATEST NC SCORE: PRIOR NC SCORE! CHANGE!
learning in NC. 40,000+ 21,500 o

* EVERY COMMUNITY INVOLVED IN CHILDREN'’S LEARNING

LATEST NC 8].%

]

PRIOR NC

ommunities and businesses can help parents and schools improve a child’s success in school. Businesses and
Cindividuals can directly impact student learning through partnerships with specific schools by sponsoring edu-
cational trips, providing internships, offering development opportunities for school staff, serving as tutors and mentors,
or providing donations of educational materials, technology, and professional expertise (Ballen and Moles, 1994).

Unfortunately, no good data exist that would permit us to track many of these contributions. Through our own
survey, we have been able to gather reliable information on the opportunities for school involvement that employers
provide parents. We also report data on the number of people who serve as mentors to young people in the state.

Currently the state is 81 percent of the way to meeting its targets for this priority — an improvement of nine per-
centage points since the 2000 First in America report. This improvement results from an increase in the percentage
of employers supporting employee irivolvement in schools.

UPDATED OR NEW DATA FOR 2001:

O PERCENTAGE OF PARENTS WHO REPORT THAT THEIR EMPLOYER OFFERS
OPPORTUNITIES FOR SCHOOL INVOLVEMENT

Nine out of |0 parents will report that their employers offer opportunities
for school involvement.

PERCENTAGE OF PARENTS WHO REPORT THAT THEIR EMPLOYER OFFERS OPPOR-
TUNITIES FOR SCHOOL INVOLVEMENT

The First in America goal is for nine in ten parents to say that their employer offers, and they take advantage
of, opportunities to get involved in their child’s school. We asked parents statewide if their employer offers any of the
following family-friendly business practices: 1) paid maternity leave, 2) paid paternity leave, 3) paid educational
leave, 4) family leave, 5) child care assistance, 6) flex-time, 7) fundraising efforts at the workplace for schools, and
8) time off for mentoring, tutoring, or volunteer work in schools. To be counted as reporting that their employer
offers opportunities for school involvement, a parent had to say that their employer offers at least half (4) of the 8
opportunities.

Since the 2000 First in America reports, North Carolina has made substantial progress — from 40 percent to 55
percent of parents reporting that their employer meets this standard. The percentage of employers offering each
opportunity for school involvement increased between 2000 and 2001. The most significant gains were seen in the
following;:

* a 14 percentage point increase in the provision of fundraising efforts for schools at your workplace,
* a9 percentage point increase in time off for mentoring, tutoring, or volunteer work in schools,
o an 8 percentage point increase in the provision of paid educational leave,
* an 8 percentage point increase in the provision of paid maternity leave,
S 7 percentage point increase in the provision of family leave, and
E mc‘percentage point increase in the provision of flex-time.

T 5 8
.
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TARGETS

While these gains are impressive, an additional gain of 35 percentage points will be required to meet the First
in America target by 2010.

Related Information and Perspectives

In addition to providing emplovees with enough flexibility to get involved in schools, businesses play an impor-
tant role as partners to schools and school districts. The 2002 Governor's Business Partnership Awards salute business-
es that best demonstrate the critical elements of a successful partnership: 1) alignment with school improvement
plans or school system goals; 2) activities that help improve student performance; 3) a method of evaluation to
measure, track, and evaluate substantive change and the effectiveness of the partnership; and 4) a framework or
process for sustaining progress.

In a recent survey of school systems, the North Carolina Public School Forum found that three-fourths of the
116 public school systems in North Carolina have community or business partnerships (North Carolina Public
School Forum, 2001). The majority of these partnerships are organized through Local Education Funds, local cham-
bers of commerce, or business-education programs that provide support, resources, and technical assistance.

Despite this good news, there is room for improvement. Twenty-five percent (25 percent) of North Carolina’s
school districts have no partnerships at all. Even among those that do, 80 percent of superintendents surveyed report-
ed that one or more of their private sector partnerships were weak or only partially effective. Ninety-five percent (95
percent) of superintendents expressed an interest in strengthening their partnerships and a willingness to participate
in training and receive technical assistance on how to do so.

SCORES, CHANGE, AND RANK

Changes: g North Caroling’s score wos significantly better. / § North Caroling’s score was significantly worse. / qap  Interpret North Corofina’s score with coution — change was not significant. / * On this indicator o lower score is better, 0 higher score s worse.

EVERY CHILD WITH ACCESS TO QUALITY HEALTH CARE

* NC will be one of the top 10 states  © Child health indicator* INFANT MORTALITY RATE*

in child health and well-being. LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:

9.3 9.2 $ 46m 7.2 63 4.4 (NH)
o Access to health care % OF 2-YEAR OLD CHILDREN WITH IMMUNIZATIONS:
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE! FIRST:
88% 82% 4 1st 78% 83% 88%(NC)
% OF CHILDREN WITH HEALTH INSURANCE:
LATEST NG SCORE: PRIOR NC SCORE: CHANGE: NG RANK: US AVERAGE: TARGET SCORE: FIRST:
90% 88% 4 Tied for 26th 88% 93% 98%(CT,RI)
Child health behaviors* % OF CHILDREN 12-17 HAVING 5 OR MORE ALCOHOLIC DRINKS IN A ROW DURING THE LAST MONTH:*
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST
8% 8% « Tied for 5th 10% 9% 7% (DCMD,UTVA)
% OF CHILDREN 12-17 USING MARIJUANA IN THE LAST MONTH:*
LATEST NG SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
7% 7% L Tied for 14th 7% 6% 5%(1A,KY,TN)
% OF CHILDREN [2-17 WHO CURRENTLY USE CIGARETTES:*
LATEST NC SCORE: PRIOR NC SCORE: CHANGE: NC RANK: US AVERAGE: TARGET SCORE: FIRST:
19% 19% <« Tied for 41st 15% 14% 9%{CA)
o Support for children’s nutrition LATEST NC SCORE: PRIOR NC SCORE: CHANGE:

FREE AND REDUCED MEAL PARTICIPATION 86% 87% ¥
SUMMER FOOD PROGRAM PARTICIPATION 9% 9% L

EVERY CHILD WITH ACCESS TO QUALITY HEALTH CARE
LATEST NC 78%

]
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PRIOR NC

hildren who are unhealthy, engaged in high-risk behaviors, or undernourished can neither develop normally
Cnor learn to their full potential (National Education Goals Panel, 1997). For this reason, the First in America
reports monitor children’s health, access to health care, and access to adequate nutrition.

North Carolina made little progress in this priority area. The state is 78 percent of the way to meeting its targets
for this priority — a slight improvement since 2000. North Carolina is meeting the current First in America target for
child immunizations. The state is also performing well on the targets for providing children with health insurance
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and free and reduced price meals during the school year. Marked improvements in the rate of infant mortality and a
broader provision of summer food programs will be required for the state to make the overall target for this First in
America priority.

UPDATED OR NEW DATA FOR 2001:

QO CHILD HEALTH INDICATOR*
O ACCESS TO HEALTH CARE

O SUPPORT FOR CHILDREN’S NUTRITION

NC will be one of the top 10 states in child health and well-being.
CHILD HEALTH INDICATOR*

Infant mortality rate

The initial First in America reports included a measure of the percentage of infants facing four risk factors: 1)
late (third trimester) or no prenatal care, 2) low maternal weight gain, 3) maternal smoking during pregnancy, and
4) maternal alcohol consumption during pregnancy. This measure, computed by the National Education Goals Panel,
is no longer available. The Education Cabinet has chosen to replace this indicator with the rate of infant mortality.

North Carolina’s infant mortality rates have consistently exceeded those of the nation. A majority of these
deaths can be attributed to the four risk factors monitored by the National Education Goal Panel. And while consid-
erable efforts are being made by state health officials to reduce these risk factors, in 1998, the last year for which
comparative state data are available, North Carolina had 9.3 infant deaths per 1000 live births. This rate placed the
state at 46th in the nation and far from the First in America target of being among the top ten states. In order to
achieve the current target, North Carolina would need to lower its infant mortality rate by 3 deaths per 1000 live births.

While North Carolina has a long way to go to meet its current target, the state’s infant mortality rate is steadily
declining. Between 1998 and 2000, North Carolina’s rate decreased from 9.3 to 8.6 (2000 data from other states are
not available). The state has focused aggressively on increasing access to prenatal care, improving the quality of
available prenatal services, and reducing key lifestyle and behavioral risks such as smoking.

ACCESS TO HEALTH CARE

Percent of 2-year old children with immunizations

Immunizations are a good gauge of whether young children have had any formal medical care. North
Carolina has made a considerable effort to improve immunization rates and its efforts are paying off. North Carolina
now ranks number one in the nation in the percentage of two-year olds who have been fully immunized. In order to
be counted as fully immunized, children must receive four doses of the diphtheria-tetanus-pertussis vaccine, three
doses of the polio vaccine, and one dose of either the measles or the measles-mumps-rubella vaccine by the time they
are 35 months old.

According to the 2000 National Immunization Survey published by the Centers for Disease Control and
Prevention, 88 percent of two-year old children in North Carolina are fully immunized. Between 1999 and 2000,
North Carolina improved its immunization rate by 6 percentage points and exceeded the current First in America
target of 83 percent, the percentage required to make it into the top ten, by 5 percentage points. The state also
exceeded the national average of 78 percent.

The notable improvement in state immunization rates may be attributed to a strong partnership among state
officials, state medical societies, and private health care providers. North Carolina is one of only 15 states that supple-
ment federal funds so that all children, regardless of income, can receive free vaccinations. The state immunization
@ s avoids many of the bureaucratic setbacks that are commonplace in other states. Free vaccines are distributed

E MC percent of private pediatric providers so that immunizations are always available. In addition, vaccinations are

AT - 60
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provided free of charge to all children, so there is no burdensome screening process. A well-trained state staff and a
strong pediatric society have played important roles in establishing and promoting this streamlined process.

Percent of children with health insurance

Currently, 90 percent of North Carolina’s children have health insurance. The state’s rate is above the national
average of 88 percent but remains 3 percentage points below the current First in America target of 93 percent. North
Carolina increased the percentage of insured children by 2 percentage points and improved its rank from 28th to
26th in the nation between 2000 and 2001. The greatest increases in North Carolina have been achieved through
employment-based health insurance.

Related Information and Perspectives

The Children’s Health Insurance Program (CHIP) is a joint state and federal initiative to provide health insur-
ance to children. The CHIP program provides coverage for children in working families who earn too little to pay for
private health insurance, but too much to qualify for Medicaid. The program covers everything from well-baby visits,
to hospital care, to prescription drugs. In addition, CHIP provides coverage for vision, hearing, dental, and mental
health screenings and treatment (North Carolina Department of Health and Human Services, Women'’s and
Children’s Health, Children and Youth Branch, 2001).

After making impressive strides in 2000 by enrolling 99 percent of eligible children (nearly 72,000), the num-
ber of eligible children served shrank to 76 percent (62,500) in 2001. Because of the state’s severe budget crisis,
enrollment was capped at 72,000 children and reenrollment was frozen for several months. Even when slots became
available, new enrollments were prohibited. In addition, families who completed their year of coverage during the
freeze were not allowed to reenroll, as required by program regulations.

The North Carolina General Assembly took several important steps in the 2001-2003 state budget to reach the
state’s eligible children. The budget raises the cap on enrollment to 83,000 children in 2001 and 100,000 children in
2002. In addition, the legislature eliminated the two-month waiting period for all children. Program administrators
expect to be able to enroll as many as 4,000 children per month until all eligible children are again enrolled.

SUPPORT FOR CHILDREN’S NUTRITION

Good nutrition s critical to the long-term health of children and their ability to succeed in school. Free and
reduced meal participation is one gauge of support for child nutrition. Overall, North Carolina has good programs
for providing students with basic nutritional needs during the school year. Unfortunately, for one quarter of the year
when school is not in session, most eligible children in North Carolina do not have access to the same level of nutri-
tional assistance.

The federal government funds free and reduced price meals for children whose families meet low-income stan-
dards. The state and schools make the program work by making it easy for families to apply and by encouraging
their participation. Ideally, we would assess North Carolina’s efforts by comparing the number of children whose
families meet the income standards to the number of children served by the programs. Unfortunately, data are not
collected on the number of school-aged children in North Carolina whose families meet the income criteria for
receiving free or reduced price lunches. What is available is the number of children who have been deemed eligible
through an approval process and then choose to participate. The First in America target is that 9 of 10 children who
have been approved will choose to participate in the free and reduced meal program.

North Carolina is close to achieving its target for participation during the school year. During the 2000-01
school year, approximately 86 percent of approved children participated in the school meal program — a decline of 1
percentage point since the prior school year. Overall, schools are doing a good job of encouraging children and their
families to participate.

However, participation during the summers of 2000 and 2001 was considerably lower. The Summer Food
Service Program served only 9 percent of approved children each year. Children are more difficult to reach during the
surnmer, fewer sites provide summer meals, and fewer families are aware of meal programs. Summer meals can be
sponsored by a variety of public and private non-profit organizations and provided at a number of sites, such as
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schools, recreation or community centers, churches, or summer camps. In order to reach the First in America target
for summer meal participation, North Carolina will need to find ways to encourage more organizations to participate
in the summer meal program and to inform eligible families about the program’s existence.

Related Information and Perspectives

Simplifying the approval process will help schools and other organizations to reach as many eligible children
as possible. A written application may be burdensome to some families, and other families whose income drops dur-
ing the school year may not know to request an application. This barrier can be eliminated through direct certifica-
tion. Direct certification allows school systems and other organizations to electronically connect to county social serv-
ice records. Families who are eligible for AFDC or Medicaid are automatically approved for participation in meal pro-
grams. The Winston-Salem/Forsyth County School System, for example, enrolls a majority of their approved students
through the direct certification process. Increasing access to direct certification may be one way to improve North

Carolina’s performance on this measure.

Aruitoxt provided by Eic:
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Appendix A: Computation of the First in America Grades

he strategy for computing grades for each goal relied upon the targets that were set for each of the individual indicators of performance. The
TFirsl in America reports have five goals. Each goal has either three or four priorities. Each priority has between one and seven targets, and a
single target can have as many as 11 separate indicators. The indicators must first be combined to get an overall sense of how North Carolina fares
on the performance criteria that comprise the target. Because the indicators, and therefore the targets, are expressed in different terms (e.g., per-
centages, rates, mean scores), it was necessary to use a method that would allow different types of indicators and targets to be combined, first to
the level of the priorities and then to the level of the goals.

GENERAL APPROACH

The general approach used to combine the indicators to the level of targets was to express North Carolina’s current performance as a per-
centage of the overall target. For targets where the objective was to be in the top ten states among all fifty states and the District of Columbia, the
10th state’s score was the denominator and the performance score for North Carolina was the numerator.

For indicators with fewer than fifty states reporting, the value to be indexed against is the state or states at the equivalent of the 10th state
(10/51). For instance, if 24 states reported, the state representing the goal would be the 5th state. For the other frequently used objective, 9 out of
10 agree with a series of statements, 90 was the denominator and the North Carolina score (in percentage terms) was used as the numerator. Al
other objectives were set using a parallel method, that is, taking the North Carolina score as the numerator and the target as the denominator.

COMBINING THE INDICATOR RESULTS

To combine the indicators to the level of targets, each indicator was given equal weight and the scores were averaged. Targets were then
averaged, giving each target an equal weight for the priority “grade equivalent.” To aggregate to the goal level, the process was repeated for each
priority beneath a particular goal, again with each priority receiving equal weight.

SPECIAL NOTES FOR 2001

In order to ensure year-to-year comparability, we have and will continue to avoid making changes to the First in America indicators and
grading system. However, as important new information becomes available, data sources discontinue their collection and publication of informa-
tion, or First in America targets are no longer appropriate, modifications must be made. The following changes were made in the 2001 First in
America indicators. Whenever possible, the same change was made to the 2000 First in America indicators and the 2000 grades were recalculated.

New indicators included in the 2001 reports:

© NAEP Grade 4 Science: In 2000, NAEP conducted the first state-leve! science assessment for 4th grade students. Because no prior score is avail-
able, the 2000 grades could not be recalculated to include this assessment. As a result, 4th grade science scores are omitted from the calculation
of the 2000 and 2001 grades. Fourth grade science scores will be included in future First in America grade calculations.

* Percentage of tested Sth grade students promoted having met state grade level standards in reading and mathematics: The First in
America reports include the percentage of tested 5th grade students promoted having met state grade level standards in reading and mathemat-
ics during the 2000-01 school year. This is the first year in which the Sth grade gateway standard based on state ABCs assessments has been
implemented. Because no prior score is available, the 2000 grades could not be recalculated to include the 5th grade promotion rate. Therefore
the rate was also excluded from the computation of the 2001 First in America grades. Fifth grade promotion percentages will be included in
future First in America grade calculations. And as student accountability standards are implemented in grades 3, 8, and 12, the promotion rates
for these grades will also be included.

* Percentage of 25-to-44 year old high school graduates enrolled full- or part-time in higher education: The First in America reports now
include data on the percentage of 25-to-44 year olds currently enrolled in any post-secondary education. This measure is based on the 12-
month Current Population Survey (CPS) maintained by the United States Bureau of Labor Statistics. Because of small sample sizes, the state-
level completion data are calculated using three-year averages. The Bureau of Labor Statistics supplied the latest available score for North
Carolina based on responses from their1996 to 1998 surveys and a prior score based on responses to their 1995 to 1997 surveys. The 2000 and
2001 First in America grades have been recalculated to include these scores.

* Average size of classes in kindergarten through 3rd grade: The average size of classes in North Carolina kindergarten through third grades
has been included in the First in America reports. The North Carolina Department of Public Instruction provided current class size data from
the 2001-02 school year and prior data from the 2000-01 school year. The 2000 and 2001 First in America grades have been recalculated to
include these scores.

* infant Mortality Rate: State infant mortality rates have been included in the First in America reports. The Centers for Disease Control and
Prevention report the latest available cross-data from 1998 and prior data from 1997. The 2000 and 2001 First in America grades have been
recalculated to include these scores.

New data sources used in the 2001 reports:

* Students enrolled in two- and four-year programs of higher education: The 2000 First in America reports included data on higher educa-
tion enrollment obtained from the National Education Goals Panel. Because the Panel is no longer providing this information, the 2001 First
in America reports include data on the enrollment status of 18-t0-24 year olds in each state based on the 12-month Current Poptdation
Survey (CPS) maintained by the Bureau of Labor Statistics. Because of small sample sizes, the state-level completion data are calculated using
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three-year averages. The Bureau of Labor Statistics supplied the latest available score for North Carolina based on responses from their1996 to
1998 surveys and a prior score based on responses to their 1995 to 1997 surveys. The 2000 and 2001 First in America grades have been recalcu-
lated to include these scores.

Target and definitional changes in the 2001 reports:

* Gap in percent proficient on NAEP and percent at or above grade level on NC examinations: The 2000 North Carolina minority achieve-
ment gap composite included two End-of-Grade scores — the percentage of students at or above level I1I on the End-of-Grade reading exam and
the percentage of students at or above level I1T on the End-of-Grade math exam. The 2001 composite has been adjusted to include only one
End-of-Grade score — the percentage of students at or above level I1I on both the End-of-Grade reading and math exams. The 2000 and 2001
First in America grades have been recalculated based on this adjustment.

* NC kindergartners’ readiness scores and NC schools’ readiness for kindergartners: The 2000 First in America reports established targets for
North Carolina kindergartners on the Nor#h Carolina School Readiness Assessment. The 2000 results revealed that North Carolina’s kindergartners
were close to meeting or exceeding each of these targets. Based on these positive findings, the 2001 reports establish more aggressive targets for each
component of the School Readiness Assessment. The 2000 and 2001 First in America grades have been recalculated using these new targets.

Appendix B: 2001 First in America Survey Methodology

2001 SURVEY OF NORTH CAROLINA TEACHERS

he sample of 2,350 teachers was drawn by staff at the Georgia State University Applied Research Center based on records provided by the
TNonh Carolina Education Research Council. During the second week of April, 2001 cover letters and surveys were mailed to all sample mem-
bers at their school address. The letter provided a brief explanation of the research project and it’s purpose, asked that the respondent help in the
research effort by completing the survey when they received it, and included a postage-paid postcard where the respondent could provide the Center
with an alternate address to which the survey should be mailed. The mailing also included a copy of the 2001 Teachers’ Survey and a postage-
paid return envelope labeled with a unique respondent identification number. Return envelopes were addressed to the North Carolina Education
Research Council. Surveys were received by the Research Council and forwarded regularly to the Applied Research Center. Identification numbers
found on the returned envelopes were recorded and removed from the list for subsequent mailings.

Approximately two weeks after the initial mailing, a reminder postcard was sent to those respondents from whom the Applied Research
Council had not received a survey. Approximately one week following this first reminder, a second copy of the survey and postage-paid return enve-
lope were sent to those respondents who had not yet completed and returned their survey.

All completed surveys were sent to the Applied Research Center via Federal Express by staff at the North Carolina Education Research
Council. Staff at the Applied Research Center removed the surveys from the envelopes and recorded the associated identification numbers, ensuring
that no survey form could be traced back to an individual respondent. Surveys were scanned upon receipt and the data maintained by staff of the
Applied Research Center.

A total of 1,162 completed surveys were received from the 2,350 teachers for whom we had a valid address for a response rate of 50 percent.
At the 95 percent confidence level, the maximum margin of error for the survey of teachers was +2.9 percentage points.

2001 SURVEY OF NORTH CAROLINA PRINCIPALS

The sample of 833 principals was drawn by staff at the Georgja State University Applied Research Center based on records provided by the
North Carolina Education Research Council. During the week of April 12, 2001, letters and surveys were mailed to all sample members at their
school address. The letter provided a brief explanation of the research project and it's purpose, asked that the respondent help in the research effort
by completing the survey when they received it, and included a postage-paid postcard where the respondent could provide the Center with an alter-
nate address to which the survey should be mailed. The mailing also included a copy of the 2001 Principals’ Survey and a postage-paid return
envelope labeled with a unique respondent identification number. Return envelopes were addressed to the North Carolina Education Research
Council. Surveys were received by the Research Council and forwarded regularly to the Applied Research Center. Identification numbers found on
the returned envelopes were recorded and removed from the list for subsequent mailings.

Approximately two weeks after the initial mailing, a reminder postcard was sent to those respondents from whom the Applied Research
Council had not received a survey. Approximately ten days following this first reminder, a second copy of the survey and postage-paid return enve-
lope were sent to those respondents who had not yet completed and returned their survey.

All completed surveys were sent to the Applied Research Center via Federal Express by staff at the North Carolina Education Research
Council. Staff at the Applied Research Center removed the surveys from the envelopes and recorded the associated identification numbers, ensuring
that no survey form could be traced back to an individual respondent. Surveys were scanned upon receipt and the data maintained by staff of the
Applied Research Center.

Attotal of 616 completed surveys were received from the 833 principals for whom we had a valid address for a response rate of 74 percent. At
the 95 percent confidence level, the maximum margin of error for the survey of principals was +4.0 percentage points.
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2001 SURVEY OF NORTH CAROLINA PARENTS

The sample for the survey of North Carolina parents of children age 5- to 18-years old was developed from a random digit diat sample of
adults eighteen and over who reside in households in the state of North Carolina. Staff at the Georgia State University Applied Research Center
began with a list of 9,560 telephone numbers generated by Survey Sampling, Inc. All numbers for households without an adult at least 18-years
old, business numbers, disconnected numbers, and numbers for households without children in the North Carolina public schools were eliminat-
ed from this list. Table 1 shows the resulting distribution of eligible and non-eligible sample units.

TABLE I: DESCRIPTION OF SAMPLE UNITS
SAMPLE TYPE TOTAL PERCENT
Eligible Sample 2,087 21.83%
Non-Eligible 3,594 37.59%
No Adult 18 or Over 29 30%
Business 1,062 11.11%
Disconnected or Nonworking Number 2,503 ) 26.18%
No Children 5-18 in Household 3,828 40.04%
No Children 5-18 in Public Schools 51 .53%
TOTAL 9,560 100.0%

The 2001 Parents’ Survey began on April 10, 2001 and was completed on July 18, 2001. Interviews were conducted from 10:00 a.m. until
9:00 p.m. on Mondays through Thursdays and from 10:00 a.m. until 5:00 p.m. on Fridays. Weekend interviews took place from 11:00 a.m. until
7:00 p.m. on Saturdays and from 1:00 p.m. until 9:00 p.m. on Sundays.

A random respondent was chosen from each household by asking to speak with the parent 18 years of age or older who had the most recent
birthday. This person became the only respondent eligible to complete the survey.

On average, 10.4 calls were made to each of the 2,087 eligible telephone numbers and the average length of the interview was 13 minutes.
Table 2 displays detailed statistics for eligible households. In addition, an average of 4 calls was made to each non-sample number and an average
of 7 calls to each number eliminated for not having children enrolled in the North Carolina public schools. By using refusat conversion methods
106 interviews were obtained from households in which the respondent initiatly refused to participate in the survey (9.3 percent of total refusals).

e |
TABLE 2: SURVEY OUTCOMES FOR ELIGIBLE HOUSEHOLDS

OUTCOME NUMBER PERCENT  AVERAGE NUMBER
OF CALLS

Completed Interviews 779 37.3% 54

Refusals by Respondent 1,037 497% 9.8

or Someone Else in Household

Non-interviews 177 85% 274

(Sickness, Doesn't Speak English,
Out of Town, Respondent Unavailable)

Non-contacts 94 4.5% 259
(All Calls Are Ring No Answer,
Busy, and Answering Machines)

TOTAL 2087 100.0% 104

- Overall 66,060 calls were placed to the 9,560 telephone numbers that made up the initial sample for an average of 6.9 calls per number. At
the 95 percent confidence level, the maximum margin of error for the survey of parents was + 3.5 percentage points.
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T
iC* HIGH STUDENT PERFORMANCE

EVERY STUDENT IN SCHOOL AND MAKING STRONG PROGRESS
LATEST NC 75%

J

PRIOR NC

EVERY GRADUATE READY FOR COLLEGE AND WORK
uares ne 84%

]

PRIOR NC

EVERY SCHOOL ACCOUNTABLE FOR STUDENT LEARNING
utest e 74%

QUALITY TEACHERS AND
ADMINISTRATORS
EVERY TEACHER COMPETENT, CARING, AND QUALIFIED
uest e 87%
PRIOR NC
EVERY PRINCIPAL A LEADER
LATEST NC 84%

L

]

PRIOR NC

PRIOR NC

EVERY SCHOOL A GOOD PLACE TO WORK AND LEARN
urestxc /8%

TN
@ EVERY CHILD READY TO LEARN

EVERY CHILD WITH ACCESS TO QUALITY CHILD CARE
umest ne 89%

PRIOR NC

PRIOR NC

EVERY PARENT A GOOD FIRST TEACHER
LATEST NC 69%

STRONG FAMILY, BUSINESS,
AND COMMUNITY SUPPORT

EVERY FAMILY INVOLVED IN THEIR CHILD’S LEARNING
wrest xe 93%

PRIOR NC

EVERY CHILD READY TO BEGIN SCHOOL
LATEST NC 78%

PRIOR NC

I SAFE, ORDERLY, AND CARING
l SCHOOLS

EVERY SCHOOL FREE OF DRUGS, WEAPONS, AND DISRUPTIONS
urestne 78%

PRIOR NC
EVERY SCHOOL WITH ADEQUATE FACILITIES AND MATERIALS
LATEST NC 63%

]

PRIOR NC

EVERY STUDENT KNOWN AND CARED FOR
wrest e 93%

PRIOR NC

EVERY FAMILY WELCOMED
urestne 91%

0 ]

E MC PRIOR NC
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PRIOR NC

EVERY COMMUNITY INVOLVED IN CHILDREN'S LEARNING
uest ne 81%

]

PRIOR NC

EVERY CHILD WITH ACCESS TO QUALITY HEALTH CARE
LATEST NC 78%

]

PRIOR NC

LEGEND

Prior NC: This is the average score for North Carolina taken from the preceding data collection.

Latest NC: This is the average score for North Carolina taken from the most
recent data collection available. Most recent data collection dates range from 1993 to 2001.

FOR MORE INFORMATION

A more detailed analysis of North Carolina’s performance on the First in America indicators is included
in the 2001 Progress Report available on the First in America website —
http:/fwww.firstinamerica.northcarolina.edu

A copy of the First in America Reports may also be requested by phone 919.843.8127,
by email ia@northcarolina.edu, or by mail:

North Carolina Education Research Council

Post Office Box 2688

Chapel Hill, North Carolina 27515-2688

70



NORIH CAROILINA BDUCATION

IRBSBARCH GOUNCIIL

Post Offfice Boss 2688
Chapel I, NC 27505-2668

Tellephone: @)n@),s%mm
Bropail: (E‘m




L

1400RY VI0a 1008
SJ00G0S SPUHOKTY) GHON 0 100D ¥

0 C

V201d2RWY NI

&@ME

ST O OH OIS O N

GL



>~

P

aIe) ([eay Aiend) 0) SSa00Y Yiim Py A10Ag
SuTuIEIT S,UBIPITYD UT PIAJOAUT ANUNWILOY) AJoAg
Surureat s,pryD JI9YJ, Ul PIAJoAU] A[rure A19Ag
j1oddng L3lunwiwo) pue ‘ssauisng ‘Ajjwey4 Suoays

WIEIT PUB JIOM 0) 30B[d POOD B [00YdS AIoA]

JopeaT € edoung Araag

pagmen() pue ‘Suure) ‘ualadwon Jayoea], A1oag
sJojeJisiulwpy pue siaysea)] L3end

powod[ap Aqrurey Araag

104 pale)) pue umouy juapmg Aloag

S[ELIBIEIN PUE SINIIOE] Aenbapy Ym [00YoS A1oag

uondusiq pue ‘suodeap ‘s3niq Jo 9011 [00Ydg AtoAg
sjooyds 3urie) pue AapaQ ‘ajesg

[00Y2S urdaq 01 Apeay pry) Asoaq

I9Yor3], 1SI1] POON) © JUATE ATAY
a1e) PIry) Aireng) 0) SS90V Yiim PIIYD A1aAg

uJed] 03 Apeay pliyoD A19A3g

Surureat Juapmg 10 S[qEIUNOIIY [00YIS A1OAT

}IOM pue 933[j0) 10j Apeay denpein A1aag

ssax3o1g Suong Sunjely pue [00YDS UT JUIPMIS AToAY
IUBWIOLIDG Juapnis§ Y314

SJPOD VILIDULY UL JSAL]

Aruitoxt provided by Eic:

E\.



Lt

(AN'9) %56 %50 %98 Pl 10) PolL « %53 %98 {19 40 B ad: Bod
US  :RIODS LIOUVL  EOVHAAV SN JNVEON  EONVHD THODSON HOMd  :TMODS ON ISRIVI Tooyps y8ry Sunajdwod slapms Jo a8eIuadIad Y8y ysuy [ suapmys sON Jo 1uddsad ¢6 o w \l
(SW)%Ty %2y %8T WET 10) paLL 2 %1€ %0€
ASHW  HMOOS LISV EOVHAAY SN JNVEON  CEONVHD THODSON MOMd  “HYODS ON ISHIVI
:S3SYNOD IONIIDS 13ATT ¥2ddN ONINVL SINIANLS TOOHDIS HOIH 40 %
(ON)%19 %19 %9% ST 4 %65 %19
ASYW  TMO0S LAOWVL  HOVHAAY SN JNVEON  CHONVHD :HYOJSON HOMd  “HY0DS ON ISHIVI
$3SNOD HIVIW 13ATT ¥3ddN ONINVL SINIANLS TO0HIS HOIH 40 %
(LM)%€S %¢S %0T s * %LT %82
ASHW  CEMODS LASWVL  EOVHEAV SN JNVEON  CHONVHD THODSON ¥OTHd  “HYODS ON ISHIVI 30UIIDS PUE (U uy ‘$38IN0D PAdUEAPE SUD[E) SHUIPIS

WHEIDTVY ONDIVL SYIAVHO HLg 40 %

$9SIR0D PAdUEAPE SUD[E) SIUSpMS Jo A3LIUDIAG j0 98eiwa012d 3y Uy uONEY 3D U IST ] M ON ©

VN WN %26 ‘SpIEpUEIS
“EONVHD :TMOOS ON §ORd  :TMOOS DN ISAIVT SONBWIYJEW pue SUTpeal Ul SPIepUels [9A3] apwId arels 19w Suary apeaS 1xou a1 0) pajowod
'§ 3av¥O ame1s 1w Sutaey pajowoxd sudpms Jo a3eIuddIag 3Q 4 SIUIPNIS BUIOIE) YLON (] JO RO SUIN o
€T 17 1€ 204 ® 504 « SUONEUTUIEXD
61 ¥ 0¢ JIVN 904 PUE H0F N UO [9A3] apead 2A0qE JO 12
(51N10d 39VINDYAd NI) AV LIHA/NVIANT NVORIIWY dVD ZLIHA\DINVISTH dv9 ALHAMNOVIE 1u3d32d pue JqyN vo Juargoad Juaosad u dey *ded yuawaAdIyOL AYLIOUTU ) JBUTWD M ON o
B (%Ly) %1S & (%89) %89 & (%L9) %0L B %0 wpL & (%79) %9
:A101STH SN i1 ysydug 'SATA :$0154yd :Anspway)
& (%89) %19 € %L9) %09 & (%09 %9 & (%9 %cL S (%69) %9L
:A3o101g 12009108 TeoIsAyq :Anpuwoan 1 eIqady H RAGER) Y

(S3STHLNAYVE NI IHODS DN YORid) IONVHD / Il T3AIT 3A0QV HO 1V ONNODS % 203 DN

L (%0L) %L & (%08) %8

B (%SL) %LL

"SUONBURLEXA (DOT) 3SIN0)-Jo-puy

(SISTHLNIYVA NI FHOIS DN HOMNd) ylog SONEWAYIEN Sutpeay SUONBUIIEX3 HOH PUE HOH S.ON UO [349] PUe (9OT) dpean-Jo-puy uo [343] apead aroqe
IDNVHD / ||] 13ATT 3A08V YO LV DNNODS §-§ SIAVED NI SLNIANLS 40 % 903 DN apead 2A0qe 10 1e Sul00s SUIPMS Jo aFe1IDIR] JO B 91008 [ SYUIPIIS DN (1 JO IO JUIN o

(IW)%9% %S¢ %0¢ psr & %be %LT
JASYM - CTYOOS LUOHVL HOVEIAY SN JNVI DN CHONVHD STH0DS ON HORd ‘TI0IS IN ISHIVI
:3ON3IDS 8 3avO
(NW) %0 %18 %9T nel ¥ %07 %0¢
IS4 ‘TH00S 1A9YVL  (FOVHIAY SN JNVEON  SHONVHD ST 0DS ON HORd ‘TI03S ON LSRLVT
‘H1IVIW 8 3aviD
ID)%%Y %LT %LT W9 10§ pal, VN VN %LT
1S4l 'TH00S 1A0YVL  (HDOVHAAY SN JNVION  HONVHD STH0DS ON HORId ‘T0DS ON LSRLVT
'ONILIYM 8 3aVYD
(AW %Y %¥e %1¢ UIZT 10§ pal, VN VN %1€
1S4l “TH00S LADYVL  AOVHEAY SN AINVE ON CHONVHD STYO0OS ON ¥ORId ‘TI03S ON LSRLVT
'ONIQV3IY 8§ 3AVYO
(V) %EY %eE %87 PLT 10§ pal, WN VN %5T
JSdl 'S LADYVL  (AOVHAAY SN SJINVION  CIONVHD "TY0DS ON HORd "TY00S ON LSAIVT
:3DN3IDS $ 3O
(NIW) % b€ %82 %ST 8 10§ palL, < %I %87
LU ‘TJOOS 1A0YVL  HOVEIAV SN JINVEON CIONVHD (HY00S ON ¥0nd *T00S ON ISHIVI
‘HIVW ¢ 3aviD

(10)%9y %YE %1€ puzz 10Jpal, < %0¢ %87 “SJUDISSISSE

ASY  ITYODS LADWVL  IOVHHAV S GNVEON  GIONVHD CTMOOSON HORd  T400S ON ISHIVI SJUSWISSASSE JHVN UO Joy3Iy (dAVN) $$233014 [BUONEINPY JO JUIWSSISSY

'ONIQVIY ¢ 3IaVYED 10 1uapygoad Guprods sjuapms Jo o8uIuadIRd TeuomeN uo sajels 01 dol 3y Jo auo 3q 4 ON o

SSTYOO0Ud ONOULS DNPDIVIA ANV TOOHIS NI LNIANLS AY3AT

3510M 1 34035 93y D NG § A0S JAM0] D JOIWAPUI S Q)  / TUBHLLTIS 10U SOM ABUDYD — UOAND YU 103S §,PUROIY YUON Jaudsaiy €B> / asiom ApuodifiuSis som 21008 spujai) yuoN 4§/ aBaq Apuooiudis som 21038 spuosn uoN B isadueyd
MINVY ANV TFONVYHD ‘STYOIS

C

Aruitoxt provided by Eic:

SYOLVIIANI SLIDUVL |0 =

AONVIWHOI¥Ad LNIANLS HDIH -

Q




mW \ 24008 pa140dal 159q agy Suasa0as a1p1s agy 40f PaIsy] St UONVIBIGGY BID]S PUY 2408 ]
~ “198ip] vOUIUY Us 1S44] 9G] GIVAL OF HIINYID O SPIIU AJJUILNI DUSOIDY GIION 24005 34} St SHG]
IGUIIIAY UOKIFIOI VIYP 1U3I4 1SOUE 3] WO UdYD] SIIVIS Patsuf) aq) 40f 24005 aSvaaay aq) S SiqL

140M 0} 159q WOL[ PIYUD 240 SHVIS “F|QUIIDAY 24V BIPY qo1qm 40f SaIvss Suowsy Jups S,0usj040) q14oN

asg

121004 1a8re],
:a8vIaav S
quey ON

8897-S15LT BUT0IE) quoN ‘[ Pdey)

JuvIiusys 10u sy oSuvys — UOKNYI YI1m I400S S,PUNOIVD GLION 194d4d1u] o

‘9S40M AJIUVIIUBIS §3 24008 S,PUL0V) YI4ON 4+
421199 AjuvdLf3usis s3 24008 S,0UN04VD GLION ¥

"UOKIBIJ03 DIYY 1U3I2L 1SOUL 241 OF UOFIIIIO DIVY ISV) 34} wiOL] SSAIS04 S, 01304V GLION MOGS SMOLY d5Uvy)

"U0393]103 vivy Tuspassiq aq) wioLf uayv] YUI0IY) Y1I0N J0f 24005 aTviaay 34] St SIY |
‘1002 01 S661 wo4f aSuva sajpp uoy23}109 vivp

112004 SOW ‘IGUIIVAY UOIIIOD DIVY 1UBIAL 1SOUL 3G} WO UIYV] DUL0IVY) qLION J0f 24095 25v4aay a1 St Sig]

9S40Mm S 24005 40451 ¥ 491129 St 240IS 4OMO] B JOIWIPUL St} 1O

:adue)
129008 N Joud

121008 N 1531E]
*

8897 X0g 390 150

[I9URC) YOIL3ISIY UONEIAPT BUIOIE) YHON

‘e £q 30 ‘NPIBUTIOSLOYLOUGEY [FBId 4q

‘L718°¢H8°616 2uoyd Aq pauteqo aq osye Aew spoday vouawy up 15444 34 Jo Adod v

NPI EUT[OIEIYLIOU BILIDWEURSIG mamm//-dNy — ISqam vIuauy us
1541 A} UO I[GRITAR ST SAJON pup 5324108 PIv( Jo 15T AR]duI0d YT, "S30IN0S eI
PUE [eUONEY S[ANI WOIy PIALIAP ST SHOdIY vomausy ug 1543 A JOJ GONBULIONU]

QNE2EN

NONOLNI EROM ¥od |

$ (%7) % (%) 1¢ «STOOHDS ONTWJORIAd AOT

$ (%¥2) 01§ (%0¢) 019 NOLIDNLISIA 40 STOOHDS

$ (%Y%) ¢L (%8) 1L1 HONATIHDXA 40 STOOHDS
“TINVED 78025 ON ORI ‘7400 ON ISAIVT

uoneudIsap sHGV Yoed
Sunareda1 s100Y2s Jo a3ruadiad pue Jaquiny

‘wrexdoad spgv oy Aq
uonounsI( Jo SjooYdS 10 IUI[IIXY JO S|O0YdS
se pazrud0das aq [ S[OOYDS DN O JO UIN e

('SPIEpUEIS JEIS JO JUILSSISSE UE UO PIseq dJe sSUNEs uomepunoy weyplog)

(W)W 9¢/-y  VAOLT/+) YO TLT/-D s I0jpaiy, 4 ¥doQ'Z /D vd8'Z /-4
ASH  CTMOOS LADUVL  CHOVYHAY SN DINVE ON  CHONVHD CHYOOS ON ORI TM00S ON ISAIVI
(‘SUIASAS ATIGRIUN0IIE PUB ‘SIUATISSISSE ‘SPIEPUEIS SIIEN[EAd JaaH UOHYINYY) "uoneu 3y Ul }s3q ay) uowe
(aQW) %86/ ¥ %88/ +4 V/N 191 10§ pat, t*  %8/+d %¢8/ 4 Swa1ss AMQEIUN0IIE PUT ‘SIUAWSSISSE payued ApuaIsisuod aq [iw Amqeiunodde
ASUH  FI0DS LIDUVL  CAOVHAAV SN JINVION  CHONVHD CHYODSONYORId  :A¥O00S DN ISAIVI ‘SpIEpueIS Jo SUOnENn[eAd TEUIAIXY PUE ‘SJUBLISSISSE ‘SPIEPUEIS JO WAISAS SON o
ONINYVY3IT LNIANLS YO4 F318VLNNODIV TOOHIDS AY3AT
1afordwa a1y 4q
2 %IL %L safodwa mau 230 01 paredwod UsyM dFrIoAe pares A[ySry aq s Aprus Jo aSIND [BUONEI0A
AONVHD CHHOOS ON YORId  TYODS ON ISEIVI 3A0QE PIYUEJ Sa1EnprJd [eUonEd0A JO aSeMmadIag © 919jdwod oym S)USPIIS HN O JO INO JUIN e
-adaq100
(NI %2y %9¢ %EE  IgT 10 PalY, -2 %L %1€ uoneonpd 1ay3ny Jo suresSoad Jeak-ioj pue Butpuane spo Jeaf Z-01-g] Jo a8ruadsad
ASME  CRI00S LADWVL  CHIVEHAY SN DNV ON  CHONVHD CHYODS ON YORId  :TJ0DS DN ISAIVI -OM} UT PIYJOJUD SPIO JeA HZ-01-8] JO a3e1uadIag 3y uy sateis o1 oy o Jo 9UO A [ DN e
°C [9AJ] 2A0QE IO JE PIIOIS
M9y S61 121 I 4 91 051 SI9pRIS YIZT PUE YT 000‘T K143 10 Suwxd (dv) 1UaWATE[d PIdDUEAPY JO JaqUInY
ISMM T0DS LADYVL  CADVYHAY SN JNVION  CAONVHD THODS ON¥ORd  T00S DN ISAIVI € [A3] A0QE 1O 1B PIIOIS SUIBXD JV JO Jaquiny a3 ut sayers § doy oy Suoure aq M DN o
(VD TITI 0801 6501 puzg $ 6201 Se01
ASY  CT00S LIDYVL  AIVHAAV SN DINVEON  CIONVHD THOOS ON YORMd  HYODS ON ISAIV
:S31VY NOLLVAIDILYVY ¥O4 @31snfav SIWODS LvS
(V9611 23T 0201 LY J0J paLL 4 886 766
ASM  CTYODS LADUVL  CHOVYHAY SN DNV ON  CHONVHD CHYO0OS ON ORI :FJ0DS ON ISAIVI SJUAPNIS DN *§31008
STWODS LVS IDVHIAY J10J 31008 VS PaIsnipe pue s3100s yS adetony IVS u1 sayeis 01 doj 9y Jo U0 3 I DN o
UONBUTUIEXD “WeXd 11%d [00Yos Y3y
BOOZ 124 1qvpvay % ue Surssed syuaprus Jo a8euadiad y3no) e ssed [ SJUSpIYS DN 0T JO 1O AU o
MYOM ANV IDITIOD ¥O4 AQV3IY ILVNAVYD AYIAT
(IA'ANTH) %S %L %6 WogIojpar, 4 %1 %11 « Stnodoup jooys ‘apex 1nodoap jooys Y3y
ASMH TYODS LDYVL  HOVHHAV SN GANVION  CHONVHD CTHOOS ON ORI :M40DS ON ISAIVI Y8y axe oym 61 01 91 e su3d) Jo ABrIUdIAG 1S9MO] U1 (M SITEIS O] 1) Suoure 3¢ M DN o
wedoxd voneonpa
(X1)%.8 %¢S %8y puzg 10y a1y, + %8% %9¥ Teads Jay a131dwod A[Inyssaoons oy Jopjo "sjuapnys feuondaoxa Joj sajel uona[duwiod
AU TYODS LA9WVL  HOVHHAV SN Y00 DN ISAIVT 10 %[ 3¢ spuaprys reuondadxa Jo aZeIuadiag urerdoad ur saters o doy oy JO 2UO A M DN e

JNVION  GEONVHD HJ0DS DN HORId

8L

Aruitoxt provided by Eic:

E\.



R A e B Sl M e S -

o011 001 6 INIWdOTHAZ( HIVW D Q
H w or1 001 L6 INIWJOTIAZA FIVIONYI &
%06 %¢8 %18 ONINSVET QIVAOL STHOVOUdY
or1 001 86 INIWdOTIAT TVIDOS "SPaa Y}
%06 %€8 %58 SILIVIS HITVAH 199U 0} APEal 3q 4 S[O0YDS DN PUE [00YIS UT
TY0DS LIOYVL  THOVHHAY SN TYOOS ON ISAIVI $3100S SSOUIPEAI SISULEISPULY IN Padd0NS 0] APEAI JALLIE [IM SISULESIIPUD] DN o
TOOHDS NID3d OL AAV3IY A1IHD AY3A3
"uoneanpa JPy ansind 03
(NI'WN'AN'DQ) %9 %S %¢  QISE 10} payy, &> %< %¢ uoneanpa Arepuooas-jsod Aue ur pafjoIud Sumunuoo s)mpe ade Surjiom Jo afeuaosad
USHId  :THODS LIDHVL “AOVHIAV SN JNVION  GIONVHD THOOSON HORdd  :TH0DS ON ISAIVI Apuaaimd spio Jeak E-01-S7 JO 33eIdIdg ay ur sapeis 01 o) oy Suowre Nuwl M DN o
(IW) %6 %<1 %61 LT 0§ paIL @ %¥e %€T
ASYH  FH0DS LA9¥VL “FOVHIAY SNt JNVION  CEONVHD THODS ON ¥ORMd  :THODS ON LS4IVI

*AIIVA AL ONIHOLVM SYNOH IYOW YO § ONIAN3ILS $Y3AVED HLg 10 %

(NW) %21 %01 %ST YT 10§ paLL, g %87 %ST

JASHI  HHO0DS LA9UVL AOVHEAY SN NV ON SHINVHD  JT800S DN YOond ‘008 ON LSAIVI

*A1VA AL ONIHDLVM SYNOH JYOW YO § ONIAN3HS S¥3aVEO HLipy 40 %

(LA'ON'NIN) %08 %8 %S8L W 10§ paLy, & %18 %18
JSUI HHO00S LADYVLL SJOVEHAY SN JINVY ON JA9NVHD  STH0IS ON Yonid “TI00S ON LS4IVI

AWOH 1V STVIY3LVIW ADVYILIT 3O IDNISTYd ONILYOLIY SYIAVYO HL8 30 %

(aN) %SL %IL %L9  WOZ 10] parL & %l %L9

ISHI  THO0OS LI9YVL JOVHIAY SN NV ON SHONVHD HHO0DS DN JOnd ‘008 ON I1S3LVI

AWOH LV STVIH3LVI ADVYILIT 40 3DN3STUd ONILYO4IY SYIAVYO Hip 30 %

£oezon] 10] woddns awoy u
sareis 0] doy s,uolEy ) Jo U0 3q [ IN o

YIHOVAL 1S¥ld AOOO V LNIYVd AY3IAT

foeaa 10§ woddns JUaWUOIAUI JWOH

%6 ‘SAVIS §-€ IV TVIOL  %ZT 3R3RZAIR3R %0¢ XA %S AR %9 B3R
ONLLVY YVLS HOV3 ONIAEDTY SY3LNID TYvD Ava GISNIDM 40 9
(O@z9ors  1y/98L$ 1y/2y’L$ O 10§ PAIL, & 1y/L£'9$ 14/56'9$
ISHL 34008 13DUVL “FOVHIAY S DNV ON  CEONVHD CTHOOSON ORI  :H¥00S ON ISAIVI
J %6S %YL
“BONVHD “TH0IS ON HOTd “TH0DS ON ISAIV
SONINIIYDS HALIVAH ONIAIAOY SYILNID I¥YD QTHD 40 %
%88 %78  SHUIGWAN ‘STYOA ‘SYILITT IHOVL
%SL %6L ANOIS V 4101
%06 %16 JTH) V 01 vy
“HOVHIAY St 13098 ON ISAIVI
:QUHD ¥IFHL HLIM STILAILDY LNVLYOdWI ATIYNOILLYONA3 NI GIDVONI OHM SINIWVY 40 %
L2 %65 %LL
“HONVHD *THODS ON HORI “TODS ON ISHIVT
MYOMISUNOD IDITIOD ALINNWWOD ¥O IDITI0D IWOS HLIAA SYIHDVIL FWvD aTHD
&> 1-01-6 1-01-6 SYTT00HDS-TUd
<& 1-01-9 1-01-9 Y101
& [-01-% 1-0L% SINVANI
“FONVHD “TH0DS ON YOId “TH0S ON ISAIVT

*-SOILVY ¥3HOVIL-OL-QTIHD

oN ut surexSoxd ared pryo jo suney

SoUIB[Es 28rIaAE SIDYDE3) ATED PIIYD

papuosd sa0Inosal (el

Surured| s,uaIpryo 10 woddns Afrureg

“UBIP[TYD [e
10] $30JN0SAI (}[EAY 0) SSAIIE IEN[IOE] pue ‘Sur
-uIp3] S,U3IPIYO 10j Loddns Afurey a3enooud

‘ared pyo Aienb y3my apuoxd i DN o
VD QTIHD ALITVNO OL SSIDDV HLIM ATIHD AY¥3IA3I

sjuawasodu a1ed pIyD
(SNUNOY JI3UCKJ G) SIOIEDIPUI LIEIS LBIWS

INVY ANV IONVHD S30DS

ISIOM § 31038 JAY3IY D AN 5] 2035 JAMO| D JOIOPUS S U  / TUDIYIUBLS 10U SOM AZUDLD ~— UONDD YA J103S S,0UYID) (LON 13idiany) 4 / “asiom ARuodudss som 2105 s,0uj0i isioN &/ Jauaq Aquoatiudis som aiods s,pugon) ipioN & isaBuey

SYOLVOIANI S139YVL

|
NY¥3T OL AQVIYH QTHHO AM3IAZ Tl

-RIC

L




£y

c8

‘S[00YDS

& %08 %78 jooyds spmyo> Jayy ur aredonred o) padeinodus SURIPT Jay Ul aredonaed o) padeinodua pue
EONVHD T¥0DS ON ONd  ‘TH00S ON LSAIVI PUE pawod|M [33) O SaITUre] o a3eIuadiad POWOd[aM 93] A3 S LM SHITTUIE] (T JO SUIN o
AIWODTIM KTIWV4 AYIAT
redound pue s134de3) Joy/sHy "[00yds
3 %6L %$8 Aq [eNpIATPUT UE SE INOqE PAIEL) PUE UMOLD SI Ul [EnpIATPUT UE ST JNOqE PIILD PUE UAOUY
IONVHD T400S DN 4O T0DS ON ISAIVI PO a1 1e wodal oya sjuared Jo aBeiusdiag ST pIYR 121 Yet Aes [ swuared o Jo U o
(AN‘ND%ST %L1 %07 IT 30] PalL 8 %2 %81 LUIuoul 15e[ 3Y SuMnp [00Yds Jo “WSIAIUISqE JIUOIYD
JASY  FY0DS 1TADUVL “HOVEAAV SN DINVION  GIONVHD TY0DS ON ORd  :H¥0DS ON ISTIVI skep aJow 10 ¢ JuIssT sIopeId g Jo I3EIUadIAY Suonpas uy sarers g1 doj agp Suoure aq M ON o
81 1T (114 0z 07 #3peIs pIg ‘SIUIPIYS Q] PAJIXI 10U 1A SASSE[d ApwId pIg
'¢-Y HH0DS LAD¥VL  IAVED Q¢ AAVIDONT “4avi0 IST “NATHYDYTANIY ySnoxy uaredIopuny Ul SISSE] JO A7Is oy y8noxy uareSIopuny ON Jo A71s aFeINAB AU, o
YO4 IUVvD ANV NMON LNIANLS AY3A3
Sumgoed) J0/pue
V) %26 %58 %9. g 10 PaIL B %ZL %9L Suruurerd 1oj Arep 1andwod e 3sn S19YOEa)
ISH  THODS LADYVL “FOVHEAY SN DINVION  CHONVED CTMODS ON ¥ORId  ‘TH0DS ON ISTIV 1O J[BY 1SEa] 18 2IaTM S[00YDS JO 3TN
(AA'GS'HO
ANIAAY) S 9 8 sy 1oy paiL 4 9/ 11 430]0uY33) 0} 553008 UI
IS4 H¥0DS LIDEVL “FOVHEAY SN DNVEON  CIONVHD CTNODS ONYORd  FYOOS ON ISAIvI Jandwod parauucd-jpuidiu 13d sjuapng sateis 01 do) oy Suowre yued [ SJOOYIS DN o
sasodind feuononnsut ‘sasodand [euoponusur soj ayenbape
& %0% %8Y 10 arenbape are sfeuajew pue uswdmb are speudrew pue ‘quswdmba ‘Sonmoe)
EONVHD THO0DSON ¥OMd  ‘TH00S ON LSAIVI ‘sonioey jey Sumdodal s131ae3) o 8EIAIR] Tes Wodal [a SI9YOB3) ON 01 JO U o
STVIYILVIW ANV SIILITIOWE 31VNO3IAY HLIM TOOHDS AY¥IAI
(as ‘aN)%8 %6 %51 Sy 10 palL VN VN %61
UYL SHY0DS LIDAVL “AOVEEAY SN DNVION  CEONVHD CJ¥ODS ON ¥ORId  F¥0DS ON ISAIVI
¥ TOOHDS ¥IFHL NI GINOVLLY YO G3INILVIYHL ONEE L¥OdI¥ OHM SYIHOVAL 40O %
(@NIN) %TE %I %91 18T J0J paiL @ %ST %1
IS4 HY00S LID¥VL HOVHEAY SN JNVEON  CHONVHD :H400S ONHORd  HY00S ON ISV
¥ YV3IA 1SV 3HL ONNNA AL¥IdOYd JOOHDS NO LHDH TVIISAHd ¥ NI GIATOANI SINIANUS 40 %
(H)%S %9 %8 wiriogpu &> %01 %8
UYL TY0DS 1ADNVL “AOVEEAY SN JNVEON  CHONVHD CENOOS ON HORId  HHODS ON ISEIVI
£UVAA LSV IHL ONNNA TOOHDS 1V GIWNINI YO AINILVIYHL SINIANUS 40 %
(SWTH) %8 %8 %01  Pig 10y paiL 4 %Y1 %6
AU HH0DS LHDEVL “EOVHEAY SN DNVION  CHONVHD. ‘THODS ON 3ORId  'TM0DS ON ISAIVI
£SAVA OF 1SV IHL ONNNA ALYIdOYd TOOHIS NO NOdVIM V DNIAYYYD SINIANLS 40 %
(SW)%0T %¥T %TE W6 10y pAIL =2 %6T %0€ “SIUapMIs 4q uopEZIWNOLA
IS4 HY00S LID¥VL “IDOVHEAY SN DNVION  CHONVHD CHHO00S ONHOMd  N00S ON LSAIVI +S[00YS SON I9YdEI) puUE ‘U301 ‘suodeam ‘sSnup wox

£UVAA 1SV ALY3dOUd TOOHDS NO 9N¥A VOITI NV NIAID YO ‘G1OS ‘GIWIHO SLNIANLS 40 %

Ut 30UIjoMA puE ‘suodeam ‘SSnIp Jo U]

wopaay ur satels § doy oy Suowre aq A DN o

NOILdNYSIA ANV ‘SNOdVIM ‘SONYA 40 3344 TOOHDS AYIAT

2810 57 005 JaySy D 4aaq S 4038 JIM0] O JOIHPUI SR U  / DS 10U S ABUDYD — UOAND M AU03S 5, DUOIDY) YuON T @/ “asiom Apuodtudrs som 21005 spujoio) quoN R/ 4a0aq AguooguBis som 103s $0U40.07) ION & sadueyny
ANVY ANV FONVHD ‘STH0DS

SYOLVOIANI

%006 %S

Pl 4 nry

TUNSNEDTT QOOHQTHD XTHVA HIIA SYTHOVAL NALIVOYIGNTH
CP7IC QQVTY NTIIVONAGNT ADYHIAY

S13DYvL

STOOHDS SNINVD ANV ‘ATHIAQYO ‘34VYS

IC

Aruitoxt provided by Eic:

E



S8

&, . . ‘uopesuladwod
(IN)187°¢S$ €ISy L16'TH8 poz @ 077653 L91'1%$ I
ASHY  CTHOOS LADNVL  ASVHAAY SN MNVH N AONVED STHODS DN HOMMd  :THODS DN ISEIVI SIAUDE3) SON JO SILETES Idesany Jayoea} Uy sayess Q1 doj 3y Ul UBL [ ON o i
T "7 “uondonusur o1 paredofe sampuadxa
(AN) %89 %%9 %79 Wirioppay 4 %E9 %¢9 UondNUSUT 01 PAAEIO[E UoNEINpa [enuure oy jo ageiuadaad ayy
USYH  CHYODS LADUVL  AOVHAAY SN JINVH ON CONVHD 'HODS ON HORId  :HY00S ON ISAIVI sarmpuadxa uoneonpa EnuuE Jo 33eiusoIod sajess 01 doy oy Suowe YueI [[im S[OOYDS DN »
4 %LS %LS STVAIDNTHd "wed]
* %8¢ %0¢ SYTHOVAL JUIWUOIIAUS HIOM pue 1o 0 32¢[d Poos ¥ ST [00YDS 1Y) Tey
“FINVHD “HY00S ON YOI U008 ON ISAIVI 1121 Jo suondsdiad sorensTUTIPE pUE JYdwY, Aes [[IM SIOBIISIUTWPE PUE SIDYIEI) O] JO JUIN o
NYVIT ANV IHYOM OL 3DV1d AOOD V TOOHDS AYIAI
.4 %YL %L SLNZYVd “drys1apea] aandage
L %8y %18 SYAHDVAL drysaapeay s redpund Jo sonsuaereyd sajensuowap redpund oy
“HINVHD “HH00S ON HOMId THODS ON ISAIVT et Jo suondaoiad juared pue Jayoeay, 1ol 3013e [ syuared pue SIAYDE) O JO SUIN «
9.1 . L LLY
HAOVHHAY S "HONVHD TYOOS ON HORId  :TYODS ON ISIIVI "suoneuurExs Tedouud uo aesase feuoney
*INIWSSISSY IYNSNIDIT SYIAYIT TOOHDS srediuud DN Jo S9108 UONBUTIIEXS 2Feloay 3 3404 10 1B 2108 [T sfedund N o
Y3AV3IT V TVdIDNRd AY3A3
* %L8 %98 1XaU 31 01 Jeak auo wox uomsod Sumjora) XU 3Y) 0) Jeak auo wox uonisod Juryea
“HONVHD H¥00S ON ¥OMd  :T00S ON ISAIVI 19U Ul UTETUDI OYA SIAYOE3) JO a8eIuanIag 1oy uJ UTBWAI [ SIBYE) QN Jo Ju01ad 6 o
(12)%08 %9 %LY oy 4 %LE %9¢ *$92189p S JAISEW Y)im SIAYIEA) Jo aFeruadiad
USHH  :EYOOS LIOWVL  HOVHAAY Sn JNVH ON CHONVHD ‘¥ODS ON ORI TH0DS ON ISAIVI $92133p S JAISEW )M SIAYDES] JO 98EIUID 3y} ut sayers 1 doj 3y JO U0 G [T IN e
(ON)099¢ 099¢ VN | 4 7971 099¢ UONEONIIY) "SI3YDB3J, PAYTLI) PIeog TEUONEN Jo JIqUINU
USYH  CHYODS LADAVL  IHOVHAAY Sn JNVH ON :HONVHD ‘¥ODS ON HORMd  TH0DS ON ISAIVI pyeog [euoneN Sururene S19ydea) Jo Jaquiny 1) UT UONEBY 3 P3| O) ANURUOD [ DN o
Jsudopasp
L 2 %LS %6 Teuorssajoxd Aienb y3ry ur paredonred ‘uawidofasap [euossajoad Anenb
“IONVHD THODS ON HODMd  :THODS ON ISAIVI asey Ao 1eq) wodar oYM SIaTIE3) Jo AFeIuaosag 431y ur 23e8ua [ SI9YOE3) N (T JO SUIN »
(NW) %18 %L %€9 puzzaojpau, 4 %89 %99 PAsUs0N aIe AoU) YOIyMm UT PRy A Ur “PRY By ur Sunyoed) s19Yded) Jo afruadiad
USHLI  THOOS LA0WVL  CAOVHAAV SO NV ON CHONVHD CHY0DS ON ¥ODMd  STODS ON ISAIVI * Sunyoea) s1aydEa) ArEpU0IaS Jo 3qeIUIdIg o ur satess 01 doy ay) Jo U0 G M IN o
(AM'SY) %66 %96 %76 9T 30§ pa1L, : 4 %6L %6 SjuawaImbax “PasudN] AT aJe oYM SIYIEI) Jo aFeiuaorad
ASUI  CHYOOS LADNVL  AOVHAAY SR JNVH ON THONVHD “TNODS ON HORId  “TNOOS ON ISAIVI a1nSu301| Junsa SI1AYIEa} Jo 3eIUadIa] 3y w sapers 01 do1 ot Suoure aq [Im ON o
9.1 A 941 9LI Z1-L Sdaven
A | 4 Tl el 6-6 saavio
LI L 4 yL1 9N 9-Y SIAVHD
HIVHAAY S FINVHD “F40DS ON ORI “HH0JS ON LSALVI
‘NOILLVNIWYX3 ONIHOVIL ANV ONINYVIT 40 $31dIDNINd SIXWYd
(70 4 91 11
“AIVHAAY S FINVHD “HH0DS ON HODId “HH02S ON 1SALVT "SUOTIEUTUIEXD JOYDE3) UO I8eJaAe

‘SNOLLYNIWYX3 39Q3TMONN INILNOD SIXVYd

SI9YOEI) DN JO SII0DS UONEUTWEXS 95EIaAy

[EUOHEU A 3A0QE JO JE 3I0IS [[IM SIBYILI) DN o

A3IHNVNO ANV ‘ONNVYD LNILIdWOD YIHDVIL A¥IAI

ISI0M ] 24035 JaySiyf 0 53 § 21075 JAMO[ B JOIDINPY] S UQ  / WO 100 SOM ATUDYD — UORNDD Y 21038 S DUCIY) YUON TaIdsly 4Eb / Bsiom Apuooijus som 21005 s oujosr yuoN A/ samaq ApuooifiuSs som 4035 s pugosery yuoy B 'saluey)

JINVY ANV "IDNVYHD ‘STH0DS

SYOLVIIANI

S139YvL

SYHOLVULSINIWAVY ANV SHIHDOVIL ALITVNO

Q

IC

Aruitoxt provided by Eic:

E



L8

38

<« %6 %6 NOLIVAIDILIVd WYI90¥d 100 YTWWNS
+ %8 %98  NOLIVIIDLLVA ‘TVAW (CIDACR QNV TTiA
“FONVHD ‘TY00S ON HORId “T400S ON LSAIVT uonIINU S,UAIPIIY Jo oddng
(V) %6 %b1 %S1 Sy 0jpa; 4 %61 %61
ASH EWODS LAOWVL  AOVHAAV SN JNVEON  EONVHD TM0DS ON YORd  -A40DS ON LSAIVI
+SALLIYVOID 35N KLLNIYYND OHM £ [-T| NIYQTHD 40 %
(NLXVD) %S %9 %L Wyliojpa, @b %L %L
UMM TOOS LAOWVL  CHOVNEAV SN DINVI DN CHONVED CTHODS ON HORMd  :THOOS ON ISAIVI
+HLINOW 1SV1 3HL NI YNVNIINVIW ONISN £[-7] NIYATHD 40 %
(VL0 QNDA) %L %6 %01 |elojpal 4 %8 %8
USHL  CTYODS LADYVL  CEOVMAAY SN JINVI DN (HONVHD CHMODS ON ¥ORId  :TH0DS ON LSAIVI
+HLINOW 1SV IHL ONINNG MOY ¥ NI SHNINA DNMOHOJTV JYOW YO § ONIAVH £ [-7] NIYQTHD 40 % +SIOBYRq YIEaY PIIYD
(T4'10) %86 %¢6 %88 197 10) 3], 4 %88 %06
USHH  ITHOOS LADWVL  CEOVHAAV SN JNVEON  EONVHD TOOS ON MOMd  :T0DS ON ISAIV
BDNVYUNSNI HITVIH HLIM NWJTIHD 40 %
(ON)%88 %<8 %8L i L 4 %18 %88
UM THODS LIOWVL  SHOVHAAY S JNVEON  CHONVED YOS ON HORId (Y008 ON ISAIVI
'SNOILVZINNWWI HLIM NIYQTUHD 010 ¥V3A-T 40 % aIed Y)Y 0} SSAY
(HN) 7' €9 TL HLOY * 76 €6
USHY  ITHOOS LAOWVL  AOVNAAV SN JINVION  HONVHD ‘TMODSON ¥ORId  :TY0DS DN ISAIVI “Suraq-fam pue yiay
3V ALIVLYOW LNVANI JOIBIIPUT (I3 PIYD PIYo ur saters 0 dot ayp Jo auo aq [ DN e
VD HLOVIH ALNVNO OL SSIDDV HLIAM QTIHD AY3IAI
\ 4 00512 +000°0¥% N Ut Gurues|
‘IINVHD THOOS ON HORd  :TYOOS DN ISTIVI s1ojuaw se Jurasas ajdoad Jo Jaquiny s, u21pryd Sunuoddns aq [ SIOWAW (Q‘0H «
JUIWIdAjOAUT JUSWIAA[OAUT
2 %0% %56 Tooyos 10§ sanrunuroddo s1ago Jafordwa 100Y0s 10j sanunuoddo Jago siafordwa
HONVHD TH0DS ON YORd  TJ0DS ON LSAIVI 11 Terp 1odal oya syared jo a8ziuadrag Iray 1eq) wodai T syuaxed (1 Jo 100 JUIN «
ONINYVIT SINPUATUHD NI QIATOANI ALINNIWWOD AY3AT
0D %sy %2y %8¢ wsiojpur 4 %0% %Ty
ASYM  CHYODS LAOWVL  IOVNEAV SN JNVH ON (HONVHD T0OS ON OMd  :T0DS DN ISAIV
:XIIVA IWNOH 1V SIAANLS a3SSNDSIA AJHL ONLLYOIY SYIAVHO HLE 40 %
OO%19 %LS %TS  Wwyioppal, 4 %95 %8S
JSHL  THOOS LA9YVL  HOVHEAV Sn INVH ON CHONVHD 'THODS ON MORId  “TMODS ON ISTIVI Arep awoy 1e yiomawoy Joj woddns Aurej
:AIVa IWOH 1v S3IANLS G3sSNOSIA ATHL DONILYOJIY S¥IAVYED Hip 40 % SITPIIS DY) SSNISIP OYM SJUIPNIS Jo 3FLIUIIIDJ u1 saje)s (1 do) S,uonEu 3y} JO U0 A] [ IN
<« %06 %68 TWOH LV ONINYVHT S, (TIHD WIHHL 404 [404dNS TYINTHVE
<« %59 %79 TI00HS S, ATTHD WIFHL NI INTWAATOANT TVINTIVd 3WOY J& PUE [00YDS 18 JUTUIL3] S,P[IYo “Surured| s,pmyo J1 Y
“HONVHD (M0DS ON ORI (TY0DS ON JSAIV1 IRy woddns Ajpanoe oym syuared Jo a8eiuadiag uoddns 01 sda1s axe) [ Syuated (1 Jo JUIN o
4 %0L %6L SINTHYA HLIA ONLIVOINAWAG)
<« %06 %88 YTAINOIOA OL SINANV] Y04 STLLINLIYOAdO INIELIO0 JUBWAA[OAUT [eIuared “JudwaAjoAU [eiuared ajowoid ey
HONVHD :TY0DS ON HORd TI0DS ON ISAIVI alowoad AjoAnoe oym s19yde3) Jo a8eIuadIag sanunoe ur 33edua [ SIBYIEI) DN 01T JO JUIN e

ONINYVIT S.ATHD YI3HL NI Q3ATOANI XTIWVE AY3AT

ISIOM § 34035 J3ySjY O JANIY §1 24035 JIMO] O JOWPUS S UQ o / WSS 10U SOM 2BUDYD —~— UOTNDD Y O3S S, PO YUON Todiaty; b / “asiom Apupotulis som 21035 sDuyID) yuoN B/ Tameq ApuooguSis som 31035 s pugoi) yuoN B sedueyy
SYOLVIIANI S13DvvL |92

INVY ANV FONVHD ‘S340DS

130ddNS ALINNKWWOD ANV ‘SSANISNE ‘ATIWVE ODNOULS

O

L

Aruitoxt provided by Eic:



—~ZRIC Reproduction Release Form

U.S. Department of Education
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

upo3s 053
Reproduction Release

(Specific Document)

I. DOCUMENT IDENTIFICATION:

Title: First in America 2010: A Goal for North Carolina's Schools, 2001 Progress Report

Author(s): Charles L. Thompson and Elizabeth K. Cunningham

Corporate Source: North Carolina Education Research Council Publication Date: I January 2002

II. REPRODUCTION RELEASE:

’

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced
in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche,
reproduced paper copy, and electronic media, and sold through the ERIC Document Reproductlon Service (EDRS). Credit is given to the
source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three dptions and sign
in the indicated space following.

The sample sticker shown below will be affixed to all The sample sticker shown below will be affixed to all Level 2A  The sample sticker shown below will be affixed to all Level 2B
Level 1 documents

documents

PERMISSION TQ REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS
BEEN GRAN BY

TOTHE EDUCATIONAL RESQURCES
INFORMATION CENTER (ERIC)

Level 1

Check here for Level 1 release, permitting
reproduction and dissemination in microfiche or

other ERIC archival media (e.g. electronic) and paper

copy.

PERMISSION TQ REFRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE, AND IN ELECTRONIC MEDIA

FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRA&? BY

N

2

el

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE ONLY HAS@ GRANTED BY

A3
TOTHE L.DU? TIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2A

t

Check here for Level 2A release, permitting reproduction and
dissemination in microfiche and in electronic media for ERIC
archival collection subscribers only

Level 2B

t

Check here for Level 2B release, permitting reproduction and

dissemination in microfiche only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

Q

ERIC

Aruitoxt provided by Eic:



N

~"ERIC Keproduction Release Form

[ hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and
disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media by persons
other than ERIC employees and its system contractors requires permission from the copyright holder. Exception is made
for non-profit reproduction by libraries and other service agencies to satisfy information needs of educators in response
to discrete inquiries.

Printed Name/Position/Title: Charles L. Thompson / Director / North Carolina Education Research Council

Si nature'3 L% g//o

Organization/AddresS'/ Post Office Box 2688, Chapel Hill, NC 27515 Telephone: 919-962-8373 [Fax: 919-843-8128

E-mail Address: cthomps@northcarolina.edu Date: May 7, 2002

lil. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.) '

Publisher/Distributor: North Carolina Education Research Council

Address: Post Office Box 2688, Chapel Hill, NC 27515-2688

Price: FREE

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

Name: N/A

[Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
ERIC Clearinghouse on Urban Education Telephone: 212-678-3433
Box 40, Teachers College, Columbia University Toll Free: 800-601-4868
525 West 120th Street ) Fax: 212-678-4012
New York, NY 10027 http://eric-web.tc.columbia.edu

However, if solicited by the ERIC Faculty, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
4483-A Forbes Boulevard
Lanham, Maryland 20706




~ ERIC Reproduction Release Form

Telephone: 301-552-4200
Toll Free: 800-799-3742
Fax: 301-552-4700
Email: ericfac@inet.ed.gov

WWW: http://ericfac.piccard.csc.com

EFF-088 (Rev. 2/2000)




